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Recommendations are made for intervention programmes that have been used successfully in schools across the county.  Each child is an individual and provision should be carefully matched to need: some pupils will fit comfortably into an intervention group, while others may need individually tailored support. 

This document, in conjunction with the Oxfordshire Guidance for SEN Support, will help schools plan the best provision for their pupils.  Advice is also given on building school capacity to support literacy difficulties, with strategies for inclusive teaching and effective ways of working with parents.
The Oxfordshire Literacy Difficulties Policy and Advice aims to provide schools with evidence-based guidance on the assessment and support of pupils with literacy difficulties.  The types of difficulty that pupils may experience, including dyslexia, are discussed, and suggestions made for assessment materials that will help schools analyse barriers to learning.  The Oxfordshire Literacy Assessment Pack (LAPack) is included. 


[bookmark: _Toc49258313][bookmark: _Toc49258495][bookmark: _Toc49258907][bookmark: _Toc49259018][bookmark: _Toc49259237]Contents

Oxfordshire Literacy Difficulties Policy	3
Literacy Difficulties Advice	4
Reasons for Literacy Difficulties	6
Monitoring and Assessment	13
Inclusive Teaching and Learning	21
Intervention	24
ICT to Support Literacy and Maths	30
Exam Access Arrangements	32
Building Capacity Within the School	34
Working with Parents	37
Working with Pupils	40
Local Authority Support	41
Working with pupils with literacy difficulties	42









[bookmark: _Toc46410697][bookmark: _Toc46411456][bookmark: _Toc48742008][bookmark: _Toc49254881][bookmark: _Toc49258314][bookmark: _Toc49258496][bookmark: _Toc49258908][bookmark: _Toc49259019][bookmark: _Toc49259238]Oxfordshire Literacy Difficulties Policy

Introduction
The Oxfordshire Literacy Difficulties Policy and Advice is designed to give schools clear guidance on supporting children and young people with literacy difficulties. 

Principles
Oxfordshire Local Authority recognises that literacy difficulties create a barrier to learning and achievement.  The principles of good practice are:  
· Teachers take responsibility for the learning of all pupils, including those with literacy difficulties.
· Teachers take notice of individual differences and adjust their teaching accordingly.
· Class teaching is inclusive and promotes independent learning skills.
· Detailed assessment informs teaching and provision.
· Assessment is culturally and contextually unbiased, and literacy difficulties are identified irrespective of language, culture, socio-economic status, race and gender.
· Intervention and support are evidence-based and rigorously evaluated to ensure that it has sufficient impact.
· Early Years teachers are aware of the risk factors for literacy difficulties and identify pupils at risk as early as possible, so that intervention occurs as early as possible to prevent pupils falling further behind and frustration impacting on behaviour.
· Pupils with literacy difficulties make accelerated progress in order to catch up with their peers.
· Pupils’ feelings about their difficulties are taken into account and pupils are involved in their own target setting and planning their own provision.
· Parents’ concerns are listened to and parents are kept fully informed about their child’s difficulties and the support that the school is providing.
· Teachers and support staff are trained to recognise and support pupils with literacy difficulties, including dyslexia.

The Literacy Difficulties Advice gives schools guidance on:
· The causes of literacy difficulties and other related difficulties.
· Assessment and monitoring of literacy difficulties, including early identification and assessment of pupils with English as an Additional Language (EAL).
· Teaching and learning, including Teaching Assistant support.
· Interventions and ICT to support literacy.
· Exam Access Arrangements. 
· Building capacity of the school to support pupils with literacy difficulties.
· Working with parents and pupils themselves to plan their learning.
· Extra support that is available to schools from the Local Authority.
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Literacy Difficulties Advice

Low literacy rates are associated with low educational attainment, social exclusion, poor physical and mental health, offending, unemployment and lack of access to training and skills. Low literacy undermines individual confidence, happiness and resilience. Research shows how patterns of achievement are set in families during a child’s early years. 
· At the end of primary school: 1 in 8 children fail to master the basics of reading and 1 in 5 the basics of writing (Fish in the Tree 2014) 
· In 2019 38.2% of students attained below grade 4 in GSCE English. (Student Performance Analysis) 
Findings from the National Literacy Trust Annual Survey (2019) show that:
· Children who say they have a book of their own are six times more likely to read above the level expected for their age than their peers who don’t own a book (22% vs. 3.6%). 
· 383,755 children and young people in the UK don't have a book of their own
· Disadvantaged children are less likely than their peers to own a book (6% vs 9.3%)
· The gap in book ownership between disadvantaged children and their more advantaged peers had almost halved in the previous six years (from 6.1 percentage points in 2013 to 3.3 percentage points in 2019) 
· At age 14, children who enjoy reading have an average reading age of 15.3 years, while those who don’t enjoy reading have an average reading age of just 12 years; a difference of 3.3 years.
· Children and young people who are the most engaged with literacy have better mental wellbeing than their peers who are the least engaged (Mental Wellbeing Index scores of 7.9/10 vs 6.6/10)
· 16.4% of adults in England, or 7.1 million people, can be described as having 'very poor literacy skills.' Adults with poor literacy skills will be locked out of the job market and, as a parent, they won’t be able to support their child’s learning.
· 1 in 6 people in the UK struggle with literacy, with their level being below that expected of an 11-year-old.
· 6 million UK adults are functionally illiterate, meaning they cannot read a medicine bottle, food labels or fill out a job application form. ‘Functional literacy’ is described in the UK as Level 1.  This is deemed to be the level of literacy necessary to cope with the literacy demands of everyday life.  It is equivalent to a marginal pass at GCSE. Below this level is considered ‘Entry level’.  It is estimated that 14.9% of the population have entry level literacy and may not be able to read a bus timetable or check their wage slips.    (Department of Business, Innovation and Skills: The 2011 Skills for Life Survey)




This Literacy Difficulties Advice is designed to give schools guidance on including pupils with literacy difficulties in the curriculum and for providing support for pupils to overcome their difficulties.  There is advice on working with individual pupils, as well as on building school capacity to deal with literacy difficulties more generally.

Aims
To provide schools with the advice and guidance they need to meet the diversity of children’s literacy learning needs through appropriate provision in mainstream settings.
To promote partnership with parents 
To enable schools to provide a range of high-quality support for pupils with literacy difficulties by:
· Raising awareness of literacy difficulties in all schools by ensuring that all staff are trained to support pupils in the classroom. 
· Ensuring that parents and carers are fully informed about pupils’ learning and that parental concerns are acknowledged and addressed.
· Improving assessment and intervention practice so that children’s learning differences are identified, and teaching is adjusted as early as possible in a pupil’s school career and throughout all key stages.
· Making teachers aware of further training opportunities.
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Reasons for Literacy Difficulties
For some children, biological factors will adversely affect their ability to acquire literacy skills:
· global developmental delay 
· poor hearing or vision
· poor short term or working memory difficulties
· specific learning difficulties, such as dyslexia, dyscalculia or developmental coordination delay (DCD)/dyspraxia
· poor spoken language skills – receptive and/or expressive
· poor attention
Literacy is built upon language, so if a child has poor language skills or has had poor experience of language, they will be approaching literacy from a low starting point.  An assessment of language skills can often inform provision for language work, and it is essential that any literacy provision is implemented in the context of also addressing wider language deficits.

For some children environmental factors will impact on their literacy skills:
· lack of experience of literacy and books at home
· lack of preschool experience
· poor school attendance
· cultural factors
· lack of appropriate teaching
· low self esteem
It is impossible for schools to make up for what pupils may have missed out on at home but reading to, and sharing books with, children is a vital part of preparing them for literacy.

The Simple View of Reading  
The diagram below illustrates the interaction between language comprehension and word recognition skills.  Depending upon which quadrant they fall into, pupils may need support in both areas.



Dyslexia
'Dyslexia' comes from the Greek, meaning 'difficulty with words’ and is used to describe a learning difficulty that hinders the acquisition of literacy skills.  However, there are a number of definitions.  
The British Psychological Society website states that:

Dyslexia is a relatively common condition epitomised by chronic difficulties with reading, writing, and spelling. It can be inherited (Developmental Dyslexia) or can be caused by damage to the brain (Acquired Dyslexia).
The Equality Act of 2010 officially defined Dyslexia as a disability, and it is estimated that around 10% of the UK population are dyslexic to some extent, with around 4% suffering from severe difficulties and impairment.
Individuals with dyslexia may require extra support in school or in the workplace, and current legislation requires all employers and educators to provide reasonable adjustments for students and employees who may have dyslexia.
More information is available through the NHS or the British Dyslexia Association.


The British Dyslexia Association has adopted the following definition of dyslexia from the Rose report (2009)

Dyslexia is a learning difficulty that primarily affects the skills involved in accurate and fluent word reading and spelling. Characteristic features of dyslexia are difficulties in phonological awareness, verbal memory, and verbal processing speed. Dyslexia occurs across the range of intellectual abilities. It is best thought of as a continuum, not a distinct category, and there are no clear cut-off points. Co-occurring difficulties may be seen in aspects of language, motor co-ordination, mental calculation, concentration, and personal organisation, but these are not, by themselves, markers of dyslexia. A good indication of the severity and persistence of dyslexic difficulties can be gained by examining how the individual responds or has responded to well-founded intervention.  (Rose, J. (2009) Identifying and Teaching Children and Young People with Dyslexia and Literacy Difficulties, DCSF, pp.9-10)

In addition to these characteristics, the British Dyslexia Association (BDA) acknowledges the visual and auditory processing difficulties that some individuals with dyslexia can experience and points out that dyslexic readers can show a combination of abilities and difficulties that affect the learning process. Some also have strengths in other areas, such as design, problem solving, creative skills, interactive skills, and oral skills. (BDA 2010)


Dyslexia is a continuum with no clear cut off point.  The characteristic features of dyslexia are difficulties in:
·  identifying and manipulating the sounds in words (phonological awareness)
· retaining an ordered sequence of verbal material (verbal memory) 
· processing familiar verbal information such as letters and digits (verbal processing speed)
· visual memory, tracking and processing
Dyslexia occurs in pupils of all intellectual abilities and research has shown that it is not valid to identify dyslexia on the basis of a discrepancy between cognitive ability and attainment in literacy.

If it is known that good quality intervention has been put in place and the pupil has a persistent difficulty, this suggests that the pupil’s difficulties are of a dyslexic nature.  Dyslexia is not a medical diagnosis and can be identified by monitoring the pupil over time.  Detailed assessments and screening tools can help teachers understand a child or young person’s difficulties, but a diagnostic assessment must be carried out by a certified assessor.  However, schools should be able to provide appropriate support and provision without a formal diagnosis, as long as the CYP’s needs are fully understood and addressed.  The Monitoring and Assessment section will help schools identify suitable assessments for clarifying needs. 

Schools should use the Oxfordshire SEND Framework Effective assessment | Oxfordshire Schools to assess pupils’ needs.  The Indicators Tool in the Framework can be used to identify which areas of learning are causing most difficulty and more detailed descriptors help to analyse difficulties further.  For pupils with difficulties around literacy it is important to look at the descriptors for Cognition and Learning- Literacy and Maths.  Early Years practitioners can use the Early Years SEND Indicators Tool EarlyYearsSENDIndicatorsTool.xlsx

Co-occurring Difficulties
Dyslexia is essentially a difficulty with word level literacy skills; however, it may co-occur with other difficulties. For instance, a large proportion of pupils with Attention Deficit Hyperactivity Disorder (ADHD) also have dyslexic difficulties.  Other difficulties often co-occurring with dyslexia are with:
· language 
· motor co-ordination
· mental calculation
· concentration
· personal organisation
These difficulties are not in themselves markers of dyslexia. When assessing pupils, it is important to look across the whole range of their abilities and difficulties to be able to tailor provision to meet their specific needs.
Development Coordination Delay (DCD) or Dyspraxia and Dyscalculia are recognised as separate specific learning difficulties but can also co-occur with dyslexia.

Developmental Coordination Delay (DCD) or Dyspraxia
Developmental co-ordination disorder (DCD), also known as dyspraxia, is a condition affecting physical co-ordination that causes a child to perform less well than expected in daily activities for his or her age and appear to move clumsily. (NHS)

DCD will affect a child or young person’s ability to carry out physical tasks, and difficulties with planning and organisation can also impact on learning more widely.  Occupational Therapists recommend that children and young people with DCD should practise the skills they need for everyday life, rather than doing abstract physical exercises. They need opportunities to practise skills repeatedly until they are embedded.  Visual timetables and checklists can be used to develop independence, for instance, changing for PE, and by decreasing support incrementally as each small skill is mastered.   Support may be needed for such tasks as cutting things out or drawing shapes in maths.  A focus on content rather than on presentation when assessing work will help foster self-esteem and confidence. Many children and young people will develop alternative strategies to cope with their difficulties if they are supported to develop independence through scaffolding and practice.

Use the advice and activities on the Oxfordshire Occupational Therapy website. If problems persist despite focused intervention, make a referral to the Occupational Therapy Service for assessment and advice: oxonchildrens.therapies@oxfordhealth.nhs.uk  




Dyscalculia
Dyscalculia - British Dyslexia Association definition.

Dyscalculia is a specific and persistent difficulty in understanding numbers which can lead to a diverse range of difficulties with mathematics. It will be unexpected in relation to age, level of education and experience and occurs across all ages and abilities.
Mathematics difficulties are best thought of as a continuum, not a distinct category, and they have many causal factors. Dyscalculia falls at one end of the spectrum and will be distinguishable from other maths issues due to the severity of difficulties with number sense, including subitising, symbolic and non-symbolic magnitude comparison, and ordering. It can occur singly but often co-occurs with other specific learning difficulties, mathematics anxiety and medical conditions. (Definition adopted by the British Dyslexia Association 2019)
There are several reasons why an individual may have difficulty with maths.  The range of contributing factors include some factors which affect learning more generally such as meta-cognition, language and working memory, and some factors which are specific to maths such as understanding number/quantity, understanding mathematical concepts, and learning mathematical procedures and facts. Understanding a pupil’s difficulties is best achieved through individual assessment, where the teacher is able to discuss with the pupil their thinking and the rationale for their answers so that misunderstandings can be addressed.  

Dyscalculia is the name given to a condition that affects the ability to acquire arithmetical skills.  The research into this dyscalculia is on-going but suggests that there is a deficit in ‘numerosity’ or ‘number sense’. Dyscalculic learners may have difficulty understanding simple number concepts and lack an intuitive grasp of numbers. Even if they produce a correct answer, they may do so mechanically and without confidence. They have little intuitive feel for numbers and little understanding of concepts and principles of logic and often find it difficult to learn number facts and procedures. 

Arithmetical development is dependent on the ability to ‘subitise’. Subitising is the instant recognition of the numerosity of a set of objects, for example to see that there are 3 people without needing to count them.  Therefore, children with dyscalculia may count all items in a set because they are unable to subitise; eg for 5 + 3 they would be unable to hold up one hand and three fingers but would need to count them all out one by one.  Many children can become stuck at this developmental stage if finger flashing and subitisation are not developed at home or within EY/KS1. A dyscalculic child may find subitising and retaining dot patterns extremely difficult even with consistent support.

The following are generally agreed to be symptoms of dyscalculia but may also be present in children with more general mathematical learning difficulties: 
· Has difficulty when counting backwards.
· Has a poor sense of number and estimation.
· Has difficulty in remembering ‘basic’ facts, despite many hours of practice/rote learning.
· Has no strategy to compensate for lack of recall, other than to use counting.
· Has difficulty in understanding place value and the role of zero in the Arabic/Hindu number system.
· Has no sense of whether any answers that are obtained are right or nearly right.
· Tends to be slower to perform calculations. (Therefore, give less examples, rather than more time.)
· Forgets mathematical procedures, especially as they become more complex, for example ‘long’ division.
· Addition is often the default operation. The other operations are usually very poorly executed (or avoided altogether).
· Avoids tasks that are perceived as difficult and likely to result in a wrong answer.
· Weak mental arithmetic skills.
· High levels of mathematics anxiety.
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Research estimates that about 5% of the population will have dyscalculia, but that in the UK 25% may have more general mathematical difficulties.
Pupils with dyscalculic difficulties will need opportunities for a good deal of over-learning. There needs to be an emphasis on helping pupils develop strategies for solving calculations and problems, a development of ‘number sense’ and place value, and experiences provided to help them develop images of number that will help them understand the concepts.   Many maths books and sites specifically recommend Cuisenaire rods as structured apparatus to help children with dyscalculia develop understanding.  Ronit Bird and Jane Emerson are authors with very practical ideas for working with children with dyscalculia to develop number sense. As with any provision, adjustments need to be tailored to the needs of the individual.  
 ‘Dyscalculia friendly’ classrooms promote models and images to develop understanding, overlearning and use of working walls to support memory and an emphasis on helping children to use what they know to derive further number facts.  A classroom where maths is seen as fun, where the explanation rather than the answer is valued and where speed is not over-emphasised is helpful in reducing maths anxiety. 
There are many common indicators between dyspraxia and dyslexia and many children present with elements of both.  Dyslexic pupils tend towards poor organisation, poor spatial awareness and some difficulties with social situations. However, this is by no means true for all pupils with dyslexia, or necessarily for all those with dyspraxia.  Both conditions have a wide range of characteristics with a significant cross over.
The Oxfordshire Guidance for SEN Support will help teachers identify individual pupil’s particular strengths and difficulties.  There are Dyscalculia Screeners on the market, but the Sandwell Numeracy Tests (GL Assessment) are useful in identifying areas of maths in which pupils need support.  
Poor Comprehension
Research has shown that pupils with poor reading comprehension often have even poorer verbal comprehension, so it is important to put some language provision in for these pupils.  

A full guide and suggested activities are given in the Oxfordshire County Council (OCC) Reading Comprehension document.  This covers five areas for the development of comprehension skills:

· establishing context and accessing prior knowledge
· vocabulary
· sequencing 
· inference 
· prediction


Poor Short Term and Working Memory
Children and young people with literacy difficulties will often have difficulty with short term and working memory.  ‘Short term memory’ allows us to hold a piece of information for a short time, e.g., remembering and repeating a few digits, whilst ‘working memory’ allows us to hold and manipulate the information, e.g. reverse the digits.  Learning is much harder for pupils who struggle with these areas of memory.  These pupils will need tasks breaking down and scaffolded to decrease the ‘cognitive load’ on their working memory.  For things they need to remember, such as high frequency words, spellings, times tables etc. children will need the opportunity to over-learn skills in a multi-sensory way that enables them to use their sensory pathways to embed their learning.
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Monitoring and Assessment 

Tracking pupils 
School tracking systems allow teachers to monitor pupil progress closely.  Any pupil failing to make progress should be assessed as outlined in the Assessment of Individuals section below and support put in accordingly.  Pupils with SEND to be making accelerated progress in order to catch up with their peers.  An Individual Pupil Tracker can be used to track pupils through interventions and monitor progress as they move through the school. Using a Pupil Profile is a useful way of sharing information about a pupil’s learning with staff and parents.  An example of a pupil profile for a child with SPLD is provided on.


Early Identification and Intervention
Early identification is a key factor in improving outcomes for children. Children’s brains are very flexible, and intervention put in at a young age can benefit pupils at a neurological level and improve their life-long learning and achievement.

Use of the Early Years Foundation Profile, Development Matters and the Oxfordshire Guidance for SEN Support in EYFS will help teachers to understand pupils’ strengths and difficulties and help identify areas where they may need additional support.  The Indicators Tool in the SEND Framework will allow for further identification of needs.


These assessment documents encourage teachers to notice learning differences from the earliest years in school and to adjust their teaching accordingly.  Early identification of literacy difficulties is important, and teaching should be adjusted from Foundation Stage onwards.
The key risk indicators for literacy difficulties are:
· speech difficulties post 5 years
· poor phonological skills, or difficulty hearing the sound in words
· difficulty acquiring letter knowledge – both sounds and letter names
· poor phoneme awareness and difficulty sounding out words for reading
· poor ability to segment and manipulate phonemes for spelling

It is better to monitor and support pupils who may be ‘at risk’ in this area, than to delay intervention and allow them to fall further behind.
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Example of a Pupil Profile for a pupil with dyslexic difficulties
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Assessment of Individuals 
The school needs to build a full picture of the pupil's strengths and difficulties, and this is often only reached by collecting assessment evidence over time.

Class based literacy assessments:
· Assessment of progress against age related expectations and National Curriculum objectives
· Day to day assessment against learning objectives 
· Achievement of individual learning targets 
· Observation of their reading and writing skills
· Analysis of written work
· Information from parents e.g. family history

If the pupil is not making progress, the class or English teacher should use the Oxfordshire SEND Framework Effective assessment | Oxfordshire Schools to assess pupils’ needs and discuss with the SENCO.

More Detailed Assessment 

Running Reading Records and Miscue Analysis provide evidence of how well a pupil is reading independently. They are an invaluable way of assessing and analysing the reading strategies a pupil is using or neglecting, giving diagnostic information about a pupil’s reading strengths and difficulties. Learning objectives can be identified to target the development of specific strategies.  An analysis of the accuracy rate is useful for ensuring that a pupil is reading books at the appropriate level, neither too difficult nor too easy but offering them a suitable level of challenge.
To work out the accuracy rate for a passage or short book divide the number of words read by the number of errors: 
	
number of words read   = accuracy ratio
                                  number of errors




Criterion-Based Assessment

The Oxfordshire Literacy Assessment Pack (LAPack) included in the additional resources with this guidance, is a criterion-based assessment that helps to unpick how the pupil is progressing with the basic skills of reading.   It is recommended for use with pupils in KS1 and KS2 and for some pupils in KS3.  

 It contains sections on:
· Phonological skills
· Sight vocabulary 
· Sound/letter knowledge
· Knowledge of phonic patterns
The LAPack is an excellent tool not only for assessing pupil’s skills, but for monitoring over time and recording small steps of progress.  The LAPack Flow Chart helps to identify appropriate interventions following assessment with the LAPack.

Literacy Assessment Pack



Flow Chart to show possible interventions for pupils having difficulties on the Literacy Assessment Pack       




Checklist for Assessing Handwriting



Standardised Reading and Spelling Tests
Standardised tests measure the pupil’s reading or spelling against peers of precisely the same chronological age.  The average standardised score is 100, with 68% of pupils falling between 85 and 115.  Pupils with a standardised score below 85 may be a cause for concern, so pupils with scores approaching this should be assessed in detail.  Pupils with a standardised score of 80 or below will experience a significant level of difficulty.

Assessments Suitable for Primary Schools

The Salford Sentence Reading Test (2021) is easy to administer and can be used with children between Y2 and Y6 to measure progress and pick up pupils falling below age-appropriate reading levels.   The test gives scores for decoding and comprehension. 
Young’s Parallel Spelling or the Helen Arkell Spelling Test can be used in primary with whole classes, small groups or individuals for monitoring reading progress and picking up pupils having difficulties with spelling.
Neale Analysis of Reading (NARA II), York Assessment of Reading Ability (YARC) and Diagnostic Reading Assessment (DRA) analyse reading in more detail and compare reading accuracy with comprehension levels, giving separate standardised scores for each.   The Neale and York are suitable for primary schools, whilst there is a secondary version of the York, and the DRA is for age 11+.
The Phonics and Early Reading Assessment (PERA) is a standardised test matched to the requirements of the DfE Year 1 ‘Phonics Screening Check’, as well as to the teaching and assessment needs of schools both before and after the statutory test.  Pera 2 can be used to assess Year 2 pupils retaking the Phonic Check.
Assessment Materials  



Reading Test Tracking Sheet



Additional Tests

Other tests that may be useful are:

Phonological Assessment Battery (PhAB and PhAB2) assesses phonological awareness and memory, and processing speed.  PhAB2 is suitable for 5-11years, and the original version PhAB for 6-14 years.  British 
Picture Vocabulary Scales (BPVS 3) measure the pupil’s understanding of receptive vocabulary.  This may be useful with pupils who have scored poorly for comprehension in a standardised reading test, or for pupils with poor language development.
Raven’s Coloured Matrices looks at a pupil’s non-verbal reasoning skills. If a pupil is having literacy difficulties this can be a useful assessment for comparing a pupil’s non-verbal reasoning skills with language and literacy skills.
Renfrew Action Picture Test is a standardised test of oral language looking at grammatical structures.

The Record of Oral Language New Edition Update (Marie Clay 2015) looks at recording and assessing change in children’s oral language development. Proficiency in oral language is important in the development of early literacy.
An Observation Survey of Early Literacy 3rd Ed. (Marie Clay 2013) presents a battery of assessment covering a broad range of literacy skills including: concepts about print, individual word reading, reading in context, writing, letter knowledge and phonic knowledge. The assessment tasks are designed for systematic observation of young children as they learn and each task in the survey has been carefully structured for consistent delivery.

The QCA checklist, Strengths and Difficulties Questionnaire or Boxall Profile can be used to gauge social, emotional and behavioural difficulties that may affect, or be affected by, poor literacy.

It may be necessary to consult with outside professionals such as:
· A Speech and Language therapist (SLT) or Communication and Interaction Teacher (C&I) from the SEN Support Services (SENSS) if the pupil appears to have an underlying language difficulty
· An occupational therapist if the pupil has poor motor control
· An educational psychologist if the pupil has more complex needs, or the school has been unsuccessful in helping the pupil to progress.

It is always worth asking parents/carers to organise hearing and eyesight checks, as poor hearing and sight can have a huge impact on a child’s ability to learn to read.
It is also valuable to ascertain the pupil’s own perception of their strengths and difficulties and what they think works and what is less effective.  When pupils are involved in setting their own learning targets, they are often much more motivated to succeed.


Assessing children with EAL and children from ethnic and cultural minorities
Particular care needs to be taken when assessing children with English as an additional language (EAL), including travellers, refugees and unaccompanied asylum-seeking children.  

Pupils should be recorded as having a first language other than English if the language or main language they encountered as a baby or small child was a language other than English and they still have some exposure to that language. EAL is not linked to proficiency in English or first language. An EAL learner could be a complete beginner in English or could be fully fluent in English. EAL status depends on which language was learned first

The Equality Act (2010) dictates that schools provide equal opportunities for all pupils.  Professionals need to be vigilant to ensure that their practice is not discriminatory.  All teachers and non-teaching staff need to be aware of the linguistic and cultural bias of resources such as books and standardised tests, and should be alert to the risk of identifying a literacy difficulty where none is present or failing to identify a learning difficulty through an assumption that the issue is purely EAL.

Research evidence suggests that the response to pupils with English as an additional language who have poor phonological skills should not differ from that to their peers with English as a first language.  However, the interpretation of data for individual pupils needs to take full account of the learning opportunities available.

Guidance to support identification and provide advice for schools of EAL pupils who may also have SEN

[bookmark: _MON_1706085664] .  

The Early Years SEN EAL guidance booklet gives advice for practitioners working with younger children. 




The Bell Foundation’s EAL Assessment Framework is free to download and can be used to assess pupils’ level of English. There are YouTube tutorials on the assessment framework. The Bell Foundation also offer guidance on effective practice and a range of classroom resources to support EAL learners. 

NALDIC (National Association for Language Development in the Curriculum), is the UK’s national subject association for EAL and has useful resources and guidance. 

Further advice on working with pupils with EAL is also offered by OXSIT – the  Oxfordshire School Inclusion Team Oxfordshire School Inclusion Team Toolkit | Oxfordshire | Education Services
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Inclusive Teaching and Learning

The Teaching of Reading
The Rose Report (2007) concluded that for the majority of children, synthetic phonics taught in a structured way is the most successful way of learning to read, though the report emphasised that phonics must be taught within the context of rich language work and experience of books.  However, the small minority of children with severe difficulties may also benefit from other teaching methods or a more holistic approach to literacy, such as Reading Recovery or the FFT Reading programme.  All children need good language skills in order to fully develop their reading skills.  Vocabulary is the greatest predictor of reading ability at age 11, and without the understanding of the syntax and semantics of language reading cannot progress however well phonics are taught.  Many children come into school with an impoverished experience of language and literacy; they have poor spoken language and little experience of books.  It is important that these experiences and skills are developed alongside the phonic work.

Schools are required to use one of the approved phonic programmes, such as Read, Write Inc.  Whatever resources are used it is important that pupils, especially those having difficulty, continue structured phonic work until they are secure in all phonic patterns.  However, if pupils are struggling with phonics, other approaches, such as the teaching of sight words and re-reading familiar books, can help them take their first steps into reading.  More holistic literacy approaches, such as Reading Recovery and Fischer Family Trust Reading Programme help pupils to develop skills in all aspects of literacy and are highly effective.

Developing Phonological Awareness and Early Reading Skills   



Language Work
Language delay or difficulties can seriously delay the acquisition of literacy skills.  Literacy is dependent upon spoken language, so it is important to develop pupils’ language alongside their literacy.  Rich language work in Early Years can help to build the foundations of reading. Development Matters can help to pinpoint the level of language acquisition of children in Early Years.  For older pupils the British Picture Vocabulary Scales can be a useful tool for looking at the understanding of receptive vocabulary, and this gives a standardised score, which can help to measure the severity of difficulty.   If a pupil is presenting a particular concern, then it is very useful to refer them to a Speech Therapist or the SENSS Communication and Interaction Teacher for an assessment and advice. Information about these teams and referral information can be found at: 

Children’s Speech and Language Therapy: 


SENSS Communication and Interaction Support Service | Oxfordshire Schools

Many schools across the county are successfully using the Spirals or Talkboost programmes as initial interventions in Nursery and Reception classes for children whose language development appears to be slower than that of their peers.  Both programmes have been very successful in many settings, and such early intervention will help to prevent pupils falling behind.  There are also versions of each programme for KS1, KS2.


The OCC Reading Comprehension document on the intranet has lots of ideas for developing language skills, and your LACAT will be able to offer advice and support for individual pupils.


Inclusive Teaching and Learning for those with Literacy Difficulties
A truly inclusive school supports all pupils to become successful learners.  To do this, teachers need to know where a pupil is in their learning and what very small next steps are needed in order for them to make progress.  For all teachers to know where pupils are in their learning, they need access to fine-tuned assessments, and an effective Assessment for Learning (AfL) approach to teaching and learning.

One of the major barriers to achievement for pupils with literacy difficulties is being rendered dependent on adults to help them learn.  This will always happen if the work set is not within the capabilities of the learner.  Learning should be pitched so that pupils can work independently but still feel challenged.  If children are constantly working beyond their current level of skill, they may well be at risk of ‘learned helplessness’ or of displaying a range of avoidance tactics.  Pupils need opportunities to apply their skills, working collaboratively with other children and independently.  To become increasingly independent learners, pupils will need:

· to be regularly assessed using fine-tuned assessments and formative assessments so that everyone is absolutely clear about what small step they need to take.
· independent tasks within their current capabilities that have been clearly explained and modelled for them.
· regular feedback on how they are progressing.
· scaffolded support in pairs or small groups.
· adult guidance to try out learning with collaborative support before having a go on their own.
· clear guidance to support organisational skills.
· teacher awareness of the readability of texts and how to support access.
· careful planning of TA support to guard against over-dependence.
· a range of easily accessible resources to aid independent work.
· regular teaching by a teacher in a small group rather than always being taught by TAs.
· focused, regular and consistent intervention to support the development of skills.

All pupils need to access a sequence that moves them from dependence on the teacher, through modelled, shared and guided group activities to a point where they are sufficiently skilled and confident to work independently.

Scaffolding Writing Handbook



Teaching Assistant Support
Pupils with literacy difficulties will often have some support in class from a teaching assistant (TA) or Learning Support Assistant (LSA).  The aim of the support is to allow them access to the written curriculum.  It is vital that teachers plan carefully for the use of TAs so that pupils do not become overly dependent.  Teachers should consider planning for these pupils as if they have no support so that they are essentially planning the next step in their independent learning.  TAs can then support the development of these independent skills and work with other members of the class.

All pupils with literacy difficulties benefit from short, focused interventions to develop their skills. TAs will need to be well trained to deliver these, which should be based on well-founded research and be proven to accelerate progress.
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Intervention

[bookmark: _Hlk188350406]For pupils who are really struggling with literacy, even outstanding classroom teaching is unlikely to address all their needs.  However, it is important to use good quality intervention materials and to monitor the progress pupils make in order to evaluate the impact.  TAs need to be properly trained to deliver sessions and monitored for quality assurance.   Research shows that short, intense interventions have as much impact as those that carry on for longer. However, for pupils with severe levels of difficulty, daily sessions may be needed for learning to be secured and maintained.  Intervening as early as possible prevents pupils falling behind further. The 2020 version of What Works for Literacy Difficulties can be found here: What Works for Literacy Difficulties - 6th edition - The School Psychology Service .  It gives an overview of successful interventions nationally, and below are summaries of intervention materials that have shown to be effective in schools across Oxfordshire.

The Importance of Multi-sensory Teaching and Learning 
Pupils with dyslexia and other literacy difficulties need the opportunity to over-learn skills and knowledge.  Poor short term and working memory, as well as slow processing skills, can make learning arduous.  Doing things in different sensory ways - visually, aurally, orally and kinaesthetically – helps build neural pathways in the brain, and the more sensory pathways are built up, the more secure the learning.   Multi-sensory Planning Grids   may be a helpful way of planning support for pupils. 



Phonological Skills Interventions

Launch into Reading Success
This was designed as a group intervention for Year 1 children at risk of reading difficulty and is an auditory training programme to develop phonological skills.  It consists of 9 sections with 66 activities, which are all outlined clearly and for which resources are provided.  It can be run by an experienced TA with support from the teacher.  To some extent Letters and Sounds Phase 1 covers these skills, but this programme can be useful for pupils struggling at this early stage.

Sound Linkage
This is a programme of phonological skills training for pupils in KS2 consisting of 5 minutes a day 1-1.  It can be done in isolation but can also be used as part of a longer tailored package for pupils with higher levels of need.  It includes:
· Phoneme segmentation
· Phoneme blending
· Phoneme deletion
· Phoneme substitution
· Phoneme transposition
· Phonological linkage activities 

Phonic Interventions 


Acceleread Accelewrite
This programme uses a talking word processor programme to give auditory feedback to help pupils develop their phonological skills.  Any talking programme can be used: Clicker, Texthelp, Read and Write, Write: Outloud, and Talking Textease, but Clicker is probably the best.   Sessions are designed to run for 15 minutes a day for 4 weeks (20 sessions) but a short term also works well.  Pupils can return to the programme again at a later date. Pupils memorise sentences from cards then type them into the computer, listening to check sounds and self-correct where possible.  A TA needs to supervise to pick up errors missed by the pupil.  The cards present phonic patterns in developmental order, so assessment is needed to find the starting point for pupils.  The LAPack Flow Chart will help.  Keeping a chart of their progress through the programme helps pupils to see the steps they are taking and gain confidence.



Read Write Inc and Freshstart
There are several Read Write Inc programmes providing a systematic approach to literacy, covering the teaching of reading, writing, spelling and comprehension. 
· Read Write Inc Phonics - Systematic literacy programme rooted in phonics (ages 4-7)
· Read Write Inc Comprehension – literacy programme for children who can read (ages 7-9)
· Read Write Inc Comprehension Plus- (ages 9-11)
· Read Write Inc Spelling- 10 minutes a day spelling programme (ages 7-9)
· Read Write Inc Freshstart- intervention for struggling readers (ages 9-11) 
These can be used as independent programmes or as a whole-school approach to literacy. Schools in Oxford City with high numbers of pupils with SEN and EAL have used this programme successfully.  Read Write Inc Freshstart is a programme for older pupils who are struggling with reading. It is designed for KS2 and secondary.

The UK government has issued a list of approved synthetic phonics programmes. Further programmes may be added following the validation process.






Word Level Interventions

Precision Teaching
This is a really good way of monitoring and embedding multi-sensory teaching, and of speeding up reading for pupils who are struggling with decoding skills.  It is a useful way of helping pupils learn letter sounds, sight vocabulary as well as times tables and other number facts.  Using the precision grid alone is not enough to embed learning, so multi-sensory practice alongside this, is essential.
· Daily focussed session of multi-sensory teaching 1:1 or in a small group: 5-10 minutes
· Each pupil then individually completes a precision grid for 1 minute
· Sessions should be daily –less than 3x a week will not have 
When addressing sight vocabulary, it is useful to focus on high frequency words (HFW).  All HFW lists are pretty much the same. The list from Letters and Sounds was revised most recently, but the Dolch list is very similar.  The current National Curriculum has example words for each year group which relate to the phonic patterns and spelling rules pupils should be learning.  However, older pupils who are struggling with phonics and spelling may be better to focus on the words they will use most often.  John Taylor’s Freebies website has a tool for creating personalised grids very quickly.

Dolch List 


Reading Interventions

Fischer Family Trust (FFT) Literacy Programmes
[bookmark: _Hlk188350470]Programmes from FFT Literacy are designed to be run by Teaching Assistants with the support of a teacher.  Schools will be required to send both a teacher and a TA to training sessions.  

FFT Wave 3 Reading Programme
This is a 1:1 programme designed for children in Y1 who are working within and below Book Band 2. However, it has also been successfully used for older children, including secondary pupils, and those working at slightly higher levels of literacy. The programme uses an approach based on the principles of Marie Clay’s Reading Recovery with daily sessions of 20 minutes running for a maximum of 22 weeks.  The focus for sessions alternates between reading and writing.


Reading Recovery 
What is Reading Recovery – ReadingWorks is often described as the ‘Rolls Royce of literacy interventions. It is a short-term intervention for children who have the lowest achievement in literacy learning. A trained Reading Recovery Teacher works individually with these children for 30 minutes each day for an average of 12-20 weeks. The goal is for children struggling with literacy to develop effective reading and writing strategies. The majority of children taking part in the programme reach age related expectations or above and able to approach typical classroom tasks successfully.  

Talking Partners
Talking Partners is a small group intervention programme which aims to give children the basic life skills of how to be good communicators; it gives children the opportunity to develop the skills to listen attentively and talk confidently. TP@Primary and TP@Secondary promote risk-taking, raise self-esteem and independence, develop interactive listening and an awareness of the audience and produce measurable progress in speaking and listening. It is a TA led 10-week intervention.

Boosting Reading Potential @Primary and @Secondary
BRP is a TA-lead intervention. It is a targeted, time-limited, one-to-one intervention over 10 weeks. It is designed to improve the way children read, enabling them to be independent problem solvers who read with understanding and enjoyment. 
The programme is for pupils who:                                                     
· Lack skills and confidence as readers
· Require a boost to their reading age
· Need to develop their understanding of texts
Project X Code
Project X Code embeds systematic synthetic phonics into a series adventure books that is targeted at struggling readers in Years 2 to 4 who are not on track to achieve appropriate levels for their age. This includes: 
· children who have had problems with the Year 1 phonics screening check
·  children whose reading is still not fully secure at the transition from Year 2 to Year 3 

Rapid Readers
This reading scheme from Pearson is colourful and engaging.  There is an emphasis on comprehension with questions for discussion at the end of each book.  There is also software available that allows pupils to read into a computer which will then highlight words they have read incorrectly and prompt them to self-correct.  Pupils who are reluctant to read aloud are sometimes more confident reading into a computer.  Boys particularly seem to enjoy the IT aspect and find the books interesting.  Schools using the scheme have been very successful in accelerating progress in reading.

Rapid Plus
This series is designed to be dyslexia friendly and support KS3 struggling, EAL, and SEN readers. The aim is for students see themselves as 'real readers', and gain confidence across all of their subjects.  Like Rapid Readers, the books come with interactive software.

Comprehension Interventions

New Reading and Thinking / More Reading and Thinking 
These six booklets provide work on inferential comprehension at an increasingly complex level. The reading age of Book 1 is about 7 years and Book 6 is about 9 years.  However, books can be used with pupils with a lower reading age either by doing the activities as listening comprehension or by buying the accompanying audio CDs.  Pupils working through the books have shown huge rates of improvement both in comprehension and in overall reading.  Pupils can work 1:1 but can also benefit from small group discussion.  Answers do not need to be written; it is the thinking process that is important.


Writing Interventions

Write Away Together
This programme can be delivered 1:1 or in small groups (4 max).  It is based on an Assessment for Learning approach and works at the editing stage of writing.  A piece of the child’s independent writing is used for discussion and improvement.  The programme is suitable for any pupil, from those who are beginning to write a couple of sentences to those who are gifted writers.

Monitoring and Evaluating Interventions
All interventions used need to be rigorously evaluated.  Assessing pupils at the beginning and end of a programme of work shows what impact the intervention has had. The assessments used do not always need to be complicated or time consuming.  Sections of the LAPack can sometimes suffice.  The Interventions section has suggestions of suitable assessments.   Schools need to ensure that interventions are effective.  See also the Monitoring and Evaluating section.

List of Intervention Materials




Flow Chart to show possible interventions for pupils having difficulties on the Literacy Assessment Pack
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ICT to Support Literacy and Maths

There are a number of programmes available to support pupils with literacy difficulties.  The ones included here are those that are used in schools across the county and are recommended by the SEN/ICT team. 

Clicker 
Clicker is a word processing programme, suitable for primary pupils, which supports writing.  The programme allows pupils to word process but gives the teacher options for providing support in different ways.  Grids of words and/or phrases can be set up that relate to class topics or are specific to the individual.  Pictures can be added, and the programme can be set to read back the text written.  There is an option to add a library of symbols and sets of words can be downloaded from the website, as well as a predictive text option.  However, teachers need to be aware that pupils may still need adult support to use this programme.

Docs Plus
Docs Plus is designed for secondary pupils.  This has an organisational mind mapping tool to help pupils plan their writing, and other features including word bars, writing frames, predictive text to help students write and speech feedback for proof reading.  There is also the facility for pupils to login from home.

Read and Write 
Read&Write For Education - Reading, Literacy & Assistive Software | Texthelp  offers support with everyday tasks like reading text out loud, understanding unfamiliar words, researching assignments and proofing written work. It’s also used as a digital reader for UK school examinations at GCSE and A-level, assisting students who are entitled to extra help in the exam room.

ClaroRead
ClaroRead - Text to Speech Software | Claro Software | Texthelp Windows supports reading and writing. ClaroRead is a simple, easy-to-use and flexible software program that helps you to read, write, study, sit exams, and increase your confidence. You can read any on-screen text out loud and improve your writing in Microsoft Word. ClaroRead Plus and Pro also let you read aloud scanned paper books and documents.

imindmap
Combines mind-mapping with task management systems.  There is also an app version. iMindMap is Now Part of Ayoa. Discover Mind Mapping for Free


CALL Scotland 
CALL Scotland is a good resource for apps for schools and source of free advice on assistive technology.


Touch Typing
There are a variety of touch-typing packages, including BBC Dance Mat, which is free online. 

However, research has shown that pupils who struggle with handwriting also struggle with typing.  If when a pupil places their fingers on the home-keys they are unable to move individual fingers up and down independently, they are likely to struggle to touch-type using all their fingers and may be better to find their own method of typing.


Splash! City 
Splash! City produces 3 programmes to support pupils with SEN in maths.

· Splash! Infant 
This programme is aimed at all children between the ages of 4 and 7 but it has been specifically designed for children with special needs, so may be suitable for children over 7 working at KS1 level.  It has activities for drawing, making patterns, sorting, measuring, and using numbers. 

· Splash! Junior 
This programme is an extension of Splash! Infant designed for 7-11 year olds, and has the additional features of number square and number line tools and lets pupils set out and solve number problems.

· Splash! Senior 
Aimed at 11+ pupils, this programme includes drawing, geometry, measuring, and manipulating number, chemical and algebraic problems. In addition, technical diagrams and graphs can be completed easily and there are comprehensive resources which can be personalised to maths, chemistry and physics syllabuses.


The OCC Assistive Technology Team, part of SENSS, are able to provide advice to support pupils with complex needs.  
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Exam Access Arrangements 


Schools will need to consider whether children/young people with dyslexia or other literacy difficulties require any concessions to help them access public exams and assessments or Statutory Assessment Tests (SATs).  
Access arrangements, or exam concessions as they are sometimes called, are designed to enable young people with special educational needs and/or disabilities to demonstrate their skills and knowledge around what is being tested in exams without being disadvantaged by their difficulty/disability in areas of learning that are not being tested.  For instance, if a student taking a science exam has difficulty with reading, support can be given with reading the test paper, so that the student is not disadvantaged in demonstrating their ability in science.
Secondary Schools and Further Education Colleges
Information for secondary schools and FE colleges can be found on the Joint Council for Qualifications website: 
Exam regulations and details about assessing students’ needs can be found in the Access Arrangements Regulations: Be aware that these change from year to year, so make sure you are using the current version.. 
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[bookmark: _Toc48742017][bookmark: _Toc49254890][bookmark: _Toc49258323]There are a whole range of different arrangements that can be put in place to support students, and the school should work with individual students to decide which ones are most helpful to them.  Students can have different arrangements for different exams, including:
· Supervised rest breaks
· 25 per cent extra time
· Extra time of up to 50 per cent
· Extra time of over 50 per cent
· Computer reader/reader
· Read aloud and/or an examination reading pen
· Scribe/voice recognition technology
· Word processor
· Transcript
· Prompter
· Oral language modifier
· Live speaker for pre-recorded examination components
· Communication Professional (for candidates using Sign Language)
· Practical assistant
· Alternative accommodation away from the centre 
· Bilingual translation dictionaries with up to a maximum of 25 per cent extra time
· Modified paper, for example, coloured, enlarged and Braille papers
· Modified language papers and transcript of listening test/video
The school or college needs to consider carefully what is most helpful to students and whatever arrangements are decided on should become part of the student’s normal way of working and should be put in place for controlled assessments as well as exams.
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· Pupils with an EHCP
· Pupils on SEN support whose learning difficulty affects their ability to access the tests
· Pupils who require alternative access arrangements because of a disability, (which may or may not give rise to a special educational need)
· Pupils who are unable to sit and work at a test for a sustained period because of a disability or social, emotional or mental health difficulty. Pupils for whom English is an additional language and have limited fluency in English.
Students with an EHC plan are eligible for exam concessions, if the school is able to submit supplementary evidence to demonstrate the level of need.
Other students whom the school considers eligible for access arrangements are assessed to check whether they meet the criteria. Access arrangements need to be applied for online and should be done as early as possible to cover the whole course, so assessments are usually done in Year 9 or 10 for Keystage 4 courses such as GCSE and BTECs, and Year 12 for A level and other post 16 courses. 
The deadline for schools applying for access arrangements is three months before an exam or controlled assessment takes place.
The guidance on access arrangements can be found on the Joint Commission for Qualifications (JCQ) website
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There are similar access arrangements available for Key stage 2 SAT tests, but the assessment process for applying for these is much simpler.  Schools apply for access arrangements online by giving details about the levels at which pupils are working.
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Expertise within a school is often built up around the specific children on roll at any one time.  As staff come and go expertise changes and it is important to continually update and refresh training.  Schools build capacity to deal with pupils with SEND by maintaining high levels of training and ensuring that when teachers and TAs leave, other staff are trained in their skills.  In promoting good practice, Senior Leaders and SENCOs should make clear that:
· all teachers are teachers of all pupils, including those with special educational needs and literacy difficulties
· all teachers should notice individual differences in the way pupils learn and adjust their teaching accordingly
· good practice for dyslexic pupils is good practice for all

Staff training
Training all staff to be aware of literacy difficulties, how to identify pupils with difficulties and how to include them within classroom teaching is perhaps the most important step a school can take.  Evidence from Ofsted and SEND Reviews carried out in the county shows that schools are most successful with pupils with SEND when inclusive teaching within classrooms is good; when teachers are able to identify the next small steps in each pupil’s learning and adjust the teaching to ensure those steps are met. Schools with good intervention programmes are able to move pupils’ literacy skills on, but unless those pupils have a good experience back in the classroom, those skills are not always maintained and utilised, and may not impact on overall progress.  

The British Dyslexia Association has a range of training for teachers.

Advanced Modules on the SEND Gateway provide online training in autism; dyslexia; speech and language; emotional, social and behavioural difficulties; and moderate learning difficulties. These are designed for teachers wanting to develop a deeper understanding of areas of need.

The Inclusion Development Programme: Teaching and supporting pupils with dyslexia (DfE 2011) provides training for all staff, teachers and TAs, in four modules:
· understanding and supporting reading
· understanding and supporting spelling
· a focus (awareness of difficulties)
· adapting practice
This gives good guidance on supporting pupils within the classroom and is a good starting point for improving the teaching of literacy across the school.   The programme takes about 2 hours to complete individually, but discussion with colleagues can help staff to share good practice.  The self-evaluation can help to audit existing skills and pinpoint parts of the resource that are most useful.



Further training for Teachers and Teaching Assistants
OXSIT runs courses and in-school training for Teachers and Teaching Assistants on:
· Dyslexia Awareness
· SpLD for Teachers 
· Dyslexia for Teaching Assistants
· Assessment
· Adaptive Teaching and Learning
Inclusion Consultants are also available to do bespoke training for individual schools. Contact your inclusion consultant at oxsit@oxfordshire.gov.uk  

All training delivered for Oxfordshire is advertised on the Education Services website.
  


Training for Specialist Teachers
Oxford Brookes University in conjunction with OXSIT runs a year’s Postgraduate Certificate of Education (PG Cert) in Working with Children and Young People with Literacy Difficulties. Teachers who complete this course then have the option of working towards the Associate Member of the British Dyslexia Association (AMBDA) and/or an MA. 

For further details contact Rachael Falkner at rfalkner@brookes.ac.uk  

Assessment
Ensuring that the school has good assessment procedures in place is vital not only for tracking progress, but for unpicking pupils’ difficulties and working out what provision will help them.  Use the Monitoring and Assessment section of this policy to decide the best assessments to use with each pupil and which assessment materials are most useful for the school.  Ensuring that the SENCO and Foundation Stage teachers are confident about identifying pupils at risk of literacy difficulties in Early Years, will mean that support can be put in place before problems worsen and pupils fall further behind.

Intervention
It is important to take an evidence-based approach to intervention and ensure that interventions used have been demonstrated to have successful results. The Intervention section will help, as the interventions recommended are ones that have been used successfully throughout the county but colleagues in other schools may be able to make recommendations too. Over time schools can build up a bank of resources that address the range of needs.   Inclusion Consultants will be very happy to advise on interventions if you have any queries.
Making links between in-class provision and additional intervention can be tricky, but crucial in helping pupils to generalise their learning.  It is important that the class teacher knows exactly what a pupil is learning and particularly what new skills they have gained, so that teaching can be targeted accordingly.  Some schools are following up on interventions with classroom support in the following term to help pupils consolidate the skills they have gained.  Having the TA who delivers an intervention also supporting in class can be highly effective.

	

Monitoring and Evaluating
Implementing intervention programmes is not just about buying resources.  Teachers and TAs delivering them need to be properly trained and monitored.
Above all, provision must be rigorously and frequently evaluated.  Ideally pupils should be making at least twice the rate of progress e.g. 6 months gain in reading at the end of a 3-month intervention.  Where this is not happening, teachers need to investigate the cause – it might be that the intervention did not take place regularly; the assessments may not have been done rigorously enough to indicate the starting point; the intervention may have been unsuitable for the pupil; or the intervention was not delivered effectively.  The SENCO’s role in this cannot be emphasised strongly enough.  Much time can be wasted on poorly delivered provision that makes no significant difference.  Assessing pupils before and after an intervention, not only shows how much they have progressed, but indicates where they need to go next.  

Using Data to Inform Practice
Data can help identify pupils at risk of literacy difficulties as well as support the tracking of those already identified. The DfE’s Analysis School Performance (ASP) data can be used to identify trends within the school and help leaders plan future action.  Analysis of the school’s tracking data will give a detailed picture of which groups of pupils are making accelerated progress and those where the gap is widening. Targeting resources and provision to support literacy enables pupils to access other areas of the curriculum.  Schools need to focus on early intervention rather than waiting until pupils start falling further behind.
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Working with Parents
 
Promoting partnership with parents
Parents’ concerns regarding their children’s progress should be acknowledged and addressed promptly and constructively.  If parent and school have differing views about a child’s progress, it is the school’s responsibility to collect evidence of the pupil’s performance to inform discussion.  Teachers need to be confident in being able to explain children’s literacy difficulties to parents and in communicating how teaching is being adjusted to help the child or young person.

Parents’ worries need to be dealt with sensitively.  Having a clear, detailed picture of the child/young person’s strengths and difficulties helps parents to feel confident that teachers know their child; and sharing ideas about how the school can help, will reassure them that their child is being supported. The Prompt Sheets for Parents in the Supporting Materials may be useful.



It is also important to remember that some parents have literacy difficulties themselves, and their own experiences at school may make meetings difficult for them.  They may not be confident about supporting their children’s reading at home, so find ways in which they can help.  Perhaps make sure that younger children can read books independently before they take them home, so that the parent can still hear them read without feeling they need to teach them.

Some parents will find it difficult to accept that their child has a difficulty.  Using the questions below to talk about family background may help them to see similarities with other family members.  It is important that information given by the school is accurate and detailed, and that the picture is built up over time.  Explaining the assessment process, interventions and support the school is giving to the child/young person can reassure parents that their child has been accurately assessed and that their needs are being addressed.

In meeting parents, teachers may find the structured conversation presented in Achievement for All (National Strategies 2010) a useful guide.  This gives a framework that can help to give focus and momentum to meetings.










Framework for the structured conversation

 [image: A diagram showing the framework with the steps Explore: active listening, paraphrasing, communicating and understanding. Focus: identify, prioritise, clarify key issues. Plan: Agree targets, seek outcomes, action plan. Review: Summarise, clarify next steps and further communication.]




Seeking information from parents
Parents can give very useful information about their child that can aid understanding of their difficulties with literacy.  Here are some ideas that can be used as prompts when talking to parents.

Literacy
· Does your child enjoy literacy activities at home, e.g. reading, hearing stories, nursery rhymes?
Early Development
· At what age did your child reach developmental milestone, such as walking, talking
Health
· Has your child had illnesses that have affected language, motor skills and education?
· Has your child had hearing and sight checks?
Language
· When did your child start talking?
· Has your child ever had speech therapy?
· Has your child ever had glue ear or hearing problems?
Motor skills 
· When did your child start walking?
· How well can they do things involving motor skills, both gross and fine motor skills e.g. sports, ball skills, riding a bike, drawing, buttons?
· Which hand do they prefer to use?
Family background
· Has anyone in the family had difficulties with literacy?



How can parents help?
Most parents are eager to help their children’s literacy skills but may need some guidance.  A consistent approach to reading between home and school is helpful, and home/school communication books can support this.  ‘Paired reading’ and ‘pause, prompt, praise’ can be useful for parents, and guidance on these, as well as ways to help with spelling can be found in the Supporting Materials. 
[bookmark: _Toc96323173][bookmark: _Toc46411465][bookmark: _Toc48742022][bookmark: _Toc49254895][bookmark: _Toc49258328][bookmark: _Toc49258509][bookmark: _Toc49258921][bookmark: _Toc49259032][bookmark: _Toc49259251]
Working with Pupils

Promoting pupil participation
Pupils should be regarded as active participants in their own learning process.  They should be encouraged to take an active role by helping to set their own targets, identifying helpful and less helpful support strategies, and receiving prompt feedback on their progress.  The older the pupil the more important this process becomes.  

Pupils are generally much better motivated to learn when they have identified their own targets.  These may not be the targets the teacher would suggest, but confidence has a huge impact on learning, and it is vital to build and foster self-esteem.

Helping pupils to understand the difficulties they have can influence how they overcome them and improve their confidence.  For instance, explaining that they have dyslexic difficulties, which make learning to read difficult for them and describing how the school will support them, can help some pupils’ deal with their difficulties more positively.  Knowing that they have a specific difficulty that is not their fault and realising that they are not considered ‘stupid’ can be extremely empowering and raise their self-esteem dramatically.   Other pupils may not respond in this way, so it is important to know your pupils and spend time listening to how they feel about the difficulties they are having.

The Useful Teaching Strategies section contains resources that may be helpful for pupils.
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Local Authority Agencies
As mentioned in the Monitoring and Assessment section, the school’s Education Psychologist (EP), Speech and Language Therapist (SALT), Communication and Interaction Advisory Teacher, or Occupational Therapist (OT) may be able to help unpick a pupil’s difficulties and give advice on intervention and support work.

The Oxfordshire School Inclusion Team (OXSIT)
The Oxfordshire School Inclusion Team offers a range of training courses and can offer bespoke training to schools and partnerships.  Inclusion Consultants are available to advise schools on provision. Schools can buy packages of support on an annual basis but are also able to purchase one-off visits.  Although the team do not offer diagnostic dyslexia assessments, schools can purchase an assessment and advice visit for individual pupils by contacting their Inclusion Consultant. Use the Working with Pupils with Literacy Difficulties Flow Chart on the next page to determine the best course of action but contact your Inclusion Consultant for advice at any point where you feel uncertain.
Contact: oxsit@oxfordshire.gov.uk 

Education Online
All training delivered by Oxfordshire teams can be found here.








How to Contact Us

Please contact us at oxsit@oxfordshire.gov.uk if you wish to discuss any of the content found in this document.































All content in this material is provided by the Oxfordshire Schools Improvement Team (OXSIT), 

© Oxfordshire County Council.
All rights reserved
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Prompt Sheets for Parents 


Hearing your child read


Setting the scene


[image: image1.png]

Pause


· If your child makes a mistake WAIT at least until the end of the sentence before you offer help. This gives them a chance to correct the mistake without help.


Prompt


If the mistake does not make sense, help by giving some clues about the meaning of the story


· If the mistake does make sense, help by giving clues about the look of the word


· If your child leaves a word out completely do the same things:


· if leaving the word out does not make sense, give clues about the meaning of the story.


· if leaving the word out does make sense, give clues about the look of the word


Praise


· When a sentence is read correctly


· When your child has corrected their own mistake


· When they have managed to work out what a word says after you have given some clues


BUT IF THEY CAN’T READ THE WORD AFTER TWO PROMPTS TELL THEM THE WORD

Paired reading


Setting the scene


Paired reading has two steps



Reading together



You and your child both read out loud together.  Try not to go too fast.  Make your speed as fast or as slow as your child’s.



If your child struggles too long or struggles and gets it wrong


· Just say the right word yourself and

· Make sure your child then says it correctly as well.

Make sure your child looks at the words.  It can help if one of you points to the word you are both reading with a finger.  It’s best if your child does the pointing.


Reading alone

When you are reading together and your child feels confident enough, they might want to read alone for a while.  You should agree on a way for your child to ask you to be quiet.


This could be a knock, a sign or a squeeze.  (You don’t want your child to have to say ‘Be quiet’ or they will lose track of the reading.)  When your child makes the signal, you go quiet right away.


When your child struggles for more than 5 seconds, or struggles and gets it wrong, you immediately read the right word out loud for your child.  Make sure your child then says it right as well.


Then you both go on reading out loud together, until your child feels confident to read alone and asks you again to stop reading.

Learning to spell new words at home


Here are seven ideas to help you help your child to learn spellings at home.




1. Look, cover, write, check


The word is written at the top of a piece of paper.  Ask your child to:


Look:
Look at the word then say it.  Spell the word using letter names not the sounds.  Close their eyes and spell it.  Open their eyes and check the spelling.  If it is not the same, start again.


Cover:
Fold over the top of the piece of paper so the word is hidden.


Write:
Write the word from memory.  Dot the i’s.  Cross the t’s.  Close the o’s.  Check their writing to see that every letter can be read.  Encourage your child to join up and use correct letter formation.


Check:
Uncover the word.  Check the spelling with the word at the top of the page.


Continue with the steps again until they have written the word three times correctly.


Do this every day if possible.




2. Finger tracing


The word is written in large, joined up writing and your child traces over the word with their finger twice while saying the letters in the word.  Use the letter names, a (ay), b (bee), c (cee), not the sounds.  The child then writes it twice without looking at the word.




3. Saying the letters aloud

(sometimes called Simultaneous Oral Spelling, or SOS)


The child copies the word twice while saying the letters in the word, and then writes it from memory, without copying the word.  Use the letter names, a(ay), b(bee), c(cee), not the sounds.



4. Looking for words within words


Your child will find it easier to remember a word if you can encourage them to look for words they know inside words they don’t know.  You can help your child to think up a sentence that draws attention to it. For example:


· You hear with your ear


· What a hat


· The e is at the end in friend




5. Using rules


Your child can be helped to remember some spellings by learning spelling rules.  Your child’s teacher will be able to advise on the rules your child should be helped to learn, for example, “i before e except after c”.




6. Aids to memory


Some words are so hard to remember, it is useful to think of special ways of remembering them.


Using odd pronunciation:


· Saying Wed-nes-day for Wednesday


· Saying me-rin-gue for meringue


· Saying bis-cu-it for biscuit


Using sentences (mnemonics):


· Saying “big elephants can always understand small elephants” 
to help spell ‘because’.




7. Using the sounds in words


If you can spell the word easily by saying the letter sounds, then your child can be encouraged to sound out the word when spelling it.  Many three-letter words can be sounded out:  e.g. cat, run, big.


Be careful not to put /er/ (schwa) after every consonant, e.g. cuh-a-tuh.  This may confuse your child.  Instead try to keep sounds as short and pure as possible e.g. c/ – a/ - t/.





Choose a quiet time and a quiet place



Sit side by side so you are both looking at the book



If it is a new book, talk about it before you start reading



Short, frequent sessions are best, e.g. 10 minutes �two or three times a week - more often if you can manage it!



As your child is reading remember to �PAUSE, PROMPT and PRAISE















With paired reading the new things to get used to are:



You and your child need to read at the same time.



When your child gets a word wrong, just tell them what the word says.  Then your child says it after you.  You don’t make your child struggle to ‘break it up’ or ‘sound it out’.



When your child gets words right, smile and show you are pleased and say ‘good’.  Don’t worry about the words they got wrong.
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Useful teaching strategies 


Proof-reading
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Purpose:
To increase spelling accuracy


Age Group:
Year 3 and above


Benefits:
Establishes a routine of self-checking


Enhances attention to grapheme patterns
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Strategy:


Proof Reading - The SLURP Test
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You can often spell more words correctly
if you do The Slurp Test. When you have finished your writing, take a short break, then go back later to check:




Sense


When you read what you have written, does it make sense? Did you miss out any of the little words you need? In class, perhaps a friend can help check.


Learned words


Have you used any of the words that you have recently learned? Are they right? Check your spelling book.


Unusual words and Key words


Have you listened carefully and had a go at any unusual words? Check the common words in your Key Words book or dictionary.


Rules or Rhymes


Have you remembered any rules or rhymes that can help you spell any of the words you have used? Check up.


Punctuation


Check for missing capital letters, full stops and question marks.


   Don’t just write it – SLURP it!


Simultaneous Oral Spelling



Purpose:
To enhance accuracy and fluency of spelling

Age Range:
Mainly year 2 upwards and older pupils with dyslexic difficulties


Benefits:


Improving Comprehension Skills

The Five Point Plan







Read


1. TITLE AND HEADINGS



(These tell you what the passage is about)


Look at


2. PICTURES and DIAGRAMS



(Use them to find out as much as you can)

3.
Read the QUESTIONS and INSTRUCTIONS


4. Highlight the KEY WORDS in the Questions


· Instruction words


· Key nouns


· Question words


5.
SKIM and SCAN the passage to locate



Answers to questions

Study Skills


Getting Started




Think of it as a workout:  Warm up – Work hard – Cool down

Warm up


· read through the instructions or questions


· look at notes made in class


· look at previous examples


· look at your textbook


· ask yourself, “What do I have to do?  How am I going to do it?”


· link this new task to what you already know.


Work hard


· set yourself a time limit


· promise yourself a reward for when you are finished


· now get on!


                            


 Cool down


· read/look through what you have done


· read the instructions/questions again


· ask yourself, “Have I finished?”


· if  “Yes”, check for accuracy


· if “No”, what else needs to be done?  When will you finish?


   
(Taken from ‘Study Skills -using Strengths and weaknesses’ by


 
Christine Ostler in The Dyslexia Handbook 2001)


In a piece of the pupil’s free writing, the teacher underlines some spelling errors that the pupil is likely to be able to correct for themselves. Choose a few words rather than overwhelming the pupil with all the errors.



Pupil makes the appropriate corrections.



Introduce the SLURP test that follows, explaining and demonstrating what to do.



Encourage the pupil to use the SLURP test after completing the next piece of writing. It may be helpful for the teacher to set the pupil a target, e.g. ‘see if you can find 3 (or 5) words that you can correct’ rather expecting the pupil to find all the words.



Give pupils help, where appropriate, on the use of a dictionary.



	Introduce the ACE spelling dictionary for older, more able pupils. (ACE Spelling Dictionary by D.Moseley and C. Nicol, published by LDA. ISBN 0 905 114 16 7)



Make a list of any words that gave particular difficulty in an individual spelling dictionary.



























S:























L:























U:























R:



















P:







An alternative approach for pupils who find phonic approaches difficult or for learning irregular or unpredictable words. Target words are selected by or for the pupil to fit their level and the context.



May be described as a “multi-sensory” approach.



Procedure can be implemented by teacher, LSA/TA, parent, sibling, or another pupil, and can be continued at home.



The pupil indicates a word that s/he wants to learn.



The word is written down clearly, or made with plastic letters, for the pupil.



The pupil names the word.



The pupil writes the word, or traces over the word saying the name of each letter as it is written.



The pupil says the word again.



The pupil writes the word from memory.



The pupil checks that the word is written correctly.



Steps 2 – 5 are repeated and the model word is covered as soon as the pupil feels confident that it is not required.



The pupil practices words over a period of at least six consecutive days. When the word has been written correctly, the pupil incorporates it into a story or uses it to label a picture saying the word quietly while writing it.



The pupil is encouraged to generalise from a target word to words with similar sounds or orthographic (spelling) patterns, using plastic letters if appropriate.



For pupils who find it hard to memorise new words restrict the number of new words to be learned to 2/3 per week. Previously learned words can be included in the list to make it similar in length to that of other pupils, and to give opportunities for over-learning.
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See section on Comorbidity.

Use QCA checklist to assess behavioural difficulties 

Have you considered wider language difficulties?

Refer to Communication and Interaction Service. .(SENSS)

Use Literacy Assessment Pack (LAPack) and follow advice in Assessment section page 13.

Has SENCO monitored inclusion in the classroom practice, and given advice and guidance?



consider classroom strategies



Contact your Inclusion Consultant at any time for support



Building School Capacity

Worried about pupils’ literacy?

Individual Pupil

Have staff had training on literacy difficulties and dyslexia awareness?

Support available from Inclusion Consultants

Have any teachers taken the Oxford Brookes Working with Children and Young People with Literacy Difficulties Course? Postgraduate Certificate of Education

Have staff attended training for FFT Interventions?

Is the school tracking pupil progress to identify difficulties early?

Has SENCO monitored inclusive classroom practice, and given advice and guidance?



Continue assess, plan, do, review cycle.

Consult Inclusion Consultant or EP.

No

Yes

Are you still concerned?

Email Inclusion Consultant if more support needed

Evaluate reasons for lack of progress and consider alternatives.

Still concerned – progress is not adequate?

Evidence of progress?

Monitor and record number of sessions and evaluate progress.  Has learning been accelerated?

Has pupil made accelerated progress? Are you still concerned?

Plan appropriate intervention for at least 2 new terms.  

Refer to the Intervention section on page 20.

Ensure that target setting is appropriately ambitious 

Consider staff training needs.

Email Inclusion Consultant if advice needed.

Continue intervention for 2 new terms

Continue to monitor

Adjust intervention

Monitor progress

Have staff attended relevant OCC courses?

See OXSIT INSET Calendar

Have staff had training on Speech, Language and Communication needs? Support available from Communication and Interaction Service.
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		PRIMARY PUPIL PROFILE



		Name: Alex 

		Class/YG:

3

		Date profile completed:



		Review:  

		1

		2

		3

		EHA/TAF:  No

		CWCF: No



		DOB:

		

		

		Date:

		

		

		

		

		



		PP: No

		SEN status:

SS

		Primary Need:

SpLD

		Additional Need:

		Medical diagnosis if appropriate: No

		Current Attendance:   93

		Exclusions:  N/A



		

		

		

		

		

		

		FTE No:

		Days:



		Reading: 

		3 years behind

		2 years behind

		1 year behind

		AGE RELATED

		1 year above

		2 years above

		3 years above

		Latest SATs/phonic score:



		Writing:

		3 years behind

		2 years behind

		1 year behind

		AGE RELATED

		1 year above

		2 years above

		3 years above

		Latest SATs/phonic score:



		Maths:

		3 years behind

		2 years behind

		1 year behind

		AGE RELATED

		1 year above

		2 years above

		3 years above

		Latest SATs score:



		Standardised scores (see tracker for tests used and past results):



		

		Reading age, date and test:



		Comprehension age, date and test:

		Spelling age, date and test:

		Maths age, date and test:

		



		

		6yrs 6mths

		7yrs 4 mths

		6yrs 2mths

		7yrs 4mths

		



		Actual age:

		7yrs 6 mths

		7yrs 6 mths

		7yrs 6 mths

		7yrs 8 mths

		



		Engagement Evidence (SDQ, QCA, Boxall,).  Please include full details in next box with breakdown of scores and date test administered

		



		Strengths and interests:

(How could you use these to support the pupil’s learning and build a relationship with them?)

Alex has very good friends who support them well.  They are aware of their difficulties and are able to talk about their feelings.  They are managing their frustrations well.  Their parents are very supportive and read with them regularly at home.  They are a bright pupil, very articulate with excellent knowledge and understanding.  They have a love of stories and narrative and a rich vocabulary.  Alex has a special interest in music and is learning the E flat horn.



		Barriers to learning:

Alex is not yet secure in their phoneme/grapheme links.  They can recognise letters by name but are not always able to identify the sound, which hampers their decoding.    They struggle with blending and segmenting and with most digraphs and trigraphs. They are insecure about rhyming and rhythm.  Their comprehension is good, and they can retell a story orally.  Alex has a good grasp of mathematical concepts but is sometimes hampered by their inability to read the question.  Their written and organisational skills mean that they record numbers incorrectly on occasion.  They can be disorganised, forgetting equipment and books for example, but this is improving.  Their ball skills are poor.



		Desired outcomes for pupil:

· To secure Alex’s phonic knowledge, so that they have instant recall of all graphemes.  

· To secure Alex’s blending and segmenting skills (Sound Linkage).  

For Alex to be able to read books that are of sufficient interest for them to enjoy.





















		Strategies and actions to support (by adults):

· Ensure Alex has a buddy to help with reading of texts

· Regular intensive intervention such as FFT reading programme to support decoding skills

· Highlight columns in maths book in different colours so that they get the numbers in the right place

· Support with drawing diagrams

· Allow Alex to audio record ideas on occasion

· Develop use of laptop

· Build confidence by allowing them to be the expert in class where appropriate

· Ensure that any homework is well within their skill level to cut down on frustration

Focus on literacy only where appropriate and support them to access other aspects of the curriculum through targeted support, peer support, technology and teacher input to build success.
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		Name: Alex Jones

		Date started: 07.07.19

		PP Y/N

		EHA/TAF: Y/N

		CWCF: Y/N

		DOB: 15/11/YY



		SEN Support: Y/N

		EHC Plan: Y/N Review Date: 

		Primary Need: SpLD

		Additional need: 







		Interventions and outside agency advice

		Duration (from –to)

		Frequency & length (e.g. daily, 20mins)

		Number or % of sessions attended

		Cost

		Assessment used

		Tracking (ages and Standardised scores)



		Difference/

Impact

		C

Comments/Actions/Next steps



		

		

		

		

		

		

		Baseline

		End

		

		



		Letters and Sounds

		10.9.YY

01.12.YY

		3 x 20 mins

10 weeks

1:1

		25/30

		£100

		Salford

Youngs

		RA 4.3 

SA < 5



		RA 4.11

SA 5.0

		+7 months

+0 months

		Good progress in reading but writing and spelling poor.



		FFT reading

		04.01.YY  04.04.YY

		4 x 30 mins

		48/50

		£300

		Salford

		4.11

		5.9

		+ 10 months

		Made excellent progress but still very behind peers so to continue



		FFT reading

		23.04.YY

15.07.YY

		4 x 30 mins

		30/50

		£300

		Salford

		5.9

		6.5

		+ 6 months

		Phonological and phonic skills still making reading slow.



		Sound Linkage 

		04.09.YY

		5x10mins 

		

		

		Sound Linkage
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		Error Ratio

		Percentage Accuracy

		Reading Level



		1: 20 and above

		95% accuracy +

		Independent Level

Too easy for teaching purposes, but ideal for independent reading.



		1:10 – 1:17

		90 – 94% accuracy 

		Instructional Level

Ideal for teaching.  Pupil will be able to absorb new learning.



		1:9 and below

		Below 90% accuracy

		Frustration Level

Too many challenges for pupil to absorb new learning.
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The Literacy Assessment Pack



Introduction

The Literacy Assessment Pack (LAPack) was based on the original guidance given in the Oxfordshire Dyslexia Policy and Guidance (January 2002).  It provides a generic assessment of basic reading skills, which can be used to unpick pupils’ difficulties, identify next steps in learning and track progress.  It has been updated in line with the revised ‘Literacy Difficulties Policy and Advice’ (2015).

The Pack consists of the instructions and materials to enable you to assess the basic literacy skills of individual pupils.  



Who are these assessments for?

These assessments are intended to enable teachers to identify pupils’ strengths and difficulties for use with pupils in Key Stages 1 and 2.  It may also be appropriate for older pupils who may be experiencing difficulties in acquiring secure basic literacy skills.  The assessments in the LAPack will assist in identifying any gaps in a pupil’s skills which may be preventing the acquisition of fluent and accurate literacy skills.  It is particularly important not to assume that because pupils are older that they have mastered all the early literacy skills on which the later higher order skills e.g. comprehension depend.

The materials are all criterion based (they have not been standardised).

The aim of the assessment is to identify the next learning objectives in developing secure literacy skills.  

The Pack is divided into 6 sections:

1. Sound Blending

2. Sound Analysis

3. Awareness of Rhyme

4. Grapheme/Phoneme Knowledge

5. Basic Word Recognition

6. Recognition of Phonic Patterns



The first 3 sections assess the pupil’s phonological skills.  There is an abundance of research evidence indicating that most pupils who have difficulty in acquiring fluent reading skills have difficulties with phonological processing which may relate to poor phonological awareness, which then hinders the acquisition of later phonic skills.



What is Phonological Awareness?

The term Phonological Awareness refers specifically to conscious awareness that the connected speech sounds that make words can be broken into small segments.  The sound segments (phonemes) can be manipulated.

The development of Phonological Skills usually follows a developmental sequence:

· Awareness of whole words as a sequence of sounds that have meaning

· Awareness of rhythm

· Awareness of rhyme

· Ability of onset and rime within a word, leading to the ability to segment words into onset and rime e.g. c-at  b-oat

· Ability to segment words into phonemes e.g. c-a-t  b-oa-t

· Ability to manipulate phonemes in a word.

Again research evidence indicates that many children have difficulty acquiring these very early skills, and if these are not secure children may be unable to go on to develop useful phonic strategies.



Section 4 – is an assessment of a pupil’s knowledge and ability to map graphemes to phonemes for reading, and phonemes to graphemes for writing.  Fluent and accurate grapheme-phoneme knowledge is important for the development of fluent reading and writing.



Section 5 – is an assessment of knowledge of the most commonly used words for both reading and writing.  The vocabulary lists from Letters and Sounds have been used for this purpose.  The ability to read and write these words automatically with fluency and accuracy is important for developing fluent reading and writing skills later on.  Lack of fluency and or accuracy on these high frequency words can become a barrier to learning in Key Stages 3 and 4.



Section 6 – assesses the pupil’s ability to recognise the more common phonic patterns.  Both words and non-words have been used.  The non-words enable the assessment of phonic skills without the aid of semantic (meaning) cues.



Miscue Analysis

Guidance is given in Section 5 on how to assess the strategies that a pupil is using from the errors (miscues) that s/he makes when reading continuous text.  This is useful for older pupils in key Stages 3 and 4.

All the sections contain step-by-step instructions on how to administer and record each assessment.  Appropriate test materials and record sheets are included.



Who should administer the assessments?

These materials are primarily intended for SENCos and teachers but they can be used by experienced TAs provided that they have had appropriate training and guidance in not only carrying out the instruction for each assessment but are able to observe pupils carefully and recognise and record pupils responses, in particular any aspect of the assessment that presents difficulty for the pupil.  Whilst it may not be necessary to complete all the assessments with every pupil every care must be taken not to make assumptions about what a pupil can or cannot do.  

Completion of the assessment will provide a range of information which should help to identify the next learning targets for a pupil and provide a baseline of criterion based information against which to measure the effectiveness of any intervention subsequently initiated.  The LAPack can be revisited to track pupils’ progress through interventions and over time.





Phonological Skills Assessment



1. Sound Blending



These assessments are oral. They test the ability to manipulate sounds that you hear.

Start with Test A for all pupils.

If s/he is confident on Test A and makes no errors, go straight to Test D.

If s/he makes errors on Test A, do Tests B and C



    Test A

Can the child blend 3 phonemes to make a word?



    



	Materials

	Card with 4 pictures of 3- phoneme words

	Record sheet



	Procedure

	Say :

	I am going to say the sounds that make one of these words. I want you to try to point to the picture of the  

	c- a- t

	Continue in the same way with the practice words:

	f-i-sh

	b-oo-k

b-e-d



(Say the sounds as purely as possible.  Try to avoid adding the schwa sound at the end of each sound)



· Demonstrate if the child hesitates or is unsure.

· If the child does not respond, repeat the sounds blending them so that the child can hear the word. Do this for the other practice words.

· If the child clearly is unable to blend individual phonemes discontinue the test and go on to Tests B and C.



If the child understands the task and completes the practice words continue as follows:

Say:

Now I am going to say some more sounds, and I want you to tell me what word they make.



1.   m-a-d

2.   h-o-p

3.   g-e-t

4.   f-u-n

5.   l-i-d

6.   y-e-s

7.   j-a-m

8.   n-o-t

9.   w-i-n

10. h-u-g



Write correct and incorrect responses on the record sheet












Test B

Can the child blend separate syllables to make a word?









Procedure

Say:

I am going to say some words that I’ve split into pieces like a talking jigsaw puzzle. See if you can put them back in your head and tell me what the word is.

ta-ble



(Be careful to pronounce the syllables exactly as you would in the word ,without distortion.)



Continue with the practice words

fin-ger

el-e-phant

kan-ga-roo



Once the child understands what s/he has to do continue  in the same way with the following test words:



1. mon-ster

2. pen-guin

3. win-dow

4. croc-o-dile

5. tel-e-phone



Write down all responses on the record sheet




Test C

Can the child blend onset and rime to make a word?



wordword?



Can the child blend onset and rime to make a word?



Procedure

Say:

Now try these. They’re almost the same. Put the sounds together to make a word just as you have been doing.



Practice words

sm-ash

w-itch

cl-ap

s-un

m-et



Once the child understands what you are asking him/her to do give the following test words:



Test words

1.  st-op

2.  p-in

3.  t-en

4.  m-ake

5.  c-ut



Write all the responses on the record sheet






Test DCan the child blend 4/5 phonemes to make a word?











Procedure

Say:

Now I’m going to say some more sounds and I want you to tell me the word , just as you have been doing



Test

1.   f-l-i-p

2.   p-r-a-m

3.   b-r-ow-n

4.   h-e-l-p

5.   p-i-n-k

6.   s-t-a-m-p

7.   b-l-e-n-d

8.   c-r-i-s-p

9.   s-p-l-a-t

10. s-t-r-i-p



Write down all responses on the record sheet






Test ECan the child blend phonemes to make non-words?













Procedure

Say:

Now I am going to say some more sounds, and I want you to tell me the word, just as you have been doing. The only difference is that these are nonsense words, so you won’t know them.



1.  f-r-i-m

2.  t-r-u-ff

3.  p-l-ou-t

4.  b-i-l-k

5.  b-r-a-m-p

6.  s-m-o-n-t

7.  g-l-e-n-d

8.  p-l-o-s-t

9.  d-r-a-s-k

10. g-l-u-f-t



Write all the child’s responses on the record sheet

















Phonological Skills Assessment

1. Sound Blending

TEST A Blending 3 phonemes to make a word
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Phonological Skills Assessment



2. Sound Analysis



These assessments are oral, and test whether a child can ‘hear’ the sounds in words. They assess whether a child can identify and say accurately the separate phonemes in short words.



Test F

Can the child ‘hear’ the first phoneme in a word?



Procedure

Say:

I’m going to say a word and I want you to tell me what the first sound of the word is.



Emphasise that you want the first sound, and ensure that the child understands what you mean. Use other terminology to make it clear if necessary – ‘the sound at the beginning’, ‘what the word starts with’, etc.

Say:

fog  (emphasise but do not distort the /f/)

The first sound in fog is /f/. (say the letter sound, not the name)

Say:

Now listen to man  (emphasise but do not distort the /m/)

Say:

The first sound in man is /m/. (say the letter sound, not the name)





	Continue in the same way with the practice words:



Practice words

ham			sad

big			jump



Once the child understands what you are asking her/him to do,



Say:

Now I am going to say some more words, and I want you to tell me the first sound



Test words

1.   pot			6.   girl

2.   zip			7.   jug

3.   shop			8.   do

4.   big			9.   nice

5.   can			10  race



Record correct and incorrect responses on the sheet provided.


Test GCan the child ‘hear’ all three phonemes in a word?





Procedure

Say:

I’m going to say a word and I want you to tell me what the separate sounds in the word are.

Ensure that the child understands what you mean, using other terminology if necessary.



Say:

pit – the first sound is /p/, the middle sound is /i/ and it ends with /t/.(say letter sound, not name)

Say:

Now you try. Tell me the sounds in these words



Practice words

top			can

hook		fish



Once the child understands what s/he has to do continue in the same way with the following test words

Say:

Now I am going to say some more words and I want you to tell me all the sounds (in the correct order)

Test words

1.   pan		4.   leg		7.   mug		10. bug

2.   met		5.   man		8.   win

3.   chin 		6.   cot		9.   gon(e)



Record correct and incorrect responses on the sheet provided.


If the child has made all correct responses on Test G do not give tests H and I



Test HCan the child ‘hear’ the final phoneme in a word?





Procedure

Say:

Now I want you to tell me what the last sound in a word is. The last sound in jam is /m/.



Emphasise that you want the last sound, and ensure that the child understands what you mean. Use other terminology if necessary – ‘the sound at the end’, ‘the last sound you hear’. Give the practice words until the child understands what to do.



Practice words

miss		win

well			hav(e)



Once the child understands what you are asking her/him to do,



Say:

Now I am going to say some more words, and I want you to tell me the last sound

Test words

1.   dog		4.   sum		7.   hen		10.  bell

2.   tap		5.   yes		8.   cough

3.   fat		6.   mad		9.   leak



Record correct and incorrect responses on the sheet provided.



Test ICan the child ‘hear’ the middle (medial) phoneme in a word?





Procedure

Say:

Now I want you to tell me the sound you can hear in the middle of some words. Try cat (emphasise but do not distort the /a/)

The middle sound in cat is /a/. (say letter sound, not name)



Emphasise that you want the middle sound, and ensure that the child understands what you mean. Use other terminology if necessary to explain. Give the practice words until the child understands what to do.



Practice words

hop			tin

pet			sad



Once the child understands what you are asking him/her to do, saying the words normally, continue with the following test words



Test words

1.   map			6.   log

2.   hot			7.   hut

3.   yet			8.   dig

4.   pick			9.   pen

5.   hug			10  sat



Record correct and incorrect responses on the sheet provided.


Phonological Skills Assessment



3. Awareness of Rhyme



The following activities assess whether children can generate and/or recognise rhymes. The activities become progressively easier, so you can stop as soon as a child is successful. You should add more explanation at any stage if you think it is needed. It is important that the child understands the task. Always record what the child says.



Test JCan the child generate rhyming strings?











Procedure

Say:

Now we are going to talk about rhyming words…



(It is worth using the term because many more children do now know it since the NLS was introduced.)  Go on

….like in the nursery rhyme….Jack and Jill went up the…..



Allow child to supply the rhyming word – if they can’t, say it for them. Go on

Jill, hill…those words rhyme – they sound a bit the same…they sound the same at the end don’t they. Can you think of any other words that rhyme with Jill and hill?  Jill, hill…..


If the child cannot think of another rhyme, suggest one.

Say:

Jill, hill, pill…. Can you think of another one that rhymes, sounds a bit the same.

Add some more if there is no response –

Say:

Jill, hill, pill, Bill, mill – they all rhyme – they all sound the same at the end.



If the child is able to supply a rhyming word,

Say:

Yes that’s right; now let’s change the word – can you think of a word that rhymes with ‘red’?  ‘top’?



By now it will be clear whether the child can supply rhymes fairly easily. If they can do so, it is not necessary to proceed any further.



If s/he cannot find a rhyming word try another word.

Say:

Can you think of any words that rhyme with cat?

Cat, bat ………..

Can you think of anymore?





Record the child’s responses on the record sheet.

Test KCan the child match rhyming pictures?











Materials



Awareness of Rhyme Sheet.



3 pages of pictures of a range of objects.



Procedures

If the child cannot supply rhymes (Test J), use the Test K sheets of pictures (each has three pictures that rhyme).



Say:

Here are some pictures – some of them rhyme – like Jill, hill. See if you can find the ones that rhyme.



Show the child one of the sheets of pictures and tell them what the pictures are.



Say:

Can you find the one that rhymes with…..



Show the child how to look and help them to find the rhyming picture. Then repeat the procedure, to see whether s/he can find the other rhyming pictures.

If the child has difficulty, go on to another of the sheets and name all the pictures first:

Then ask the child to find the pictures that rhyme.

If the child still has difficulty, see if they can discriminate whether pairs of words rhyme when they hear them, e.g. hen/pen, or hen/goat.



3. Awareness of Rhyme



TEST K Matching rhyming picture test
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3. Awareness of Rhyme



TEST K Matching rhyming picture test
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3. Awareness of Rhyme



TEST K Matching rhyming picture test
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Literacy Skills Assessment



4. Grapheme/Phoneme Knowledge



The ability to name the letters of the alphabet and to match letters (graphemes) to the sounds (phonemes) that they represent is a very important predictor of literacy skills later on.



Materials

Sheet with letters of the alphabet printed in upper case.

Sheet with letters of the alphabet printed in lower case.

(These can be made into cards)

Grapheme/Phoneme knowledge record sheet.Does the child know the names and sounds (phonemes) of the letters of the alphabet?













Procedure

Show the child the cards in the order on the record sheet.

Say:

I want you to tell me the name of this letter



When the child has responded

Say:

Now can you tell me the sound that this letter makes?



Show the child each of the lower case letter cards in turn.

(If the child gets tired or bored you may have to complete this assessment over several sessions.)



Repeat this procedure for the upper case letters.



ProcedureCan the child write the correct letter (grapheme) to match a given letter name?



Without showing the cards to the child

Say:

Now I want you to write down the letter when I say the letter name



Can the child write the correct letter (grapheme) to match a given sound (phoneme)?



Procedure

Without showing the cards to the child

Say:

Now I want you to write down the letter that matches the sound that I say



Note any hesitancy or incorrect letter formation.

Record responses on the record sheet



Be prepared to complete this assessment over 2 or 3 sessions and not all of it in one session.






Literacy Skills Assessment



4. Grapheme / Phoneme Knowledge Test
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Literacy Skills Assessment



1. Grapheme / Phoneme Knowledge Test
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Literacy Skills Assessment



5. Basic Word Recognition



These assessments assess the child’s ability to read the most common words. Additional information can also be gathered including:

· The strategies the child has used to read single words

· The number of words the pupil recognises at sight and/or decodes

· Strengths or difficulties with phonic or visual strategies

· The pupil’s rate of acquisition and retention of sight vocabulary



Materials



Most high frequency word lists produced are very similar.  The lists used here are the ones from Letters and Sounds, which were based on the Children’s Printed Word Database (2003)*. 

(Masterson, J., Stuart, M., Dixon, M. and Lovejoy, S. (2003) Children’s Printed Word Database: Economic and Social Research Council funded project, R00023406)

The Reception words from the National Literacy Strategy (NLS) are also included, as this has fewer words, and teachers may prefer to use this for pupils who are less confident.



Procedure

Start with Set 1 of the high frequency word recognition list

· Cover all but the first line of words with a piece of card

· Ask the child to read any words they recognise

· If a child is very hesitant and does not seem to recognise any words, offer to point at each word in turn with a pencil and invite the pupil to stop you if s/he thinks s/he might know what a word says

· Move the pencil slowly, and give plenty of time for recall of words like mum and dad, as these are quite likely to elicit a response

· Continue a line at a time





· Record everything the child says, including incorrect attempts, letter sounds or names and attempts to blend. Try to do this out of the child’s direct vision and be positive about any response, whether or not it is correct

· If the child recognises fewer than 15 of the Set 1 word list, do not continue. Otherwise repeat the procedure with Set 2 (you may need to do this over more than one session).



Recording and Scoring

As the child reads, try to record what the child does. Does s/he

· Say the letter sounds aloud or under the breath and try to blend them

· Guess using (first) letter(s) as a clue

· Recognise whole words without using phonic strategies

· Attempt many words unsuccessfully, or only make attempts is s/he feels confident



Record all responses

Count the number of words read and record the total and date. Add comments about the strategies used. (It is also useful to note whether pupils respond quickly or takes time to recognise words.)

There is space on each record sheet to note responses and scores on four occasions. Regular testing (perhaps each term) will indicate whether or not words are retained, and help monitor the speed at which pupils acquire new sight vocabulary and phonological skills.





Phonic strategies

Children may say letter sounds aloud, or under their breath. Older pupils may even ‘say’ them in their head, and will usually indicate this if asked. If all sounds are written down as the child says them it is often possible to detect whether or not the pupil

· Correctly associates sound and symbol

· Blends sounds properly (some children can say all the sounds correctly, but are unable to blend them together)

Pupils may demonstrate phonological skills orally, or in single word reading, but be unable to use these strategies in continuous text.



NOTE

Assessments of reading strategies used by the pupils also need to be carried out in continuous text.

(Additional assessment using continuous text is essential to evaluate comprehension and other contextual reading skills).



Word recognition and graphic knowledge/visual cues

By recording the miscues and noting the speed and confidence of response, it is also possible to get and idea of whether a child;

· Recognises words and/or letters at sight quickly and accurately

· Makes visual errors, eg

· Reverses/inverts words or letters

· Looks at the first letter or beginning of a word and ‘guesses’ the rest

· Confuses visually similar words or letters, eg t/f, p/b/d, n/u, it/if, come/came, no/on

· Confuses ‘little’ words eg and/the/it/is/he (more likely in continuous text)


Suggestions for Recording

Adopt your own ‘coding’ to record pupil responses. It can be helpful to indicate letter names by writing the letter with a small horizontal line above:

		   

eg. 		h a v e	indicates that the child says letter names

and letter sounds with a small v above:

v v v v

eg.		h a v e	indicates that the child says letter sounds

If sounds are incorrectly blended, indicate this by also recording the word exactly as the child says it eg. wiv for with:



v v v v

eg		s t o p = tip  indicates that the child says letter 

sounds correctly but misreads the word












5.  High Frequency Words

             (NLS Reception Words)

                                  Test sheet
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day

		

the
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5.  High Frequency Words Set 1

Test sheet

		a

		an

		as

		at

		if



		in

		is

		it

		of

		off



		on

		can

		dad

		had

		back



		and

		get

		big

		him

		his



		not

		got

		up

		mum

		but



		the

		to

		

		no

		go



		into

		will

		that

		this

		then



		them

		with

		see

		for

		now



		down

		look

		too

		he

		she



		we

		me

		be

		was

		you



		they

		all

		are

		my

		her



		went

		it’s

		from

		children

		just



		help

		said

		have

		like

		so



		do

		some

		come

		were

		there



		little

		one

		when

		out

		what



		don’t

		old

		I’m

		by

		time



		house

		about

		your

		day

		made



		came

		make

		here

		saw

		very



		put

		oh

		their

		people

		Mr



		Mrs

		looked

		called

		asked

		could







5.  High Frequency Words Set 2

Test sheet



		
water

		away

		good

		want

		over



		how

		did

		man

		going

		where



		would

		or

		took

		school

		think



		home

		who

		didn’t

		ran

		know



		bear

		can’t

		again

		cat

		long



		things

		new

		after

		wanted

		eat



		everyone

		our

		two

		has

		yes



		play

		take

		thought

		dog

		well



		find

		more

		I’ll

		round

		tree



		magic

		shouted

		us

		other

		food



		fox

		through

		way

		been

		stop



		must

		red

		door

		right

		sea



		these

		began

		boy

		animals

		never



		next

		first

		work

		lots

		need



		that’s

		baby

		fish

		gave

		mouse



		something

		bed

		may

		still

		found



		live

		say

		soon

		night

		narrator



		small

		car

		couldn’t

		three

		head



		king

		town

		I’ve

		around

		every



		garden

		fast

		only

		many

		laughed













		let’s

		much

		suddenly

		told

		another



		great

		why

		cried

		keep

		room



		last

		jumped

		because

		even

		am



		before

		gran

		clothes

		tell

		key



		fun

		place

		mother

		sat

		boat



		window

		sleep

		feet

		morning

		queen



		each

		book

		its

		green

		different



		let

		girl

		which

		inside

		run



		any

		under

		hat

		snow

		air



		trees

		bad

		tea

		top

		eyes



		fell

		friends

		box

		dark

		grandad



		there’s

		looking

		end

		than

		best



		better

		hot

		sun

		across

		gone



		hard

		floppy

		really

		wind

		wish



		eggs

		once

		please

		thing

		stopped



		ever

		miss

		most

		cold

		park



		lived

		birds

		duck

		horse

		rabbit



		white

		coming

		he’s

		river

		liked



		giant

		looks

		use

		along

		plants



		dragon

		pulled

		we’re

		fly

		grow





5.  High Frequency Words Set 2 cont.

Test sheet




Literacy Skills Assessment



6. Recognition of Phonic Patterns in Words and Non-Words.



These assessments assess the child’s ability to recognise and read phonic letter patterns with words and non-words.

(Non-words are used to prevent the child from recognising the whole word without needing to recognise the phonic pattern.)

Phonics is the ability to link letter-sound knowledge as a reading strategy.



Materials

Phonic Check Sheets 1-4.

Phonic Skills Assessment record sheet.



Procedure

Place a sheet of paper or card over the check sheet so that only one row of boxes shows at a time.

Say:

I am going to show you some words.  I want you to try to read them aloud.  Some of the words are not real words they are made up words but I want you to try to read them to me as if they are real words.



· Point to each word by moving a pencil across the row.  Make sure you allow the child plenty of time to respond.

· Encourage the child to have a go if s/he seems hesitant.

· Record on the record sheet everything the child says using the suggested coding used for basic word recognition assessment.

· If the child is struggling with the first few words in any group, encourage him/her to attempt any words s/he feels able to.

· You may need to complete the assessment over more than one session


6.  Phonic Check Sheet 1



CVC WORDS



Medial short /a/

		pat

		man

		bag





		gat

		fap

		tam









Medial short/e/

		wet

		ten

		bed





		seg

		ped

		rem









Medial short/i/

		bin

		hit

		lip





		nig

		fim

		wib









Medial short/o/

		dog

		cot

		hop





		wod

		lox

		pon









Medial short /u/

		gum

		cup

		run





		mup

		dut

		sub










6.  Phonic Check Sheet 2



/B/P/D/ WORDS

		bid

		pod

		bed





		dip



		pad

		dub



		dob

		bup

		pab





		bod



		dap

		pid







CONSONANT DIGRAPHS



		chin

		such

		chap





		chup

		mich

		toch









		shop

		shut

		fish





		kish

		nash

		shog









		thin

		with

		moth





		peth

		thip

		theg









		sack

		neck

		duck





		weck

		bick

		pock









		song

		wing

		bang





		jing

		hong

		pung











6.  Phonic Check Sheet 3



INITIAL CONSONANT BLENDS



		block



		drip

		skip



		frog



		crab

		grub



		slip



		stem

		swim



		brick



		glad

		spot



		twig



		trim

		prod



		clap



		flag

		snap









FINAL CONSONANT BLENDS



		sift



		bank

		hold



		damp



		kilt

		rant



		rust



		fist

		silk



		wisp



		task

		lend








6.  Phonic Check Sheet 4



 VOWEL DIGRAPHS



		rate

		wipe

		home





		tube

		pain

		peel





		day

		heat

		foam





		coil

		spout

		hook





		bitter

		toy

		hurt





		town

		dirt

		field





		moon

		law



		ceiling



		newt

		low

		part





		learn

		spy

		hair












Phonological Skills Record Sheet



1. Oral Sound Blending			Name			Date



		Test A.  Three phonemes



		Target Word

		

		Response

		Target Word

		

		Response



		1.    m-a-d

		

		

		6.    y-e-s

		

		



		2.    h-o-p

		

		

		7.    j-a-m

		

		



		3.    g-e-t

		

		

		8.    n-o-t

		

		



		4.    f-u-n

		

		

		9.    w-i-n

		

		



		5.    l-i-d

		

		

		10.  h-u-g

		

		



		TOTAL CORRECT (Max 10)

		

		







		Test B.  Syllables



		Target Word

		

		Response

		Target Word

		

		Response



		1.    mon-ster

		

		

		4.    croc-o-dile

		

		



		2.    pen-guin

		

		

		5.    te-le-phone

		

		



		3.    win-dow

		

		

		

		

		



		TOTAL CORRECT (Max5)

		

		







		Test C.  Onset and Rime



		Target Word

		

		Response

		Target Word

		

		Response



		1.    st-op

		

		

		4.    m-ake

		

		



		2.    p-in

		

		

		5.    c-ut

		

		



		3.    t-en

		

		

		

		

		



		TOTAL CORRECT (Max5)

		

		







		Test D.  Four/five phonemes



		Target Word

		

		Response

		Target Word

		

		Response



		1.    f-l-i-p

		

		

		6.    s-t-a-m-p

		

		



		2.    p-r-a-m

		

		

		7.    b-l-e-n-d

		

		



		3.    b-r-ow-n

		

		

		8.    c-r-i-s-p

		

		



		4.    h-e-l-p

		

		

		9.    s-p-l-a-t

		

		



		5.    p-I-n-k

		

		

		10.  s-t-r-i-p

		

		



		TOTAL CORRECT (Max 10)

		

		







		Test E.  Non-words



		Target Word

		

		Response

		Target Word

		

		Response



		1.    f-r-i-m

		

		

		6.    s-m-o-n-t

		

		



		2.    t-r-u-ff

		

		

		7.    g-l-e-n-d

		

		



		3.    p-l-ou-t

		

		

		8.    p-l-o-s-t

		

		



		4.    b-i-l-k

		

		

		9.    d-r-a-s-k

		

		



		5.    b-r-a-m-p

		

		

		10.  g-l-u-f-t

		

		



		TOTAL CORRECT (Max 10)

		

		

















Phonological Skills Record Sheet





2. Oral Sound Analysis		Name		

Date



		Test F.  Initial (first) phonemes



		Target Word

		

		Response

		Target Word

		

		Response



		1.    pot

		

		

		6.    girl

		

		



		2.    zip

		

		

		7.    jug

		

		



		3.    shop

		

		

		8.    do

		

		



		4.    big

		

		

		9.    nice

		

		



		5.    can

		

		

		10.  race

		

		



		TOTAL CORRECT (Max 10)

		

		







		Test G.  All three phonemes



		Target Word

		

		Response

		Target Word

		

		Response



		1.    pan

		

		

		6.    cot

		

		



		2.    met

		

		

		7.    mug

		

		



		3.    chin

		

		

		8.    win

		

		



		4.    leg

		

		

		9.    gon(e)

		

		



		5.    man

		

		

		10.  bug

		

		



		TOTAL CORRECT (Max 10)

		

		







		Test H.  Final phoneme



		Target Word

		

		Response

		Target Word

		

		Response



		1.    dog

		

		

		6.    mad

		

		



		2.    tap

		

		

		7.    hen

		

		



		3.    fat

		

		

		8.    cough

		

		



		4.    sum

		

		

		9.    leak

		

		



		5.    yes

		

		

		10.  bell

		

		



		TOTAL CORRECT (Max 10)

		

		







		Test I.  Medial (middle) vowel



		Target Word

		

		Response

		Target Word

		

		Response



		1.    map

		

		

		6.    log

		

		



		2.    hot

		

		

		7.    hut

		

		



		3.    yet

		

		

		8.    dig

		

		



		4.    pick

		

		

		9.    pen

		

		



		5.    hug

		

		

		10.  sat

		

		



		TOTAL CORRECT (Max 10)

		

		










Phonological Skills Record Sheet



3. Awareness of Rhyme			Name			Date





			Test J.  Generating rhyming strings



		Target word

		Response



		hill



		



		



		



		



		



		



		



		



		









			Test K.  Matching rhyming pictures



		Target picture

		Response



		



		



		



		



		



		



		



		



		



		









			Test K.  Hearing pairs of rhymes (use if child cannot match)



		Rhyming Pairs

		Response



		



		



		



		



		



		



		



		



		



		










4.  Grapheme/Phoneme Knowledge Record Sheet



Lower Case Letters 



		Letter

		Knows sound

		Knows letter name

		Can give word beginning with sound

		Can form letter correctly independently



		a

		

		

		

		



		h

		

		

		

		



		o

		

		

		

		



		v

		

		

		

		



		b

		

		

		

		



		i

		

		

		

		



		p

		

		

		

		



		w

		

		

		

		



		c

		

		

		

		



		j

		

		

		

		



		q

		

		

		

		



		x

		

		

		

		



		d

		

		

		

		



		k

		

		

		

		



		r

		

		

		

		



		y

		

		

		

		



		e

		

		

		

		



		l

		

		

		

		



		s

		

		

		

		



		z

		

		

		

		



		f

		

		

		

		



		m

		

		

		

		



		t

		

		

		

		



		g

		

		

		

		



		n

		

		

		

		



		u

		

		

		

		



		

Total





		



           /26

		        



          /26

		        



         /26

		       



          /26























Upper Case Letters 



		Letter

		Knows sound

		Knows letter name

		Can give word beginning with sound

		Can form letter correctly independently



		A

		

		

		

		



		H

		

		

		

		



		O

		

		

		

		



		V

		

		

		

		



		B

		

		

		

		



		I

		

		

		

		



		P

		

		

		

		



		W

		

		

		

		



		C

		

		

		

		



		J

		

		

		

		



		Q

		

		

		

		



		X

		

		

		

		



		D

		

		

		

		



		K

		

		

		

		



		R

		

		

		

		



		Y

		

		

		

		



		E

		

		

		

		



		L

		

		

		

		



		S

		

		

		

		



		Z

		

		

		

		



		F

		

		

		

		



		M

		

		

		

		



		T

		

		

		

		



		G

		

		

		

		



		N

		

		

		

		



		U

		

		

		

		



		

Total





		



           /26

		        



          /26

		        



         /26

		       



          /26






5.Word Recognition 

                   NLS Reception Words

Record Sheet 



		

		date

		date

		date

		

		date

		date

		date



		I

		

		

		

		to

		

		

		



		up

		

		

		

		come

		

		

		



		look

		

		

		

		day

		

		

		



		we

		

		

		

		the

		

		

		



		like

		

		

		

		dog

		

		

		



		and

		

		

		

		big

		

		

		



		on

		

		

		

		my

		

		

		



		at

		

		

		

		mum

		

		

		



		for

		

		

		

		no

		

		

		



		he

		

		

		

		dad

		

		

		



		is

		

		

		

		all

		

		

		



		said

		

		

		

		get

		

		

		



		go

		

		

		

		in

		

		

		



		you

		

		

		

		went

		

		

		



		are

		

		

		

		was

		

		

		



		this

		

		

		

		of

		

		

		



		going

		

		

		

		me

		

		

		



		they

		

		

		

		she

		

		

		



		away

		

		

		

		see

		

		

		



		play

		

		

		

		it

		

		

		



		a

		

		

		

		yes

		

		

		



		am

		

		

		

		can

		

		

		



		cat

		

		

		

		

		

		

		



		

		

		

		

		Totals

		    /45

		    /45

		    /45








5.  Word Recognition Set 1

Record Sheet

              

		

		date

		date

		date

		

		date

		date

		date



		a

		

		

		

		are

		

		

		



		in

		

		

		

		from

		

		

		



		on

		

		

		

		have

		

		

		



		and

		

		

		

		come

		

		

		



		not

		

		

		

		when

		

		

		



		the

		

		

		

		I’m

		

		

		



		into

		

		

		

		your

		

		

		



		them

		

		

		

		here

		

		

		



		down

		

		

		

		their

		

		

		



		we

		

		

		

		called

		

		

		



		they

		

		

		

		at

		

		

		



		went

		

		

		

		of

		

		

		



		help

		

		

		

		had

		

		

		



		do

		

		

		

		him

		

		

		



		little

		

		

		

		mum

		

		

		



		don’t

		

		

		

		no

		

		

		



		house

		

		

		

		this

		

		

		



		came

		

		

		

		for

		

		

		



		put

		

		

		

		he

		

		

		



		Mrs

		

		

		

		was

		

		

		



		an

		

		

		

		my

		

		

		



		is

		

		

		

		children

		

		

		



		can

		

		

		

		like

		

		

		



		get

		

		

		

		were

		

		

		



		got

		

		

		

		out

		

		

		



		to

		

		

		

		by

		

		

		



		will

		

		

		

		day

		

		

		



		with

		

		

		

		saw

		

		

		



		look

		

		

		

		people

		

		

		



		me

		

		

		

		asked

		

		

		



		all

		

		

		

		if

		

		

		



		It’s

		

		

		

		off

		

		

		



		said

		

		

		

		back

		

		

		



		some

		

		

		

		his

		

		

		



		one

		

		

		

		but

		

		

		



		old

		

		

		

		go

		

		

		



		about

		

		

		

		then

		

		

		



		make

		

		

		

		now

		

		

		



		oh

		

		

		

		she

		

		

		



		looked

		

		

		

		you

		

		

		



		as

		

		

		

		her

		

		

		



		it

		

		

		

		just

		

		

		



		dad

		

		

		

		so

		

		

		



		big

		

		

		

		there

		

		

		



		up

		

		

		

		what

		

		

		



		I

		

		

		

		time

		

		

		



		that

		

		

		

		made

		

		

		



		see

		

		

		

		very

		

		

		



		too

		

		

		

		Mr

		

		

		



		be

		

		

		

		could

		

		

		













	






5.  Word Recognition Set 2

Record Sheet           

		

		date

		date

		date

		

		date

		date

		date



		
water

		

		

		

		way

		

		

		



		how

		

		

		

		door

		

		

		



		would

		

		

		

		boy

		

		

		



		home

		

		

		

		work

		

		

		



		bear

		

		

		

		fish

		

		

		



		things

		

		

		

		may

		

		

		



		everyone

		

		

		

		soon

		

		

		



		play

		

		

		

		couldn’t

		

		

		



		find

		

		

		

		I’ve

		

		

		



		magic

		

		

		

		only

		

		

		



		fox

		

		

		

		want

		

		

		



		must

		

		

		

		going

		

		

		



		these

		

		

		

		school

		

		

		



		next

		

		

		

		ran

		

		

		



		that’s

		

		

		

		cat

		

		

		



		something

		

		

		

		wanted

		

		

		



		live

		

		

		

		has

		

		

		



		small

		

		

		

		dog

		

		

		



		king

		

		

		

		round

		

		

		



		garden

		

		

		

		other

		

		

		



		away

		

		

		

		been

		

		

		



		did

		

		

		

		right

		

		

		



		or

		

		

		

		animals

		

		

		



		who

		

		

		

		lots

		

		

		



		can’t

		

		

		

		gave

		

		

		



		new

		

		

		

		still

		

		

		



		our

		

		

		

		night

		

		

		



		take

		

		

		

		three

		

		

		



		more

		

		

		

		around

		

		

		



		shouted

		

		

		

		many

		

		

		



		through

		

		

		

		over

		

		

		



		red

		

		

		

		where

		

		

		



		began

		

		

		

		think

		

		

		



		first

		

		

		

		know

		

		

		



		baby

		

		

		

		long

		

		

		



		bed

		

		

		

		eat

		

		

		



		say

		

		

		

		yes

		

		

		



		car

		

		

		

		well

		

		

		



		town

		

		

		

		tree

		

		

		



		fast

		

		

		

		food

		

		

		



		good

		

		

		

		stop

		

		

		



		man

		

		

		

		sea

		

		

		



		took

		

		

		

		never

		

		

		



		didn’t

		

		

		

		need

		

		

		



		again

		

		

		

		mouse

		

		

		



		after

		

		

		

		found

		

		

		



		two

		

		

		

		narrator

		

		

		



		thought

		

		

		

		head

		

		

		



		I’ll

		

		

		

		every

		

		

		



		us

		

		

		

		laughed

		

		

		













	






5.  Word Recognition Set 2 cont.

Record Sheet            

		

		date

		date

		date

		

		date

		date

		date



		let’s

		

		

		

		box

		

		

		



		great

		

		

		

		end

		

		

		



		last

		

		

		

		sun

		

		

		



		before

		

		

		

		really

		

		

		



		fun

		

		

		

		please

		

		

		



		window

		

		

		

		most

		

		

		



		each

		

		

		

		duck

		

		

		



		let

		

		

		

		he’s

		

		

		



		any

		

		

		

		use

		

		

		



		trees

		

		

		

		we’re

		

		

		



		fell

		

		

		

		told

		

		

		



		there’s

		

		

		

		keep

		

		

		



		better

		

		

		

		even

		

		

		



		hard

		

		

		

		tell

		

		

		



		eggs

		

		

		

		sat

		

		

		



		ever

		

		

		

		morning

		

		

		



		lived

		

		

		

		green

		

		

		



		white

		

		

		

		inside

		

		

		



		giant

		

		

		

		snow

		

		

		



		dragon

		

		

		

		top

		

		

		



		much

		

		

		

		dark

		

		

		



		why

		

		

		

		than

		

		

		



		jumped

		

		

		

		across

		

		

		



		gran

		

		

		

		wind

		

		

		



		place

		

		

		

		thing

		

		

		



		sleep

		

		

		

		cold

		

		

		



		book

		

		

		

		horse

		

		

		



		girl

		

		

		

		river

		

		

		



		under

		

		

		

		along

		

		

		



		bad

		

		

		

		fly

		

		

		



		friends

		

		

		

		another

		

		

		



		looking

		

		

		

		room

		

		

		



		hot

		

		

		

		am

		

		

		



		floppy

		

		

		

		key

		

		

		



		once

		

		

		

		boat

		

		

		



		miss

		

		

		

		queen

		

		

		



		birds

		

		

		

		different

		

		

		



		coming

		

		

		

		run

		

		

		



		looks

		

		

		

		air

		

		

		



		pulled

		

		

		

		eyes

		

		

		



		suddenly

		

		

		

		grandad

		

		

		



		cried

		

		

		

		best

		

		

		



		because

		

		

		

		gone

		

		

		



		clothes

		

		

		

		wish

		

		

		



		mother

		

		

		

		stopped

		

		

		



		feet

		

		

		

		park

		

		

		



		its

		

		

		

		rabbit

		

		

		



		which

		

		

		

		liked

		

		

		



		hat

		

		

		

		plants

		

		

		



		tea

		

		

		

		grow

		

		

		













	






Literacy Skills Assessment

6.  Phonic Record Sheet

Name			Date			Class		Year



		CVC Words



		Target Word

		

		Response

		Target Word

		

		Response



		pat

		

		

		gat

		

		



		man

		

		

		fap

		

		



		bag

		

		

		tam

		

		



		wet

		

		

		seg

		

		



		ten

		

		

		ped

		

		



		bed

		

		

		rem

		

		



		bin

		

		

		nig

		

		



		hit

		

		

		fim

		

		



		lip

		

		

		wib

		

		



		dog

		

		

		wod

		

		



		cot

		

		

		lox

		

		



		hop

		

		

		pon

		

		



		gum

		

		

		mup

		

		



		cup

		

		

		dut

		

		



		run

		

		

		sub

		

		







		BPD Words



		Target Word

		

		Response

		Target Word

		

		Response



		         bid

		

		

		dob

		

		



		pod

		

		

		bup

		

		



		bed

		

		

		pab

		

		



		         dip

		

		

		bod

		

		



		         pad

		

		

		dap

		

		



		         dub

		

		

		pid

		

		







		Consonant Digraphs



		Target Word

		

		Response

		Target Word

		

		Response



		chin

		

		

		chup

		

		



		such

		

		

		mich

		

		



		chap

		

		

		toch

		

		



		shop

		

		

		kish

		

		



		shut

		

		

		nash

		

		



		fish

		

		

		shog

		

		



		thin

		

		

		peth

		

		



		with

		

		

		thip

		

		



		moth

		

		

		theg

		

		



		sack

		

		

		weck

		

		



		neck

		

		

		bick

		

		



		duck

		

		

		pock

		

		



		song

		

		

		jing

		

		



		wing

		

		

		hong

		

		



		bang

		

		

		pung

		

		

















		Initial Consonant Blends



		Target Word

		

		Response

		Target Word

		

		Response



		block

		

		

		frog

		

		



		drip

		

		

		crab

		

		



		skip

		

		

		grub

		

		



		slip

		

		

		brick

		

		



		stem

		

		

		glad

		

		



		swim

		

		

		spot

		

		



		twig

		

		

		clap

		

		



		trim

		

		

		flag

		

		



		prod

		

		

		snap

		

		



		

		

		

		

		

		









		Final Consonant Blends



		Target Word

		

		Response

		Target Word

		

		Response



		sift

		

		

		damp

		

		



		bank

		

		

		kilt

		

		



		hold

		

		

		rant

		

		



		rust

		

		

		wisp

		

		



		fist

		

		

		task

		

		



		silk

		

		

		lend

		

		









		Vowel Digraphs



		Target Word

		

		Response

		Target Word

		

		Response



		rate

		

		

		hair

		

		



		wipe

		

		

		tube

		

		



		home

		

		

		pain

		

		



		day

		

		

		peel

		

		



		heat

		

		

		coil

		

		



		foam

		

		

		spout

		

		



		bitter

		

		

		hook

		

		



		toy

		

		

		town

		

		



		hurt

		

		

		dirt

		

		



		moon

		

		

		field

		

		



		law

		

		

		newt

		

		



		ceiling

		

		

		low

		

		



		learn

		

		

		part

		

		



		spy

		

		

		

		

		























Literacy Assessment Pack 				Name:

Summary Sheet



Sections 1-3: Phonological Skills

		Test

		Achieved    (date)



		1.  Oral Sound Blending 



		A:  Three phonemes

		



		B:  Syllables

		These should be ticked and dated when the child has demonstrated that they are secure in each skill. 





		C:  Onset and rime

		



		D:  Four/five phonemes

		



		E:  Non-words

		



		2. Oral Sound Analysis



		F:  Initial phonemes

		



		G:  All three phonemes

		



		H:  Final phoneme

		



		I:  Medial vowel

		



		3.  Awareness of Rhyme



		J:  Generating rhyming strings

		



		K:  Matching rhyming pictures

		



		L:  Identifying non-rhyming pictures

		

















Section 4: Grapheme/Phoneme Knowledge

(please enter each date that the child is tested and their score out of 52 for being able to say the letter sound and name)



		Date

		

		

		

		

		

		



		Lower case

		

/52

		/52

		/52

		/52

		/52

		/52



		Upper case

		

/52

		/52

		/52

		/52

		/52

		/52















































Section 5: Word Recognition

(please record how many words the child is able to read from each list and the date of testing – refer to each child’s assessment pack for the words he/she was unable to recognise)



		Date

		

		

		

		

		

		

		

		

		

		

		



		HF Words

NLS YR list

		



/45

		





/45

		



/45

		





/45

		



/45

		



/45

		





/45

		



/45

		





/45

		



/45

		





/45



		HF Words

Set 1 

		



/100

		/100

		/100

		/100

		/100

		/100

		/100

		/100

		/100

		/100

		/100



		HF Words

Set 2

		



/200

		/200

		/200

		/200

		/200

		/200

		/200

		/200

		/200

		/200

		/200













Section 6: Phonics



		Test

		Achieved (date)



		CVC words

		



		CVC non-words

		



		BPD words and non-words

		



		Consonant digraph words 

		



		Consonant digraph non-words

		



		Initial consonant blends

		



		final consonant blends

		



		vowel digraphs

		







LITERACY ASSESSMENT PACK -  COHORT RECORD SHEET



		

Name

		Oral Sound Blending

		Oral Sound Analysis

		Awareness of Rhyme



		

		Test A: /10

		Test B:  

/5

		Test C:

/5

		Test D:

/10

		Test E:

/10

		Test F:

/10

		Test G:

/10

		Test H:

/10

		Test I:

/10

		Test J:

Y/N

		Test K:

Y/N

		Test L:

Y/N



		

		1

		2

		3

		1

		2

		3

		1

		2

		3

		1

		2

		3

		1

		2

		3

		1

		2

		3

		1

		2

		3

		1

		2

		3

		1

		2

		3

		1

		2

		3

		1

		2

		3

		1

		2

		3



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		







		



Name

		Grapheme/Phoneme Knowledge

		Word Recognition

		CVC words:



/30

		BPD 

words:



/12

		Conso

-nant

Digraphs:

/30

		Initial

Consonant

Blends:

/18

		Final

Conson-ant

Blends:

/12

		Vowel Digraphs



/27



		

		Lower Case

		Upper Case

		NLS list

/45

		Sets 1-3

300

		

		

		

		

		

		



		

		Name:

/26

		Sound:

/26

		Name:

/26

		Sound:

/26

		

		

		

		

		

		

		

		



		

		1

		2

		3

		1

		2

		3

		1

		2

		3

		1

		2

		3

		1

		2

		3

		1

		2

		3

		1

		2

		3

		1

		2

		3

		1

		2

		3

		1

		2

		3

		1

		2

		3

		1

		2

		3



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		















































































































image3.jpeg







image4.jpeg







image5.png







image6.png







image7.png







image8.png







image9.jpeg







image10.jpeg







image11.jpeg







image12.png







image13.jpeg







image14.jpeg







image15.jpeg







image16.jpeg







image17.png

T






image18.png







image19.jpeg







image20.png







image21.png







image22.png







image23.gif







image24.png







image1.png

OXFORDSHIRE
'COUNTY COUNCIL






image2.jpeg








image9.emf
Flow Chart  interventions Literacy Assessment Pack.doc


Flow Chart interventions Literacy Assessment Pack.doc


[image: image2.png]oxfordshire school inclusion team








Flow Chart to show possible interventions for pupils having difficulties on the Literacy Assessment Pack 


[image: image2.png]
[image: image1]

Precision teaching and multi-sensory practice



















sight vocabulary 











Letters and Sounds Phase 3,4,5



Acceleread/Accelewrite Start Orange 1



Read Write Inc Phonics (4-7yrs)



Read Write Inc Freshstart (9-11+)











Yes







phonological 



skills











initial consonant



blends











letter sounds







final consonant



blends











cvc words







consonant digraphs







vowel digraphs











Launch into Reading 



Success (KS1)



Sound Linkage (KS2)



Letters and Sounds – Phase 1











Letters and Sounds Phase 2



Plastic letter word building -



Alphabet Arc



Acceleread/Accelewrite Green 1-5



Read Write Inc Phonics (4-7yrs)



Read Write Inc Freshstart (9-11+)











Read Write Inc Freshstart (9-11+)















Letters and Sounds Phase 3



Acceleread/Accelewrite Yellow 1-3, Orange 4



Read Write Inc Phonics (4-7yrs)



Read Write Inc Freshstart (9-11+)















Letters and Sounds Phase 4



Acceleread/Accelewrite Start at Green 6



Read Write Inc Phonics (4-7yrs)



Read Write Inc Freshstart (9-11+)



















Letters and Sounds Phase 1 & 2



Precision Teaching



Multi-sensory formation practice



Phonic Games



Read Write Inc Phonics (4-7yrs)



Read Write Inc Freshstart (9-11+)











Letters and Sounds Phase 4



Acceleread/Accelewrite Start at Yellow 4



Read Write Inc Phonics (4-7yrs)



Read Write Inc Freshstart (9-11+)



















No







No











No











No







No







No







Yes







Yes











Yes







Yes







Yes







Yes











Yes















Areas of difficulty















Possible interventions












image10.emf
Checklist for  Assessing Handwriting.doc


Checklist for Assessing Handwriting.doc

                                                                           [image: image1.png]oxfordshire school inclusion team






		Checklist for Assessing Handwriting



		Examine a sample of written work, especially work produced at the end of a lesson when the pupil may have been tired. It will be necessary to watch the pupil as s/he writes to answer some of these questions.


Ask the pupil to write for 5 minutes about a familiar subject.



		Name:

		Date assessed

		Date re-assessed



		Observation of physical aspects:

		

		



		Where on the paper does the pupil start to write?

		

		



		How does the pupil hold the pen/pencil? Does s/he use a conventional three-fingered grip? 

		

		



		Which hand does the pupil use to hold the pen/pencil?

		

		



		Is the grip relaxed or too tight?

		

		



		Is the non-writing hand used to steady paper?

		

		



		Is paper positioned comfortably? Is it slanted in the correct direction?

		

		



		Is the pressure too heavy or too light?

		

		



		Does the arm or hand ache after writing?

		

		



		Does pupil sit straight with feet firmly on floor?

		

		



		Are desk and chair the correct height?

		

		



		Is the position at the desk correct? Is the head held up or resting 
on desk or arm? Is the trunk upright or leaning over?

		

		



		

		

		



		Overall presentation:

		

		



		Is writing tiny or very large?

		

		



		Is it cramped or faint?

		

		



		Are there many crossings out and smudges?

		

		



		

		

		



		Motivation:

		

		



		Is the pupil unwilling to write?

		

		



		Does the pupil find excuses to evade writing?

		

		



		Does the pupil appear tense or anxious?

		

		



		

		

		



		Letter (and numeral) formation:

		

		



		Where is the start and finishing point of letters? Does pupil start at the bottom of letter? Is formation correct?

		

		



		Are letters/numerals written smoothly in a single stroke, or are they formed with two or more strokes?

		

		



		Are the rounded letters formed clockwise instead of anti-clockwise? Are they closed?

		

		



		Are any letters reversed?

		

		



		Are ascenders tall enough?  Descenders long enough?

		

		



		If writing is joined, are all letters joined?  Are they joined correctly?  Are two letters formed as one?

		

		



		

		

		



		Use of lines:

		

		



		Does writing start in the correct place, or towards the middle of the page?  Does left margin get wider?

		

		



		Are descenders of lower case letters sitting on the line or below the line?

		

		



		Is writing straight without guidelines?

		

		



		

		

		



		Letter case:

		

		



		Are capitals used appropriately?

		

		



		Are lower case letters used as capitals?

		

		



		Are capitals and lower case letters written the same size?

		

		



		Are some letters regularly capitalised inappropriately?

		

		



		

		

		



		Spacing:

		

		



		Are there spaces between the words?

		

		



		Is the spacing between letters even?

		

		



		Is the spacing between the words even?

		

		



		

		

		



		Writing speed:

		

		



		Does pupil write slowly compared with peers?

		

		



		Is there a difference between slow (best) writing and fast writing?
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		                                              Assessment Materials



		Assessment 

		Description

		Age Range

		Publisher 

		Price 



		Reading 



		Diagnostic Reading Analysis


ISBN   0-340-882611




		Individual oral reading test designed for less able readers.  It consists of initial listening comprehension, 3 graded reading passages – two fiction, one non-fiction.  There are 2 parallel forms.  



		7y – 16y

		Diagnostic Reading Analysis - Assess Reading Accuracy (hoddereducation.co.uk)



		£181 includes all material





		YARC - York Assessment of Reading Comprehension



		The York Assessment of Reading for Comprehension (YARC) is an individually administered reading assessment that allows you to closely observe a pupil’s reading behaviours, strengths, and areas for development.

		4-7


7-11


11-16

		York Assessment of Reading for Comprehension (YARC) - GL Assessment (gl-assessment.co.uk)

		Early Years Set: 


£176.00

Passage Reading Set: £198.50


Complete Set: £340.00

Secondary Set:


£306.50



		New Salford Sentence Reading Test (Revised 4th Edition 2012) 




		Fully re-standardised and now in its fifth edition, the Salford Sentence Reading and Comprehension Test provides three parallel forms to track pupil progress, gives standardised scores as well as reading ages, includes an optional new measure of reading comprehension, and extends the test ‘ceiling’ for less able readers to 16.




		5 – 16

		Salford Sentence Reading and Comprehension Test (hoddereducation.co.uk)

		£110





		New Group Reading Test (NGRT)
ISBN   0-333-499203-X

		Series of graded prose passages. Has reading accuracy and comprehension measures.

		5y 6m – 11y 2m

		GL Assessment 

New Group Reading Test - GL Assessment (gl-assessment.co.uk) 

		Various paper and digital options available for buying tests.


Option to buy online marking tool £132 for digital products 


Paper NGRT Teacher Guide Pack £57.75 for all levels





		Wide Range Achievement Test (5th Ed)


(WRAT 5)

		The WRAT5 provides derived scores and interpretive information for four subtests:


· Word Reading  


· Sentence Comprehension


· Reading Composite score is created by combining the Word Reading and Sentence Comprehension standard scores 


· Spelling 


· Maths 

		5-85+

		Wide Range Achievement Test, Fifth Edition (WRAT5) (pearsonclinical.co.uk)

		£255.60



		Wide Range Achievement Test-Expanded (WRAT-E)

		· The WRAT-Expanded provides both group and individual assessment of reading comprehension, mathematics and nonverbal reasoning.  

		4- 24 individually


7-18 for group tests

		The Wide Range Achievement Test Expanded (WRAT-Expanded) (pearsonclinical.co.uk)

		Test booklet prices vary according to different levels.



		Neale Analysis of Reading Ability (2nd edition revised British edition)




		· An individual oral reading test.  It provides reading age, standardised score and percentile rank for accuracy, comprehension and rate, plus diagnostic information.

		6y – 12y 11m

		No longer in print but continues to be used in many schools.

		



		Spelling 



		Helen Arkell Spelling Test (HAST-2)

		A single word spelling test for use with individuals from 5 years to adult. It can be administered individually or in groups.


Qualified administrator required.

		5-adult 

		Helen Arkell Spelling Test (dyslexiaactionshop.co.uk)

		£55.00



		Young’s Parallel Spelling Tests (2nd Edition 1998)





		Words given in a sentence to aid understanding.  Parallel alternatives for retesting.

		6y 5m – 12y 11m

		Parallel Spelling Tests, 2nd edn by Dennis Young (1998-10-05): Amazon.co.uk: Books 

		£61.93



		Graded Word Spelling Test (3rd Ed. 2006)


P E Vernon

		Provides norms as both spelling ages and as spelling quotient.

		6y – 16y

		Currently out of stock at various sellers and therefore unavailable to purchase online

		



		Phonological Skills 



		Phonological Assessment Battery 2nd edition



		To assess phonological skills.  It consists of a battery of six tests of phonological processing.

		6y – 14y 1m


(Most suitable for KS2 and above)

		GL Assessment 


Phonological Assessment Battery | GL Assessment - GL Assessment (gl-assessment.co.uk) 

		£198.50 for complete set 

Record forms £27.50 each






		Phonological Assessment Battery 2


(PhAB2 2nd Ed)




		Newly standardised, with some additional sections and also targeted tests for 5-6- and 7–11-year-olds

		5-11 yrs

		Phonological Assessment Battery | GL Assessment - GL Assessment (gl-assessment.co.uk)

		£227.00 for complete set


Record forms £41.00 each






		CTOPP2 

		Assesses phonological awareness, phonological memory and rapid naming in order to identify individuals who need help in developing phonological skills.


Can be used for EAA extra time assessments.

		Age range 4-24years. 




		Pearson


Comprehensive Test of Phonological Processing 2 (CTOPP-2) (pearsonclinical.co.uk)

		£471.60 complete set






		Phonic Skills 



		The Phonics and Early Reading Assessment (PERA)




		The Phonics and Early Reading Assessment (PERA) is a standardised test matched to the requirements of the Year 1 ‘Phonics Screening Check’, as well as to the teaching and assessment needs of schools both before and after the statutory test.




		Foundation Stage and Year 1


Year 2

		Currently unavailable and no longer listed on Hodder Education website.

Here’s some guidance if you have a copy already


» Phonics and Early Reading Assessment (spelfabet.com.au)



		



		Sound Linkage (3rd Edition)


Peter Hatcher 




		A reading and phonological teaching programme for pupils with reading difficulties including dyslexia. It includes a criterion-referenced test of phonological awareness.

		Non standardised diagnostic assessment.

		Wiley


Sound Linkage: An Integrated Programme for Overcoming Reading Difficulties, 3rd Edition | Wiley



		£54.95





		Dyslexia Screeners 



		GL Rapid: online whole class dyslexia screener

		Quickly screen large numbers of pupils to identify those who may have dyslexia by using three short tests which take a total of 15 minutes to complete. The tests measure: phonological processing, working memory, and either visual-verbal integration memory (for children aged 4-7 years) or phonic decoding skills (for children aged 8 and over).




		Age 4-8+

		Rapid - GL Assessment (gl-assessment.co.uk)

		Contact GL assessment for licence details



		LASS 11-15

		Assesses the literacy and cognitive skills of children aged 11–15 years who have a high probability of dyslexia and develop detailed profiles of their particular strengths and weaknesses.

Use LASS as a more-detailed diagnostic follow-up to Rapid.




		Age 11- 15

		LASS 11–15 - GL Assessment (gl-assessment.co.uk)

		Contact GL assessment for licence details



		The Dyslexia Early Screen Test.


2 Edition


(DEST)




		Assessing Literacy skills – 10 sub tests in it. A range of skills.


(This will not diagnose dyslexia, but indicates diagnostic areas where children may need support.  Core stability test not recommended.)

		4years 6 months to 6 years 5 months.

		Dyslexia Early Screening Test - Second Edition (DEST-2) (pearsonclinical.co.uk)

		£273.95





		Dyslexia Screening Test




		Covers same areas as DEST but it includes spelling, writing and reading.


(This will not diagnose dyslexia, but indicates diagnostic areas where children may need support. Core stability test not recommended.)

		6 years 6 months to 16 years 5 months.

		Dyslexia Screening Test - Junior (DST-J) (pearsonclinical.co.uk)



		£272.63





		Dyslexia Screener, Portfolio and Guidance

		Dyslexia Screener: a 30 minute test that can be used to screen pupils quickly.


Dyslexia Portfolio: A more in depth assessment that gives a profile of strengths and difficulties.


Dyslexia Guidance: provides advice on teaching. 

		

		GL Assessment 


Dyslexia Screener and Dyslexia Guidance - GL Assessment (gl-assessment.co.uk) 

		DG: Dyslexia Screener Annual Lic for Group Administration (Individual) Min order of 10 £8.00 each

DYSLG: Dyslexia Guidance Manual £91.00


DYSL: Dyslexia Portfolio - Complete Set £283.50



		Handwriting



		 Detailed Assessment of Speed of Handwriting (DASH)


DASH-2 to be published in 2023 combining DASH and DASH 17+

		The Detailed Assessment of Speed of Handwriting is ideal for providing evidence for Access Arrangements for Key Stage 2 National Curriculum Tests and for General Qualifications. It can also play a role in identifying children with handwriting difficulties and provides relevant information for planning intervention. 

		9 years to 16 years 11 months

		Detailed Assessment of Speed of Handwriting (pearsonclinical.co.uk)

		From £166.79





		Language 



		Assessment 

		Description

		Age Range

		Publisher 

		Price 



		The British Picture Vocabulary Scale


BPVS 3


(Third Edition)


ISBN: 9780708719558/N0078

		A test of receptive vocabulary (i.e ability to understand words).  This is a standardised test and has an adjusted standardisation for pupils with EAL.  




		3 – 16



		GL Assessment 


British Picture Vocabulary Scale - GL Assessment (gl-assessment.co.uk)

		£261 

Additional BPVS3: Record Forms £20 each



		Renfrew Language Scales 


The Bus Story Test


Action Picture Test


Word Finding Vocabulary Test 

		Used to assess the speech and language development of children.

		3-8 years 

		Winslow Resources 


Resources for Therapists, Teachers, Parents and Carers | Action Picture Test: 5th Edition | Winslow (winslowresources.com)

Resources for Therapists, Teachers, Parents and Carers | Renfrew Language Scales Set | Winslow (winslowresources.com)



		Individual

£97.14

Complete set £181.14 



		WellComm Assessment

		The assessment explores early language, comprehension and vocabulary. Comes with a handbook of ideas/ activities to work on following the assessment and identified gaps. Asssessment takes 10-15 minutes. 




		6 months to 6 years

		GL Assessment 


WellComm - GL Assessment (gl-assessment.co.uk)



		Complete set – assessment and intervention materials Early Years £449.00


Primary £449.00


Complete Primary Bundle £799.00



		Non-verbal reasoning






		Ravens Coloured Progression Matrices and Crichton Vocabulary Scale




		Non-verbal reasoning through logic puzzle, plus sentence completion vocabulary test.


Non-verbal test also useful for pupils with EAL.




		5 –19 years.

		Pearson Assessment 


Raven's Standard Progressive Matrices (SPM & SPM Plus) (pearsonclinical.co.uk)



		£290.27





		Numeracy



		Sandwell Early Numeracy Test-Revised

		Administered on a one-to-one basis, this assessment has been designed to identify specific number skills that require targeted teaching and to monitor the impact of teaching interventions. It comprises SENT–R for pupils aged 4–8 years, and SENT KS2–KS3 for pupils aged 8–14 years




		4 – 14years




		GL Assessment 


Sandwell Early Numeracy Test - GL Assessment (gl-assessment.co.uk)



		£249.50 for each (it includes an online marking tool)


£414.00 for both plus 1 year online marking tool licence


Register on website to see all pricing options



		Dyscalculia Screener and Guidance



		The assessment gauges pupils’ abilities to understand number size and simple addition and multiplication. Strengths and weaknesses are revealed, with Standard Age Scores provided as well as recommendations for further assessment.




		6 -14 years

		Dyscalculia Screener and Dyscalculia Guidance - GL Assessment (gl-assessment.co.uk)

		DG: Dyscalculia Screener Annual Lic for Group Administration (individual ) Min order of 10 £8.00 each


DYSCG: Dyscalculia Guidance Manual £89.00



		Social, Emotional Aspects of Learning 






		Boxall Profile for Children & Young People 




		The Boxall Profile is an invaluable resource for helping teachers to develop a precise and accurate understanding of children’s emotional and behavioural difficulties, and for planning effective interventions and support activities. 

		2 versions:


Nursery/Primary 


Secondary 

		Boxall (boxallprofile.org)

		Schools can buy individual tokens, take out a yearly subscription or purchase as an academy or federation.





		Emotional Literacy Assessment and Intervention

		The assessment is designed to discover where pupils’ strengths and weaknesses are in the area of emotional literacy, in order to provide a better understanding of these competences and, where necessary, to highlight areas for intervention.

		2 versions:


7-11 years 


11-16 years

		GL Assessment 

Emotional Literacy - GL Assessment (gl-assessment.co.uk)

		£187 



		Strengths and Difficulties Questionnaires

		The Strengths and Difficulties Questionnaire (SDQ) is a brief behavioural screening questionnaire about 3-16 year olds. It exists in several versions to meet the needs of researchers, clinicians and educationalists. 


Includes teacher and parent versions, plus a self-rated SDQ for 11-18 year olds. 
 

		4-18+

		https://www.sdqinfo.org/a0.html



		Free online


Also available on Virtual School website: Resources and publications for the Virtual School | Oxfordshire County Council



		QCA Behaviour Assessment 

		A quick assessment of behavioural difficulties, looking at learning, emotional and social aspects of behaviour.  An easy way to monitor progress.

		All 

		Available through google and on the OXSIT website.

		Free online



		AET Autism Competency Framework 



		A detailed assessment tool, designed to support target setting and monitoring for pupils with autism. 


The social interaction and social communication sections are good for monitoring social skills interventions. 

		5-16 

		https://www.autismeducationtrust.org.uk/shop/pf-shop/ 

		Free to download to schools signed up to AET 



		Working Memory and Processing Speed



		The Working Memory Rating Scale (WMRS)


ISBN:9780749151003

		The Working Memory Rating Scale (WMRS) is a behavioural rating scale developed for teachers to facilitate easy identification of children with working memory deficits.

		5 – 11 years

		Pearson Assessment 


Working Memory Rating Scale (WMRS) (pearsonclinical.co.uk)



		From £74.31





		CTOPP2 

		Assesses phonological awareness, phonological memory and rapid naming in order to identify individuals who need help in developing phonological skills.


Age range 4-24years. 


Can be used for EAA extra time assessments.

		

		Pearson


Comprehensive Test of Phonological Processing 2 (CTOPP-2) (pearsonclinical.co.uk)

		From £471.60
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		Reading Test Cohort Tracking Sheet



		CLASS 

		Date                    

		Date                        

		Date   



		Pupil/SEN Status

		Chron. Age

		Acc.


R.A.

		Centile

		Comp.


R.A.

		Centile

		Chron. Age

		Acc.


R.A.

		Centile

		Comp.


R.A.

		Centile

		Chron. Age

		Acc.


R.A.

		Centile

		Comp.


R.A.

		Centile



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		





		CLASS 

		Date                    

		Date                        

		Date   



		Pupil/SEN Status

		Chron. Age

		Acc.


R.A.

		Centile

		Comp.


R.A.

		Centile

		Chron. Age

		Acc.


R.A.

		Centile

		Comp.


R.A.

		Centile

		Chron. Age
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R.A.
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R.A.
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		CLASS 

		Date                    

		Date                        

		Date   



		Pupil/SEN Status

		Chron. Age

		Acc.


R.A.

		Centile

		Comp.


R.A.

		Centile

		Chron. Age

		Acc.


R.A.

		Centile

		Comp.


R.A.

		Centile
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Guidance to support identification of EAL pupils who may also have SEN



Summary of the process















	






If no firm decision can be made, continue to monitor using assessment tools and observation as appropriate. Ensure provision for EAL needs is in place and is effective. Review progress regularly and revisit the EAL/ SEN decision in light of this.



Key areas to consider in identifying factors affecting the achievement of EAL pupils

(The assessment report in Step 3 will ask questions about each of these key areas)





Step 1 Expression of concern and reflection on progress and provision

· Consider your concerns in relation to how long the pupil has been learning English (see below)

· Complete 'Appropriate support: a checklist for good practice' (see below)

· Review language acquisition progress from arrival on your tracking tool* (attach this to assessment tool for review in step 3)



*It is advisable for schools to have additional ways to track the progress of EAL learners in speaking, listening, reading and writing particularly when they arrive as new to English.



Examples of tools that also link language proficiency to the DfE census criteria for EAL pupils include:



· Assessing Proficiency in English for pupils with EAL by Hounslow Language Service

http://www.ealhls.org.uk/product/p9-assessing-proficiency-in-english-for-pupils-with-eal/

· NASSEA Assessment Framework

http://www.nassea.org.uk/nassea-eal-assessment-framework.html

The Bell Foundation EAL assessment Framework

· https://www.bell-foundation.org.uk/Work/EALAssessmentFramework/



Autumn 2016 Census - EAL proficiency requirement 

In Autumn 2016, new regulations came into force which require schools to assess and report the EAL proficiency of all EAL learners. 

Any pupil from Reception upwards who is recorded as having a first language other than English (not having the code ENG or ENB) must be assessed. Pupils should be recorded as having a first language other than English if the language or main language they encountered as a baby or small child was a language other than English and they still have some exposure to that language. EAL is not linked to proficiency in English or first language. An EAL learner could be a complete beginner in English or could be fully fluent in English. EAL status depends on which language was learned first

		Code

		Description



		A

		New to English 

May use first language for learning and other purposes. May remain completely silent in the classroom. May be copying/repeating some words or phrases. May understand some everyday expressions in English but may have minimal or no literacy in English. Needs a considerable amount of EAL support.



		B

		Early acquisition 

May follow day to day social communication in English and participate in learning activities with support. Beginning to use spoken English for social purposes. May understand simple instructions and can follow narrative/accounts with visual support. May have developed some skills in reading and writing. May have become familiar with some subject specific vocabulary. Still needs a significant amount of EAL support to access the curriculum.



		C

		Developing competence 

May participate in learning activities with increasing independence. Able to express self orally in English, but structural inaccuracies are still apparent. Literacy will require ongoing support, particularly for understanding text and writing. May be able to follow abstract concepts and more complex written English. Requires ongoing EAL support to access the curriculum fully.



		D

		Competent 

Oral English will be developing well, enabling successful engagement in activities across the curriculum. Can read and understand a wide variety of texts. Written English may lack complexity and contain occasional evidence of errors in structure. Needs some support to access subtle nuances of meaning, to refine English usage, and to develop abstract vocabulary. Needs some/occasional EAL support to access complex curriculum material and tasks



		E

		Fluent 

Can operate across the curriculum to a level of competence equivalent to that of a pupil who uses English as his/her first language. Operates without EAL support across the curriculum.



		N

		Not yet assessed








The pupil may be making little of no progress because of his/her academic English is not adequate to meet the language demands of the curriculum.



Consider: How long has the pupil been learning English?



Less than 6 months		        Less than 2 years		       More than 2 years

The ‘silent period’		        The early stages		       More advanced learners 



		Some pupils need time before they feel confident enough to speak in English. The silent period is a normal part of development and does not necessarily indicate learning difficulties. (See monitoring the silent period Appendix A)



		Pupils who are new to English acquire everyday communication fluency within 2 years of arrival.

		On average it takes 5-7 years to develop the cognitive academic language proficiency needed to cope with the language demands of the curriculum. The pupil needs continuing EAL support in this period.













[image: ]




Appropriate support: a checklist for good practice



		Pupil/s causing concern:



		Year group:



		Provision reviewed by:



		Date:



		Checklist for Review of current practice



		Features of good practice

		Current practice

		Areas for improvement





		Welcoming learning environment where pupils feel safe, secure and confident to contribute

		

		



		Recognises and values the backgrounds and life experiences of all pupils including their bilingualism

		

		



		Enables pupils to work in an atmosphere free from bullying, racism and other forms of harassment 

		

		



		Uses teaching methods and resources that are without bias, free from stereotyping and take into account cultural backgrounds 

		

		



		Uses first language when appropriate to support learning

		

		



		Uses grouping strategies that recognise both the learning and language needs of pupils

		

		



		Where an EAL teacher or TA is in post delivering 1:1 or group support, planning is done in collaboration or linked to classwork

		

		



		The planning identifies EAL learners at all stages of English and pre-empts the support or input they might need

		

		



		There is evidence that the language functions and structures needed for the lesson have been planned for, modelled and scaffolded for pupils as needed

		

		



		The planning and teaching allows for enhanced opportunities for speaking and listening and oral language rehearsal as well as the modelling of these

		

		



		Flexible grouping strategies are used that recognise both the learning needs and the language development needs of EAL learners

(e.g. fluent speakers as models, same 1st language speakers)

		

		



		Monitoring takes place to review the extent to which pupils have made progress towards their language objectives as well as learning objectives

		

		



		Monitoring and tracking of language development inform  next steps in speaking, listening, reading and writing to be planned for in lessons

		

		



		A rich background of contextual support is provided to reinforce language learning and enable participation such as: 

-visual support /diagrams etc.

-objects/artefacts

-key word lists

-key phrases and language structures

- prompt sheet/ writing frame

		

		



		Pupils are provided with resources to support learning of language and subject content  such as

-first language resources

-bilingual dictionaries

-vocabulary books

-visual organisers and aids

		

		



		Highlight areas for improvement to be addressed first and note actions to be taken and any support, guidance or resources needed:























Step 2 Reviewing or collecting background information



Cross reference admissions information for the pupil

Complete Pupil Profile with background information if additional background information needs to be collected and information collated.

It is important to gather as much detailed information as possible about pupils on admission – if you have not gathered this information for pupils it would be worth reviewing your admissions process. 



Pupil Profile



Background information

		First name:

		Surname



		Date of birth:

		Gender:



		Date of admission:

		Year:



		Country of birth:

		Date of arrival in UK:



		Ethnic group:

		Asylum seeker:



		Religion:

		Refugee:







Language and development background

		First language of pupil

		Highlight competence (good =in line with age)



		Is pupils’ spoken first language:

		Good

		Poor

		Unsure



		Reads in first language: Yes/no

		Good 

		Poor

		Unsure



		Writes in first language: Yes/no

		Good

		Poor

		Unsure



		Other languages spoken by pupil:



		Other languages pupil can read:



		Other languages pupil can write:



		Does anyone else in the family speak English?   Yes/No



		Who?



		Did the pupil meet the normal developmental milestones (including those around language acquisition in first language)? If there are concerns around development and language development in their first language this could indicate a Special Educational Need.















Educational background and information about progress

		Has the pupil attended school abroad: Yes/No



		If so, for how many years?

In which country?



		What was the language of instruction?







		School details:







		Have you been in touch with /had any information from the previous school? Could you acquire any of these?







		Was the pupil making good progress at their previous school? 







		Is the pupil currently receiving EAL support?

In class / Small group / 1-1 / Withdrawal







Attendance

		Has the pupil had extended periods abroad?

		Yes /No

		If yes, how long

		Dates:



		Has the pupil recently spent an extended period abroad?

		Yes /No

		If yes, how long

		Dates:



		Attendance rate since admission to school

		    %

		If low, what has been done to address this?

		



		Main reasons for absences

		













Links with the wider community

		Does the pupil attend any school/classes in the community? E.g. mother tongue classes, supplementary school,  mosque classes etc. Please give details including days and times.









		What languages are used and taught there?

What content is covered?

Do the staff there have any concerns about the pupil’s learning?









		Name, address and contact details of school/organisation























Relevant medical information

		Please give details of any information on hearing, sight, speech therapy etc. that could affect the pupil’s language and literacy development.

Has the pupil had a recent hearing test? Hearing impairments can be undiagnosed and be the cause of learning delays rather than difficulties acquiring English. 

Has the pupil had a recent sight test? 











If tests have not been done, ensure these are completed immediately.



		Should the pupil be wearing glasses, hearing aid or other aids for learning?







		Does the pupil require any regular medication during the school day? 









		Please include any other relevant information, observations or concerns






















Step 3 Collecting and analysing further evidence to support a decision about needs and provision



Assessment Report

(Where appropriate attach information and evidence to this report)



		Pupil causing concern:



		Year group:



		Briefly outline your concerns giving specific examples where possible:

















		Step 1 completed 

		Date:

		Documents attached Y/N



		Step 2 completed

		Date:

		Documents attached Y/N



		Step 3 Evidence:

		

		



		Samples of work

		Date:

		Documents attached Y/N



		Teacher assessments/tests

		Date:

		Documents attached Y/N



		Record of observation

		Date:

		Documents attached Y/N



		Language acquisition progress tracking

		Date:

		Please state DfE proficiency level Documents attached Y/N



		Record of the perceptions of 

· The pupil

· Parents/carers

· Other staff

· Other professionals

		Date:

		Documents attached Y/N









		Factors affecting English language development

		Please answer all questions. Yes or No



		

		Responses in this column may indicate SEN

		Responses in this column may indicate EAL support is needed



		Is the pupil making little or no progress because:

a) He/she has been learning English less than 6 months

b) He/she is in the early stages of learning English

c) His/her academic language is not adequate to meet the demands of the curriculum



		

NO



NO


NO

		

YES



YES



YES



		Does the pupil have a problem with vision, hearing, physical development or health? Specify.

Please ensure tests by appropriate professionals are completed if they have not yet been done. 



		YES

He/she may need SEN support and referral to medical practitioners. 

		NO



		Does the pupil have a record of poor attendance and/or extended absences leading to them missing a significant amount of learning?

		NO

		YES

What are the underlying issues that need exploring?





		Is he/she receiving appropriate support to meet EAL requirements? Refer back to ‘Appropriate support: a checklist for good practice.’



		YES

		NO



		Does the pupil have poorly developed speaking skills in his/her first language? 

		YES

If so, they may have a general language delay and need SEN support for C&I.

		NO



		Has the pupil developed age-appropriate literacy skills in his/her first language? (disregard if they have not had the usual number of years schooling in L1)

		NO



		YES



		Is the pupil demonstrating behaviours that interfere with learning?

· Are the behaviours linked to pressures to respond orally/ difficulties with understanding tasks or instructions?

		YES





NO

		NO





YES









		Factors affecting access to the curriculum and the environment

		Please answer all questions. Yes or No



		

		Responses in this column may indicate SEN

		Responses in this column may indicate EAL support is needed



		Is he/she receiving appropriate support to meet the requirements of the curriculum?  Refer back to ‘Appropriate support: a checklist for good practice.’



Has EAL support been withdrawn too quickly i.e. when BICS achieved but not CALP?



Is the learning environment and resourcing suitably supportive? 



		

NO





NO





NO




		

YES





YES





YES



		Are the language demands of tasks appropriate for the pupil’s level of English competence?





		YES



		NO



		Is the pupil suffering environmental stress due to any of these factors?

· Bullying, racism

· Culture shock of new arrival

· Stress or trauma  from experiences of war etc. if UASC or refugee

· Various difficulties in family circumstances

		NO

		YES











		Factors relating to learning difficulties

		Please answer all questions. Yes or No



		The decision to place a pupil on the SEN register at SEN Support should be made using the SEN Guidance, this document and other supporting evidence that shows that despite receiving an appropriately differentiated curriculum the pupil continues to make little or no progress. 

		Responses in this column may indicate SEN

		Responses in this column may indicate EAL support is needed



		Does the pupil have communication or interaction difficulties beyond those that would be considered normal for their level of expected English proficiency given their time learning English?



Consider completing a British Picture Vocabulary Scales assessment in L1 and English to compare receptive language in both. (Take culture context & knowledge into consideration when analysing results –e.g. would the pupil be familiar with all picture contexts and items?)



		



YES





Results:

		



NO









		Does the pupil show signs of difficulty in developing literacy or maths skills despite additional support with language?



Consider completing a working memory assessment, Sandwell maths assessment and a reading assessment if pupil’s English proficiency is sufficient to do so.

Consider completing a Raven’s Progressive Matrices non-verbal reasoning assessment



		YES



		NO



















If no firm decision can be made, continue to monitor using assessment tools and observation as appropriate. Ensure provision for EAL needs is in place and is effective. Review progress regularly and revisit the EAL/ SEN decision in light of this.

































Material adapted from Distinguishing the Difference SEN or EAL created by Birmingham City Council, Sandwell West Midlands and Birmingham Advisory and Support service to be in line with 2014 SEN Code of Practice and the removal of National Curriculum levels.



Pupil assessed as having EAL needs only





Requires EAL support across the curriculum

Put in place any strategies not in place from 'Appropriate Support: A checklist for good practice.'





Set targets for language development alongside other learning

Ensure the pupil's language development is tracked using a suitable tool

Monitor progress





Pupil identified as having SEN with needs related to an area of need in the Code of Practice 2014





Ensure SEN Guidance has been completed as part of the identification process

Requires SEN support that is addtional and different to wider provision





Refer to other agencies as appropriate

Put in place provision to address learning needs

Continue to provide appropriate EAL support as required

Create SEN Pupil Profile







Language proficieny











Access to the curricuclum





The learning environment





Special Educational Needs







Pupil assessed as having EAL needs only





Requires EAL support across the curriculum

Put in place any strategies not in place from 'Appropriate support: A checklist for good practice.'





Set targets for language development alongside other learning

Ensure the pupil's language development is tracked using a suitable tool

Monitor progress





Pupil identified as having SEN with needs related to an area of need in the Code of Practice 2014





Ensure SEN Guidance has been completed as part of the identification process

Requires SEN support that is addtional and different to wider provision





Refer to other agencies as appropriate

Put in place provision to address learning needs

Continue to provide appropriate EAL support as required

Create SEN Pupil Profile







Step 1 Expression of concern and reflection on progress and provision





Complete 'Appropriate support: a checklist for good practice '  

 Review language acquisition progress  from arrival on your tracking tool





Step 2 Reviewing or collecting background information





Cross reference admissions information

Complete Pupil  Profile with background information 





Step 3 Collecting and analysing further evidence to support a decision about needs and provision





Complete assessment report

Discuss and identify needs with others

Agree actions based on your decision with key staff 
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Introduction

We can do a lot to support children who are learning EAL in our Early Years settings. These days
there are many instances of bilingualism and multilingualism within our settings, and it is our job to
support these children in communicating effectively with adults and peers, and to ensure they are
progressing well within all areas of learning.

Bilingualism and multilingualism in very general terms are about the coexistence and co-use of
two or more languages in and by individuals and communities If you are bilingual, you use two
languages and if you are multilingual, you use more than two. Raising multilingual or bilingual
children can create strong family and cultural bonds and it is good for children’s learning.
Bilingualism is an asset, and the first language has a continuing and significant role in identity,
learning and the acquisition of additional languages.

At present, data shows that children with EAL under perform in the EYFSP compared with children
whose first language is English. We therefore need to follow the specific guidance in the Statutory
framework for the early years foundation stage (EYFS).

For children whose home language is not English, providers must take reasonable steps to
provide opportunities for children to develop and use their home language in play and learning,
supporting their language development at home. Providers must also ensure that children have
sufficient opportunities to learn and reach a good standard in English language during the EYFS,
ensuring children are ready to benefit from the opportunities available to them when they begin
year 1. When assessing communication, language and literacy skills, practitioners must assess
children’s skills in English. If a child does not have a strong grasp of English language,
practitioners must explore the child’s skills in the home language with parents and/or carers, to
establish whether there is cause for concern about language delay (1.13).

How do we know if a child is EAL?

Below are official definitions of EAL by the DFE and OFSTED, accompanied by guidance as to
interpret them. If you consider a child to be EAL, then you must record their home language code
on the school census (see appendix 2)

EAL - The Department of Education definition

A pupil’s first language is defined as any language other than English that a child was exposed to
during early development and continues to be exposed to in the home or community. If a child was
exposed to more than one language (which may include English) during early development, a
language other than English should be recorded, irrespective of the child’s proficiency in English.

EAL - The Ofsted definition
English as an additional language (EAL) refers to learners whose first language is not English.

These definitions therefore cover the following:

e Pupils arriving from other countries and whose first language is not English

e Pupils who have lived in the UK for a long time and may appear to be fluent, but who also
speak another language at home. These pupils are often not entirely fluent in terms of their
literacy levels.

e Pupils who have been born in the UK, but for whom the home language is not English (e.g.
Bengali children who are born in the UK, but arrive at school with very little English due to
having spoken only Bengali at home and within the community)

e Pupils who have a parent who speaks a language other than English and the child
communicates with in that language (ie. bi-lingual children)
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It is important therefore to recognise that:
¢ Children who have British citizenship can still be EAL.
o [f parents write on their child’s admission form that the child speaks English as a first
language, when it is clear that one or both of these parents is a speaker of another
language, the child is very likely in fact to be EAL, and it will be necessary to check this.

Principles and Best Practice

The following best practice principles and guidelines will support all children's developing speech,
language and communication skills. The strategies you should provide for all children will also
support children learning EAL:

All children are entitled to equal access to the whole curriculum.

e Learning and using more than one language is an asset and is a learning opportunity for
both children and adults in the setting.

e Good development of a child's first language has a positive effect on the development of
other languages.

e An atmosphere where being able to speak other languages should be truly valued as a
positive skill.

e The use of stories, books, rhymes and songs are a vital part of worldwide cultural and
linguistic heritage.
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Working with parents

However, although the association between parental involvement and a child’s academic success
is well-established, evidence in the EEF’s Toolkit suggests that there is surprisingly little robust
evidence on which approaches are most effective in improving parental engagement, particularly
for disadvantaged families. Parental involvement is effective in supporting children’s learning
overall and some families may exhibit some reluctance to work in partnership and it is important to
consider the reason for this. Is it due to disinterest or maybe due to embarrassment?

There are potential challenges for parents of EAL children, especially those who have low levels of
English, and they can face a range of specific barriers including a lack of understanding of the
English setting/school systems (transitions to a new setting, funding that is available, admissions
into school) and, therefore, face difficulties in supporting children with things such as out of school
opportunities and homework.

Parental involvement is crucial for children; however, parents can be difficult to engage and
settings and schools should be optimistic about the potential for involving parents but prepared to
review and monitor activities to ensure they are having an impact.

Below are some tips on how to maintain effective communication with parents of learners with
EAL, helping them to understand what goes on in the setting/school and to allow them to support
their children with any out of school activities:

e Send translated versions of letters on recurrent topics to parents.

e Hold drop-in coffee mornings at regular intervals for parents where they can socialise with
other parents in an informal setting. Invite other staff to join you whenever possible.

e Communicate children’s progress to their parents in-between parent evenings. Where
English language is less of a barrier, call home for a more personal contact; if not, send
letters written in simple and clear English. Ensure that your communication includes both
praise and areas for improvement for the child.

e Celebrate cultural and religious events at the setting/school and invite parents to participate
in the celebrations.

e Invite minority ethnic group parents to the school to give talks and/or answer children’s
guestions.

e Establish which of the parents might benefit from ESOL classes and, where possible,
provide classes for them to attend. Manzoni and Rolfe (2019) identified that some schools
found ESOL classes helpful in conveying information about the school’s policies and
practices to parents who were less likely to engage with the school in other ways.

Promoting multilingualism

Maintenance of the first language has been found to accelerate the process of learning a second
language (Cummins, 2017; Baker, 2001; Dressler & Kamil, 2006). However, both settings/schools
and parents of learners with EAL might benefit from being reminded of the importance of
bilingualism or multilingualism, and continuing to use their home language. This can be achieved
by:

e Providing parents with booklets about the importance of bi- or multilingualism, such as the
booklets available from EAL Highland, translated into several languages (see further
information).

¢ Holding dedicated sessions in setting/school about the importance of home language.

e Encouraging parents to read at home in the first language.

e Promoting the variety of languages spoken by children at your setting/school and involving
parents of learners with EAL in some of the activities. An excellent resource that can be
used for this purpose is Newbury Park Primary School’s Language of the Month website
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(which provides video recordings of children speaking basic phrases in several different
languages and associated worksheets and activities). For instance, a parent could be
invited to tell a story or teach several words in their language to an entire class of learners.

Parents in the setting/school

It is important that parents’ first impressions of the setting/school and its staff are positive, and that
the parents feel valued and respected from day one. Here are some concrete and practical ways
in which settings/schools can support parents in the initial days:

e In the cloakroom or where parents will arrive, ensure there is a “welcome” sign translated
into several languages. One such multilingual “welcome” poster is available from
EarlyLearningHQ (see further information), but there are many such posters available
online.

e Provide parents with information about the setting/school — with many visuals and ideally
translated into major languages — this will serve to make sure that the parents feel included
the moment they step through the school door.

e Multilingual signs need not be restricted to the welcome area. Parents and their children will
notice these on setting/school tours and will feel included and welcomed. Multilingual signs
are available from Little Linguist.

e During registration/admission meetings, when information is collected from the parents
about their background, consider using the SEGfL’s online background collation tool for
new arrivals. Translated into 17 languages, it allows you to present some of the questions
such as “What is your religion?” and “When did you come to the UK?” in their own
language. You can then print the answers in English. No sensitive data is held online. If
parents are not literate, ask a member of staff who shares the same language to help.
Alternatively seek to use a translation and interpreting service where possible.

e If you provide welcome booklets to children on their first day, introduce this to the parents
as well, explaining the structure of the day and rules while doing so. One such booklet is
available from the Learning Village website. Mantra Lingua has also produced a tool that
could allow you to create multilingual welcome booklets for parents, and Hounslow
Language Service has produced welcome booklets translated into seven languages,
although these are not free.

Practitioners and Learning
Things to consider

Practice and provision:
Do we?
e Ensure we have structures and practice that promotes general best practice in supporting
and developing young children's speech, language and communication?
e Ask on our application form for home languages and religious cultural information, and find
out what sort of learning experiences the child has at home?
e Ensure correct spelling and pronunciation of children's and parents' names?
e Offer a home visit where parents may feel more relaxed and able to talk about their child's
strength and interests, as well as a full range of language skills and experiences?
e If possible, assess a child in their first language, and involve the parents in the assessment
process?
e Do we value children's first language in print, and children's early attempts in mark making
in different scripts?
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Recognise that children new to English may need additional adaptations to the learning
environment (PECS, visual timetable, signing)?

Support staff to find resources, and to find interpreters to support children and families with
EAL? (e.g.; google translate for newsletters/information, link with language schools, or other
families with the same language).

Provide lots of experiences and activities that promote language through play, embedding
language in the actual and concrete?

Ensure children learn language in social situations by interacting with adults and other
children?

Offer differentiated and challenging play activities to support language development
(storytelling with props)?

Provide positive imagery ensuring children's home languages and experiences are reflected
in the settings resources in order to develop a child's well-being and positive self-image?

The child:
Children with EAL might have to learn:

» A new set of sounds and sound groupings

» New intonation patterns

> A new script or alphabet

> A new set of sound symbol relationships

» New vocabulary

» New grammar

» New non-verbal signals

> New rules about social conventions and language

> Ability to relate to people and express feelings and emotions in a new language

Do we?

e Allow children new to English some period of time when they may just listen before they
respond, whilst all the time talking to them, observing and monitoring their progress?
Understanding is almost always in advance of spoken language; it is important that children
should not feel pressurised to speak until they feel confident to do so. It is essential that
adults continue to talk to the children, respond to their non-verbal responses and involve
them in all aspect of the Early Years setting.

e Plan for children to be included in smaller groups which include children who are fluent
English speakers?

e Plan for times when the child can be involved which require little or no English e.g. giving
out snacks or drinks at snack time?

e Listen to a child's attempts at communication, and encourage and attempt to interpret what
they said?

e Ensure children know survival language? e.g. toilet, hello, goodbye, yes, no, drink, unwell.

e Ensure ALL children have access to all adults (teacher, bilingual workers etc)

e Constantly model language in a variety of situations (formal and informal) and give a
running commentary during activities, to support children’s understanding and access to
appropriate vocabulary.

e Praise ANY attempt by the child to join in conversations (non-verbal, verbal - and give
correct words).

e Explain social contexts to children in their own language (through interpreters) so that they
feel comfortable with routines and cultural differences when they start at the setting.
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The Family:
Do we?

Ensure the family still use the home language regularly so that they support their child’s
learning, well-being and self- image, as well as their developing communication skills in
both languages.

Ensure that parents and families are involved in the setting, community, and share their
culture and language with the setting (use bilingual skills for storytelling, labelling, sharing
information and artefacts/skills).

Encourage the sharing of bilingual books between settings and home. Sharing songs and
rhymes in home languages reinforces similarities in patterns of languages and fosters home
to settings links. Parents and bilingual staff can help translate favourites such as “twinkle,
twinkle, little star” and “heads, shoulders, knees and toes” as well as sharing traditional
rhymes and songs.

Link older siblings so that younger children still have access to their home language within
the setting (translation).

Provide them with information — times, attendance, holidays, lunch/snack, policies,
home/setting links — and know that they understand this information.

Celebrate our children’s family’s festivals

Know about family customs, religion, dress code

Ensure we know the pronunciation and spelling of family names.

Ensure we have an effective method of communication with the family

Use the family to gain information to help the child settle — likes/dislikes, routine,
strengths/weaknesses (All about me)

Show properly that they are welcome and make just as much time for them as we do for
English speaking families.

Ensure parents are given information/made aware of all grant entitlements (NEF, 2yr old
funding etc....)

The Key Person:
Do we?

Explain what the key person system is, and the benefits of it, to parents

Learn some key words in the child’s home language to demonstrate we value it.

Ensure we are aware of any cultural differences, festivals, or food requirements of the
family/child, including different languages spoken/known etc, and by spending time with the
family, getting to know them, and recording any pertinent information on the application
form.

Regularly keep parents informed about the child in the setting — progress, likes, dislikes,
interests, skills etc. by keeping strong setting/home links.

Spend time modelling language and supporting the child to progress with communication
and language skills

Offer a home visit where parents may feel more relaxed and able to talk about their child’s
strengths and interests, as well as finding out their full range of language skills and
experiences.

Parents are welcome and encouraged to spend time in the setting

Track language development and know what to do if the child’s language does not develop,
or we are concerned about the child’s general development

Record observations of all the child's communication skills, including non-verbal and other
signs of understanding, and keep language profile records involving regular discussions
with parents.

Use lots of opportunities to model new experiences and expectations.
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e Track children's progress and attainment and put in interventions if needed. Ensure we
discuss concerns about children's learning with managers during supervision meetings. If
concerns are valid, we liaise closely with the family/parents and other professionals.

e Inform all other practitioners in the setting our plan for supporting specific children with EAL.

Statutory requirements in the Early Years.

Early Years Foundation Stage Statutory Guidance states that:

Every child deserves the best possible start in life and the support that enables them to fulfil their
potential. Children develop quickly in the early years and a child’s experiences between birth and
age five have a major impact on their future life chances. A secure, safe, and happy childhood is
important in its own right. Good parenting and high-quality early learning together provide the
foundation children need to make the most of their abilities and talents as they grow up.

There are seven areas of learning and development that must shape educational programmes in
Early Years settings. All areas of learning and development are important and inter-connected.

Communication and language

The development of children’s spoken language underpins all seven areas of learning and
development. Children’s back-and-forth interactions from an early age form the foundations for
language and cognitive development. The number and quality of the conversations they have with
adults and peers throughout the day in a language-rich environment is crucial. By commenting on
what children are interested in or doing, and echoing back what they say with new vocabulary
added, practitioners will build children's language effectively. Reading frequently to children, and
engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with
extensive opportunities to use and embed new words in a range of contexts, will give children the
opportunity to thrive. Through conversation, storytelling and role play, where children share their
ideas with support and modelling from their teacher, and sensitive questioning that invites them to
elaborate, children become comfortable using a rich range of vocabulary and language structures

Personal, Social and Emotional Development
Children’s personal, social and emotional development (PSED) is crucial for children to lead
healthy and happy lives and is fundamental to their cognitive development. Underpinning their
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personal development are the important attachments that shape their social world. Strong, warm
and supportive relationships with adults enable children to learn how to understand their own
feelings and those of others. Children should be supported to manage emotions, develop a
positive sense of self, set themselves simple goals, have confidence in their own abilities, to
persist and wait for what they want and direct attention as necessary. Through adult modelling and
guidance, they will learn how to look after their bodies, including healthy eating, and manage
personal needs independently. Through supported interaction with other children, they learn how
to make good friendships, co-operate and resolve conflicts peaceably. These attributes will
provide a secure platform from which children can achieve at school and in later life

Physical Development

Physical activity is vital in children’s all-round development, enabling them to pursue happy,
healthy and active lives. Gross and fine motor experiences develop incrementally throughout early
childhood, starting with sensory explorations and the development of a child’s strength, co-
ordination and positional awareness through tummy time, crawling and play movement with both
objects and adults. By creating games and providing opportunities for play both indoors and
outdoors, adults can support children to develop their core strength, stability, balance, spatial
awareness, co-ordination and agility. Gross motor skills provide the foundation for developing
healthy bodies and social and emotional well-being. Fine motor control and precision helps with
hand-eye co-ordination, which is later linked to early literacy. Repeated and varied opportunities to
explore and play with small world activities, puzzles, arts and crafts and the practice of

using small tools, with feedback and support from adults, allow children to develop proficiency,
control and confidence.

Literacy

It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions:
language comprehension and word reading. Language comprehension (necessary for both
reading and writing) starts from birth. It only develops when adults talk with children about the
world around them and the books (stories and non-fiction) they read with them, and enjoy rhymes,
poems and songs together. Skilled word reading, taught later, involves both the speedy working
out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of
familiar printed words. Writing involves transcription (spelling and handwriting) and composition
(articulating ideas and structuring them in speech, before writing).

Mathematics

Developing a strong grounding in number is essential so that all children develop the necessary
building blocks to excel mathematically. Children should be able to count confidently, develop a
deep understanding of the numbers to 10, the relationships between them and the patterns within
those numbers. By providing frequent and varied opportunities to build and apply this
understanding - such as using manipulatives, including small pebbles and tens frames for
organising counting - children will develop a secure base of knowledge and vocabulary from
which mastery of mathematics is built. In addition, it is important that the curriculum includes rich
opportunities for children to develop their spatial reasoning skills across all areas of mathematics
including shape, space and measures. It is important that children develop positive attitudes and
interests in mathematics, look for patterns and relationships, spot connections, ‘have a go’,

talk to adults and peers about what they notice and not be afraid to make mistakes.

Understanding the World

Understanding the world involves guiding children to make sense of their physical world and their
community. The frequency and range of children’s personal experiences increases their
knowledge and sense of the world around them — from visiting parks, libraries and museums to
meeting important members of society such as police officers, nurses and firefighters. In addition,
listening to a broad selection of stories, non-fiction, rhymes and poems will foster their
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understanding of our culturally, socially, technologically and ecologically diverse world. As well as
building important knowledge, this extends their familiarity with words that support understanding
across domains. Enriching and widening children’s vocabulary will support later reading
comprehension.

Expressive Arts and Design

The development of children’s artistic and cultural awareness supports their imagination and
creativity. It is important that children have regular opportunities to engage with the arts, enabling
them to explore and play with a wide range of media and materials. The quality and variety of what
children see, hear and participate in is crucial for developing their understanding, self-expression,
vocabulary and ability to communicate through the arts. The frequency, repetition and depth of
their experiences are fundamental to their progress in interpreting and appreciating what

they hear, respond to and observe.

For children whose home language is not English, providers must take reasonable steps to
provide opportunities for children to develop and use their home language in play and learning,
supporting their language development at home. Providers must also ensure that children have
sufficient opportunities to learn and reach a good standard in English language during the EYFS:
ensuring children are ready to benefit from the opportunities available to them when they begin
Year 1.

When assessing communication, language and literacy skills, practitioners must assess children’s
skills in English. If a child does not have a strong grasp of English language, practitioners must
explore the child’s skills in the home language with parents and/or carers, to establish whether
there is cause for concern about language delay.

In planning and guiding children’s activities, practitioners must reflect on the different ways that
children learn and reflect these in their practice. Three characteristics of effective teaching and
learning are:

e playing and exploring - children investigate and experience things, and ‘have a go’

e active learning - children concentrate and keep on trying if they encounter difficulties, and
enjoy achievements

e creating and thinking critically - children have and develop their own ideas, make links
between ideas, and develop strategies for doing things

Assessment plays an important part in helping parents, carers and practitioners to recognise
children’s progress, understand their needs, and to plan activities and support. Ongoing
assessment (also known as formative assessment) is an integral part of the learning and
development process. It involves practitioners observing children to understand their level of
achievement, interests and learning styles, and to then shape learning experiences for each child
reflecting those observations. In their interactions with children, practitioners should respond to
their own day-to-day observations about children’s progress and observations that parents and
carers share.

10
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Progress check at age two

The EYFES Progress Check at Age Two will help you to make an accurate assessment of
children’s development, health and wellbeing. This involves working closely with parents and other
professionals involved in the child’s life. After completing the progress check at age two, parents
and practitioners can take appropriate actions in the best interests of the child. It will also reduce
unnecessary workload. Practitioners do not need to spend a long time away from the children to
complete the check.

The progress check at age two has three main purposes:

1. Partnership with Parents: While practitioners and other professionals can support children’s
development and wellbeing individually, they can achieve so much more by working
together.

2. Action for every child: Writing down observation and sharing reports do not help
children. Practitioners need to listen to the child, talk with each other and then plan
together. Working together makes a difference.

3. Early identification: Some children need extra help for a while as they grow and develop —
for example, with their communication. Other children may have long-term developmental
needs. Some families may struggle and need support. Whatever the circumstances,
sensitive early intervention can make a big difference. Children develop rapidly between the
ages of two and three — practitioners need to be quick to support and identify help where it
is needed.

There is no prescribed format for the EYFS progress check at age two summary. Each setting can
decide on its own progress check format, but as a minimum it must include a short-written
summary of the child's development in the prime areas; the summary must identify the child's
strengths and areas for improvement. There is an example format in the appendices.

The DfE have also published a vodcast to explain the new guidance to early years practitioners
and a blog that highlights why the progress check is important now, more than ever as we support
children to bounce back from the COVID-19 pandemic.

Assessment of education provision

In making assessment judgements about the progress of children over time, it is crucial also to
evaluate the impact of the setting’s education provision and teaching methods.

Here are some key points to consider:

1. Are the home languages of children reflected in the displays that celebrate their multilingual
identities and cultural experiences?

2. Do curriculum resources reflect a multinational perspective or are they Eurocentric in
images and content, to the point of unwitting bias and exclusion?

3. Are the learning contexts and social groupings enabling or intimidating?

4. Are key words from the child’s home language used to foster a sense of belonging and
achievement in knowing more than one way of speaking?

11
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5. Is the power of visual, auditory and kinaesthetic opportunity exploited in all areas of the
foundation stage curriculum to benefit all learners?

6. Are all staff aware of, and sensitive to, the need for process time for children, as they
manage the new compositional challenges of thinking and talking in a new language with
new vocabulary and grammar?

7. Are there activities planned that offer and extend children’s knowledge of particular forms of
English usage, for example descriptive language development when taking a visual walk
with a camera, expressive language when playing shops or in dramatic replay of a story, or
positional language while building with blocks or planks outdoors?

8. Do practitioners track (and use as evidence) children’s developing oral competence in
English by noting specific vocabulary and chunks of language that children are acquiring
and using over time?

9. Does the setting’s assessment procedure take account of the cultural, religious and ethnic
diversity of all its children, including those learning English as an additional language, and
ensure all parents’ contributions are respected, valued and used?

10. Do practitioners plan activities that encompass children’s communities’ key places,
festivals, holy days, special customs and observances?

11. Are all staff aware of what may be different cultural conventions in (and expectations of)
education, play/work, behaviour, self-care, and independence for boys and girls, for families
learning English?

12. Are the areas of learning planned with examples of other cultures’ scripts, number systems,
and traditional stories so that learning activities are meaningful and inclusive

Factors to consider

Some children will avoid any physical contact for cultural reasons. For example,

Muslim women and girls do not shake hands. In Nepal, the head is considered sacred and even
small children should not be touched on the head.

Some children may not want to eat with other pupils because they are only used to
eating with members of their own family.

Some children may seem aggressive in the playground, or may show other behavioural
patterns. This is sometimes because their English is limited and their only form of communication
with their peers is non-verbal.

Some children may appear tired or uninterested due to environmental adjustments, stress or
limited English skills.

Some Children will not answer unless they know the answer — an incorrect answer or a
‘guess” may mean ‘losing face’.

Some children may nod their head to acknowledge you, but this does not necessarily mean that
they understand you.

12
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Some children will smile even if being reprimanded, as this is a gesture of respect in some
cultures

Some children will avoid eye contact with teachers — in some cultures this may be a
mark of respect and does not indicate that they are not listening.

Some children may be unfamiliar with the toilet arrangements in the setting eg A child might be
sent in nappies to avoid these difficulties

Some cultures — particularly some Asian families — may not want to have any contact with
animals. There may also be sensibilities about photos, dolls etc

Some children may feel recorded written work is the most important part of their work and may pay
little attention to oral based activities.

Some children may be uneasy at the more liberal approach to foundation stage activities in this
country. When they are used to a more formal teaching/ learning style, they need to learn how to
work co-operatively, and the boundaries of behaviour expected in the setting.

Strategies for supporting/developing communication in English:

Self-Talk: Young preschool children frequently talk out loud to themselves as they play and
explore the environment. This self-directed talk is known as private speech. Children’s private
speech is used for self-direction and this language is the foundation for later complex mental
activity. Also known as inner language, self-instruction or self-talk, it serves to link words, actions
and ideas, and facilitates planning, critical thinking and executive functioning. Practitioners may
‘self-talk’ through activities with which they are engaged, so that they are giving children a
commentary on their actions, for example ‘I'm putting the banana on the plate, now you can help
me cut it’,

Parallel talk: This is where the practitioner provides a commentary on what the child is doing. This
strategy can be very helpful for short periods but should not be extended to the point where it
becomes intrusive or inhibiting.

Repeating: Repetition is important, not only in stories, songs and finger plays, etc., but repeating
and confirming children’s own attempts at speech. By showing your interest in this way you will
encourage children to continue in their attempts to speak. By repeating and adding to the child’s
spoken language you will be scaffolding their language learning, consolidating and adding to their
knowledge of language structure.

Modelling: This is important for introducing children to new language structures and vocabulary.
Children need to hear language used in a meaningful context before they can rehearse and use it
themselves. Much of this is what practitioners and parents will do naturally to encourage children’s
language learning. It is important to be encouraging without being demanding and to use
modelling to correct mistakes rather than tell children they are wrong — this will only serve to inhibit
their attempts and damage self-esteem.

Open ended questions: Use Open ended questions such as ‘Why is he crying?’ to provide
opportunity to use language extensively.

Teaching survival language: The most frustrating and scary thing for children with EAL is not being
understood when they are trying to communicate about something important. Help your newly
arrived children settle by building up a range of ‘survival language’ materials.

13
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Survival Language Questions
Hello, Goodbye Where?
Yes, No Who?
Please? What?
Thank you Which?
Toilet? Do you like?
| don’t understand Are you?
Where is the......... ? Am |?

Myself Language

Assertion and negatives

My name

My family

Where | live

My keyworker is

My nursery/pre-school is
My friends

| like/don't like

| am/am not

| like/don't like

| want /don't want
You are/aren't
You can/can't
Is/isn't

Action verbs

Everyday nouns

Run In the setting:
Walk Door
Sit Window
Stand Chair
Eat Table
Drink Toilet
Look Outside
Jump Inside
Throw Book
Catch Snack (time)
Listen Story (time)
Outside the setting:
Road
House
Car
Crossing
Lights
14
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Appendix 1

UN convention on the Rights of the Child.

In 1989, governments across the world promised all children the same rights by adopting the UN
Convention on the Rights of the Child. The Convention says what countries must do so that

all children grow as healthy as possible, can learn at school, are protected, have their views
listened to, and are treated fairly.

Article 2

The Convention applies to everyone: whatever their race,
religion or abilities, whatever they think or say, whatever type of
family they come from.

Article 12
Every child has the right to have a say in all matters affecting
them, and to have their views taken seriously.

Article 23

A child with a disability has the right to live a full and decent
life with dignity and independence, and to play an active part in
the community. Governments must do all they can to provide
support to disabled children.

Article 29

Education must develop every child’s personality, talents and
abilities to the full. It must encourage the child’s respect for
human rights, as well as respect for their parents, their own and
other cultures, and the environment.

Article 30

Every child has the right to learn and use the language, customs
and religion of their family, regardless of whether these are
shared by the majority of the people in the country where they
live.

Article 31
Every child has the right to relax, play and take part in a wide
range of cultural and artistic activities.

To fulfil statutory requirements best practice needs, have regard to all the above points. Best
practice could include the following:
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Appendix 2

Best practice to support young children's development of speech, language, and
communication

Good practice in the observational assessment of children who are learning English is good
practice for the assessment of all children.

Assessment must distinguish between a child’s English language acquisition and their
development of knowledge and concepts across the six areas of learning, as outlined in the
Curriculum guidance for the foundation stage.

Schools' EAL proficiency codes

State schools in England are no longer required to provide an English proficiency code for their EAL
learners in the January school census return. However, the proficiency codes offer teachers a positive
opportunity to review phase and/or subject provision for EAL learners, make links with other colleagues and
contexts to enhance EAL provision and develop a deeper understanding of EAL learners and their varied
needs. English proficiency: pupils with English as additional language - GOV.UK (www.gov.uk)

It is important to be aware that the legacy DfE descriptors alone are not sufficiently detailed to help
teachers choose the most appropriate strategies and resources for their EAL learners on a day-to-day
basis, according to their varied needs at distinct stages of proficiency.

Fortunately, there is further support materials, for example the Bell Foundation’s EAL Assessment
Framework for Schools is available for free. It is aligned with the five DfE proficiency bands but with more
detailed descriptors, as well as practical advice to help set language targets and ensure a systematic
approach

How to identify and support EAL learners with Special Educational Needs

It is important to identify children who may need extra support due to a specific learning need.
Early intervention is an effective policy for helping these children to achieve well.

Practitioners should not assume that a lack of English language is linked to a learning problem or
low intelligence. However, if a practitioner is unsure if there is a problem, then it is best to
investigate to provide a timely intervention, as it could lead to difficulties becoming more
challenging later.

Initially the child should be assessed for their competency in their home language — by talking to
parents and by observing the child for a period. With formative assessments, general
observations, a Learning Journey, language assessments and video recording of the child at
home (with translation by parents) the child can then be assessed (Development Matters, Birth-5
matters or Foundation Stage Profile — depending on age of the child). Some assessments can be
done alongside parents so that the assessor can also see how the child responds/understands in
their home language.

When assessing children, it is important to rule out medical/health issues (such as hearing loss).
At this stage practitioners should monitor and review the child’s learning regularly to identify SEN
(Special Educational Needs) at an early stage. Children under two with SEN are usually picked up
through NHS interventions unless they attend Day Nurseries/Childminders where Nursery
professionals will be able to assess developmental levels. Again, this can still be tricky if English is
not the first language. Professionals can use the Early Support programme to help them set
individual targets for specific children.

Most children start in settings at age two. At age two all children have a Health Visitor check as
well as a progress check if they attend a setting. This is therefore another time when children who
16
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may have SEN as well as EAL could be identified. It is important that staff work closely with
parents at this stage to get their view on the child’s development.

The other assessment point when children’s development progress is clearly stated to parents is
when the EYFSP is completed at the end of Reception year. This is another point when EAL
children could be identified as having SEN. It must be remembered that most Early Learning
Goals can be assessed in the child’s home language, EXCEPT for Communication and Language,
and Literacy.

Importance of measuring progress in EAL children - The EAL child learns setting/school routines,
rules, vocabulary etc. very quickly, therefore the extent of their language differences changes
rapidly. A failure to make progress in functional language is an indicator of SEN difficulties.
Confidence in using English and new vocabulary is also an indicator of language acquisition.
Conversely, lack of confidence may indicate a difficulty with language.

Quiality language stimulation is vital. Oxford has many international families, some very culturally
different to UK, other European ones may appear more similar. A stimulating linguistic home-life is
important to all children (whether English-speaking, EAL, SEN or normally developing). Normal
advice for language stimulation (talk to your baby, action songs, simplified instructions, stories etc)
applies to EAL families just as it does to English-speaking families.

When is a child with English as an additional Language not a concern regarding Special
Educational Needs:
e Children with EAL may speak their home language to staff and other children while they are
in the Early Years setting. This is part of finding out that different languages exist.
e Children learning EAL may mix two languages in one sentence. This is part of the learning
process and should decrease over time.
e Children may go through a silent period before they feel confident to use English. This can
last up to a couple of months
e Children may go through a period of not wanting to use their home language. This may be
due to the influence of peers, the dominance of the majority culture or a change in the way
that the community or family use their home language.

The WellComm Toolkit

The WellComm toolkit was purchased for every nursery setting in Oxfordshire in summer 2021.
The toolkit is a universal screening tool which supports the early identification of children with a
speech, language, and communication delay. This means every child can be screened as part of
their universal provision. The toolkit contains a screening check and intervention activities so that
you can act now to support the children in your care, whilst potentially waiting for a speech and
language therapist appointment.
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Appendix 3

Books for EAL Learners
Choose books with little text, but which are clearly supported by strong visual impact.
The best stories, rhymes are those with repetitive or predictable story lines/refrains.

Choose books that relate to children's experiences which provide positive images and value
cultural diversity.

Wordless picture books are ideal for reading in early language. They can be used to introduce new
words or explore culture specific references.

Audio books can be useful alongside the hard copy of the story.
More books are being produced in dual language text. These are equally valuable for sharing with

children who speak one language. With simple books it is easy to make your own dual language
version to support learning — this could be with the help of parents.

Examples of good Early Years books for EAL children.

Peace at last

Rosie's Walk
Titch

Eric Hill Eric Carle Rod Campbell
Spot Books Brown Bear, Brown Bear Dear Zoo

The Very Hungry Caterpillar

The Grouchy Lady Bug
Jill Murphy Pat Hutchins John Burningham

Mr Gumpy's Outing
The shopping basket

Shigeo Watanabe
How do | put it on; How do |
eat it?

Eileen Christelow
Five Little Monkeys Jumping
on the Bed

Bill Martin Jr. and John
Archambault
Chicka Chicka Boom Boom

P.D. Eastman
Are You My Mother?

Deborah Guarino and
Steven Kellogg
Is Your Mama a Llama?

Sandra Boynton
Blue Hat, Green Hat

Colin West
| Don’t Care! Said the Bear

Karen Schmidt
The Gingerbread Man
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Games for Early Years EAL Learners

Games Language/Vocabulary Focus

Match a balloon Colours, dice, your/my turn, throw, board, put

Picture Lotto/Matching pairs Common nouns

Picture Snap Common nouns

Sound Lotto Common verbs and nouns

What belongs where? (Spectrum) Common nouns, positional language, where?
Home/in the street

Animal/people jigsaw puzzles Parts of the body, clothes, animals

Tummy ache game Food, like/dislike

Simon Says Instructions, parts of the body

Size Lotto Common nouns, language of size

Teddy bear opposites Front, back, push, pull, over, under etc...

Guess who? Physical descriptions, clothes

The shopping list game Common supermarket items

Picture dominoes Common nouns

What's in the bag? Any set of objects, e.g. animals, vehicles, food

Ethnic minorities

Identifying needs and relevant support for ethnic minority children is not enough. Involving families
from minority ethnic populations is not always straightforward, and support needs to be adequate
and culturally sensitive, so all families feel welcome and have a clear understanding of the
process. The only way to do this is to work with the families themselves. Staff need to be aware of
any cultural differences observed by children attending the setting particularly if English is not a
child’s first language. Ethnic minorities within the setting need to be valued and treated
appropriately so that there is no discrimination (direct or perceived). Staff need to ensure the Key
Person spends just as much time working with all families. Pictures should represent all children in
the setting, as should any language labelling so that ethnic minorities have their culture valued.
Make sure that children can play with resources familiar to their own home life.
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Supporting refugee families

In many ways the needs of refugee children are very similar to those of any other new arrivals with
English as an additional language (EAL), therefore, settings should adopt the same EAL good
practise for these children as they would any others. It is important to find out as much as you can
from the families about the new children and to learn about their individual needs. Below is a home

language profile template to support you with this.

Home Language Profile (additional “All about Me” information)

To support the development of

Home Language/s

NB: To be completed by Key Person through conversation with the family

My full name is...

| like to be known as...

What do the family call the child at Home?
Would they also like this to be used in the
setting?

This is how you pronounce my name

Write this phonetically (how it sounds)and say
it back to the parent/carer to check your
pronunciation.

This is who | live with

Who lives in the child’s home? (record ages of
siblings).

These are the name(s) of language(s) that we
speak at home

These are the people who speak my home
language with me

Parents/grandparents/family members that are
seen regularly

These are the people who speak English with
me

As above

This is who to contact first if you need to speak
about me

Suggest that if one parent is more confident
speaking English,

they can be the 1st point of contact to speak
about the child

When | speak my home language, my parents
are concerned about...

Use this opportunity to discuss if the parents
have any concerns about a delay in the home
language

These are the traditions that are important to
me and my family

Ask about family celebrations that the child
enjoys that can be shared in the setting

This is the name of the religion we follow

This is how you can support my religion in the
setting?

Is there anything that is importance to be
aware of, for example, dietary observations?
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Checklist

Importance of home language leaflet given

Important /survival words
asked for

Requested family photos

Open stages of learning a new language

K/

*0

L)

*

X/
°

Silent Period

Many bilingual children go through a silent period when they first enter an unfamiliar setting.
This can last for up to six months or longer. It is not a ‘passive’ stage. Children will be
watching, actively listening, and exploring their environment, trying to understand new
experiences and to develop new meanings. It is important that children should not feel
pressurised to speak until they feel confident enough to do so.

Echoing

Many children may begin to ‘echo’ single words and some short phrases used by adults
and peers. All attempts at speech should be encouraged and praised. If you offer a biscuit
and say ‘would you like to take a biscuit?’ the child may echo the question with ‘biscuit’ or
‘take a biscuit.’

‘Formulaic’ language

Formulaic language may come next. This is ‘chunks’ of meaningful social speech e.g.
‘Mummy come soon’, ‘My turn’. This can be supported by encouragement and reaffirming,
‘Yes, Mummy will come back soon’.

Joining in with refrains

Children may begin to join in with story refrains and repetitions in songs. Learnt by copying
others. Support this by planning for these opportunities.

Using Questioning words

For the purpose of making sense of their surroundings e.g. ‘Me play?’

Independent phrases and longer sentences

Children will then begin to generate their own ‘telegraphic’ sentences, using two or three
word utterances. Function words are likely to be omitted, the main concern being the
communication of meaning. Non-verbal gestures will often accompany speech. Holistic
phrases (a development of ‘chunking’) will continue during this stage.

Longer sentences

Children will begin to use extended phrases or simple sentences; these may contain errors
for some time until children understand the use of different grammatical structures in
English, which may be very different from their home language

Top tips for supporting the inclusion of children with EAL

K/
L X4

X3

S

K/
L X4

3

S

K/
L X4

You should provide visual timetables with real photos of the settings routine
Photo books of the setting for children to take home to talk about with their family
Photos on drawers and boxes to show what resource is inside

Photos of key areas and activities in a book or a key ring to help children choose
Lots of encouragement and a smile
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Early years inclusive environments good practice audit

It is important to know that only 7% communication is verbal therefore visuals okay to support

children with English as an additional language.

First impression Yes No

Do you have “Welcome” signage that includes the
home languages of the families in your setting and

in your local community?

Do the images on posters, signs and leaflets reflect

diversity of ethnicity, family groups and ability?
Are families greeted in their home language?

Is the information that you provide written in plain
English, without jargon and with visual images to
support understanding?

Around the setting Yes No

Do the pictures, photos and posters displayed for
children reflect diversity of ethnicity, family groups
and ability and do they show people in non-

stereotypical situations and roles?

Do you have words and signs around your setting in
the home languages of the children who attend and
do you check with parents that these are correct and

relevant?

Do you ask bilingual parents to help to write signs in
their home language (welcome, goodbye)?

Do you encourage children to bring photos of their
families into the setting to display and also to include
in their Learning Journeys?

Do you provide a visual timetable to support
understanding of the setting’s routine?

Home Corner - Do you provide real cooking utensils
and packaging for domestic play to reflect children’s

family lives and communities?
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Dressing up - Do you provide non- gender specific
outfits and clothing that reflects cultural
background?

Do you provide a variety of material lengths and

prints to encourage open ended role-play?

Dolls and small word figures - Do you have a
range of dolls and figures representing difference in

ethnicity, culture, gender, age and ability?

Do you provide opportunities to explore the
message that families live in lots of different
dwellings (flats, caravans / trailers)?

Books and puzzles

Do they promote positive messages and encourage
reflection about similarities and difference?

Do they represent images of difference in ethnicity,
culture, gender, age and ability?

Do they provide images of a range of family groups
and of people in non-stereotypical situations and

roles?

Creative resources

Do you always provide paper, paints, crayons and
pencils in skin tone shades to ensure children are
able to represent their family and friends in creative
activities?

Activities Yes No

Celebrations - Is the celebration of festivals and
special days based on those that are important to
the families in your setting to ensure they are

meaningful, relevant and respectful?

Snack-time, cooking activities and meal times
Are all staff members aware of cultural and religious

food observations and practices?

OXFORDSHIRE
COUNTY COUNCIL
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Do you provide food that is both familiar and
unfamiliar to broaden children’s experiences?

Do you provide the relevant food to reflect the
cultural celebrations of your families?

Music, rhyme and story time

Do you listen to music, play instruments and sing
songs and read stories that reflect the cultural
backgrounds of the children in your setting?

Do you use props, puppets and actions to support
understanding and participation in rhymes and

stories? (only 7 per cent of communication is verbal)

Supporting children with English as an
additional language (EAL)

Do you know the names of the languages spoken at
home and by whom? Do you ask if parents / carers

also read these languages?

Do you gather a list of the important words used by
the child in their home language (hello, goodbye,
mummy, daddy, thirsty, hungry, favourite things,

toilet etc)?

Do you provide dual language books for children to

take home to share with their families?

Are parents / carers encouraged to contribute to
their children’s learning journeys in their home

language?

Are parents and carers invited to share information
about their child’s language development in their
home language (for the 2-year progress check and

ongoing assessment)?

Team awareness Yes No

Do all members of staff understand their

responsibilities to be inclusive? Do they have an

OXFORDSHIRE
COUNTY COUNCIL

Comment/Action

24





awareness of the Equality Act 2010 and the

Protected Characteristics covered by the act?

Are members of staff encouraged to find
opportunities to talk about similarity, difference and

unique qualities during everyday practice?

Has an ‘Equality Impact Assessment’ and ‘Access
Audit’ been completed for your setting and actions
identified for a ‘Single Equality Scheme’ (Early Years

Action Plan) and are all staff aware of these?

As a team, do you treat one another with respect
and value each other’s diversity?

Inclusion starts with the team!

Top tips for including children’s home language in their play and learning (EYFS 1.13)

+« Dual language books - Encourage parents to borrow these so they can read to their
children in their home language

greetings in children’s home languages and encourage other children to use these too
Include words around the room and signs in home languages (check with parents)
include welcome signs made by families

Internet and apps for translations (check with parents)

Invitations for families to play and talk with their child in the setting

Nursery rhymes songs in the child's language (talk to parents And search the internet)

X3

A

X/
°

X3

A

X/
°

X3

A
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The importance of the home language

Many families hope at that time in the UK is temporary and many children will therefore eventually
receive their education in their home language.

Encourage families to talk and read to their children in their home language everyday to ensure
that learning is not left behind.

70% of the world's population are bilingual or multilingual and there is a huge benefit to academic
achievement when a child speaks more than one language
The home language provides:

% alink to a child's culture

+ a sense of belonging

s a link to their wider family

The Importance of Home Language- A Leaflet for Parents

Time together - support for multilingual families | National Literacy Trust
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https://eycp.essex.gov.uk/media/1399/g-early-years-provider-website-contents-5-delivering-the-eyfs-1-eyfs-documents-for-new-website-4-promote-equality-and-inclusion-eal-ecc_language-leaflets-ecc_home-language_uk-version_d1b.pdf

https://literacytrust.org.uk/resources/time-together-multilingual-families/



Useful links
Have you seen Oxfordshire’s SEN local Offer?
https://www.oxfordshire.gov.uk/cms/public-site/special-educational-needs-and-disability-local-offer

Have you seen the EY SEN web pages? https://www.oxfordshire.gov.uk/cms/public-site/sen-
support-providers

Bitesize CPD - Supporting children learning English as an additional language in the early years

(office.com)

https://www.oxfordshire.gov.uk/business/information-providers/childrens-services-
providers/support-early-years-providers/early-years-toolKkit

Oxfordshire Schools Inclusion Team (OXSIT) http://www.oxsit.org.uk/

Oxfordshire Libraries

The Bell Foundation, EAL Assessment Framework https://www.bell-foundation.org.uk/eal-
programme/teaching-resources/eal-assessment-framework/

Other useful resources

Supporting the Wellbeing of Young Children with EAL: Essential Ideas f (routledge.com)

English as an additional language | PACEY

https://soundcommunities.orqg.uk/

https://www.pengreen.org/a-celebratory-approach-to-send-assessment-in-the-early-years/

Supporting early intervention that works for minority ethnic families | Early Intervention Foundation

(eif.org.uk)

https://www.earlylearninghg.org.uk/class-management/multilingual-welcome-poster/

https://literacytrust.org.uk/early-years/bilingual-quick-tips/

https://help-for-early-years-providers.education.gov.uk/get-help-to-improve-your-practice/english-
as-an-additional-language-eal

https://literacytrust.org.uk/resources/time-together-multilingual-families/

Parental Involvement - The Bell Foundation (bell-foundation.org.uk)

References:
¢ Reducing Educational Disadvantage: A strategic approach in the Early Years, Penny
Tassoni, Featherstone Publication 2016
e EAL inthe Early Years — Hundreds of ideas for supporting children with English as an
Additional Language, Anita Soni, Featherstone Publication 2013
e Education Endowment Foundation: For EEF resources, research and for its Teaching &
Learning Toolkit https://educationendowmentfoundation.org.uk/
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https://www.oxfordshire.gov.uk/cms/public-site/special-educational-needs-and-disability-local-offer

https://www.oxfordshire.gov.uk/cms/public-site/sen-support-providers

https://www.oxfordshire.gov.uk/cms/public-site/sen-support-providers

https://sway.office.com/s/cudoMdNSVigQVzoz/embed

https://sway.office.com/s/cudoMdNSVigQVzoz/embed

http://www.oxsit.org.uk/

https://www.oxfordshire.gov.uk/residents/leisure-and-culture/libraries

https://www.bell-foundation.org.uk/eal-programme/teaching-resources/eal-assessment-framework/

https://www.bell-foundation.org.uk/eal-programme/teaching-resources/eal-assessment-framework/

https://www.routledge.com/Supporting-the-Wellbeing-of-Young-Children-with-EAL-Essential-Ideas-for/Murphy/p/book/9781032040110?utm_source=facebook&amp;utm_medium=social&amp;utm_term=ad&amp;utm_campaign=B027214_jk2_5ll_5ec_d769_p2-conversion-littlemindsmatter-facebook&amp;fbclid=IwAR0VJ9FH25VqVeizpnl-jptMpyFiaZNmc-1VDw2N9eNCl4POd4yhzRMPf1s_aem_AZQemuGUSm7lztdxOILXTn25up4TQGZkVmU1AxFKtPYEQ6cNv1fCHnpjC-PnmD9x9O8-d2Xl8JsWw-ZPIF_t7NBX8HL4Se68w5EoWHA3ivnX8uFrcASX-B4sHCThaRugWaM

https://www.pacey.org.uk/working-in-childcare/spotlight-on/2-year-olds/english-as-an-additional-language/

https://soundcommunities.org.uk/

https://www.pengreen.org/a-celebratory-approach-to-send-assessment-in-the-early-years/

https://www.eif.org.uk/blog/supporting-early-intervention-that-works-for-minority-ethnic-families

https://www.eif.org.uk/blog/supporting-early-intervention-that-works-for-minority-ethnic-families

https://www.earlylearninghq.org.uk/class-management/multilingual-welcome-poster/

https://literacytrust.org.uk/early-years/bilingual-quick-tips/

https://help-for-early-years-providers.education.gov.uk/get-help-to-improve-your-practice/english-as-an-additional-language-eal

https://help-for-early-years-providers.education.gov.uk/get-help-to-improve-your-practice/english-as-an-additional-language-eal

https://literacytrust.org.uk/resources/time-together-multilingual-families/

https://www.bell-foundation.org.uk/eal-programme/guidance/parental-involvement/

https://educationendowmentfoundation.org.uk/




image15.emf
Developing  Phonological Awareness and Early Reading Skills.doc


Developing Phonological Awareness and Early Reading Skills.doc

[image: image1]



Developing Phonological Awareness and Early Reading Skills 


This section contains suggestions for developing specific phonological skills and early literacy skills.  It is designed to support teachers in adjusting the teaching for pupils who have been assessed as having specific weakness/es in their development of phonological skills and early literacy skills.


Suggestions for developing Phonological Skills


· It is recommended that the Literacy Assessment Pack (LAPack) is used with pupils in KS1 and KS2 and for some pupils in KS3.  The Literacy Assessment Pack helps to identify any potential barriers to progress in literacy that may be due to lack of phonological awareness.  Some schools may have on-going assessments for Letters and Sounds or other phonic packages, so these may give you the information you need.

· The LAPack or similar assessments will help to identify those specific phonological skills that need to be developed through targeted teaching and frequent opportunities to practice.  The LAPack is also valuable in the assessment of older pupils with significant literacy difficulties or more general learning difficulties.


· Phonological Awareness and secure phonological skills are essential prerequisites to fluent reading and spelling.


· The development of phonological skills generally follows a developmental sequence, but individual children may have specific areas of difficulty or may have gaps in their knowledge due to illness, conditions such as glue ear, lack of appropriate teaching or more generalised difficulties with phonological processing.


· Awareness of whole words as sounds that have meaning


· Awareness of rhythm


· Awareness of rhyme


· Awareness of syllables


· Awareness of onset and rime


· Awareness of the sequence of phonemes in a word


· Blending phonemes


· Manipulating phonemes in a word


This appendix contains a range of ideas and suggestions for activities that can be used as part of a planned programme to develop skills that have been identified as areas of weakness or difficulty.


Suggestions for developing awareness of rhythm


· Repeating and copying simple rhythms:-  clapping, tapping, shaking using percussion instruments.


· Circle games – where each child copies the rhythm passed from on child to another.


· Counting beats in a rhythm or putting counters/marbles in a pot to count the beats.


· Chanting games
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e.g.
‘Good morning everybody’




     ♪
     ♫
     ♫     ♫ 



‘Good morning Mrs Smith’




     ♪
     ♫
     ♫
    ♪


· Clapping the rhythm of well known nursery rhymes, songs.


For older pupils try advert jingles, limericks.  Further activities can be found in 

Letters and Sounds: Principles and Practice of High Quality Phonics DfES 2007

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/190599/Letters_and_Sounds_-_DFES-00281-2007.pdf

Playing with Sounds:  A Supplement to Progression in Phonics (Cards 1-3) DfES 05-2004.


https://public.rgfl.org/PrimaryStrategy/Literacy/Shared%20Documents/Letters%20and%20Sounds/Playing%20with%20sounds.pdf 

Suggestions for developing awareness of rhyme


· Rhyme detection – silly rhymes


e.g.
Humpty dumpty sat on a wall




Humpty dumpty had a great hat


· Rhyming picture bingo/Rhyming picture snap


· Rhyming pairs – using pictures


(These can be extended to words if the pupil can read them.)


· Odd one out – Sets 3 pictures (2 rhyme one does not rhyme)


· ‘Finish the rhyme’ game – can be played individually or as a circle game.


The teacher starts the sentence and each child has to complete it with a rhyming word.  (If pupils are not able to generate a rhyming word, this can be made easier by giving each child a picture of a rhyming word.)


e.g.
Uncle Fred lies in bed



Mrs Platt has a cat



Mr Twigg wears a wig

· I spy – with rhyming words


· Think of a word – “I am thinking of a word.  It is the name of an animal that wags its tail and rhymes with ‘frog’ – (dog)


· Guess the rhyme – Rhyming ‘feely’ bags or boxes – collections of objects/pictures that all rhyme - cat, bat, hat, rat.


Suggestions for developing awareness of syllables


· Segmenting words into syllables:  clapping, tapping, counting, counters in a phoneme frame                               .  Starting with pupil’s names is always a good way to focus the attention of younger children.

· Synthesising words from syllables:  Use of puppets/soft toys – ‘robot talk’


e.g.
Guess the word




‘He is big and grey




He is an /el/ee/fant/ ‘- elephant

(For young pupils try to use toys/pictures or real objects behind a screen, in a bag or box to reinforce the acquisition and understanding of the vocabulary.)


· Syllable snap – sets of cards with pictures and or words with one, two or three syllables.


· I spy words with one, two or three syllables.


· Syllable manipulation


What is left if you take ‘jig’ off the word jigsaw?  (Compound words)


What is left if you take /sil/ off the word ‘pencil’?


What is left if you take /fant/ off the word elephant?  (el/ee/fant – el/ee)


For older pupils:


· Syllable Charades.  One player from the team has to mime each syllable and the whole word until the whole team guess the word.


Suggestions for developing onset and rime

· Oral activities:


Practice segmenting words into onset and rime starting with 3 phoneme words – using puppets/’robot talk’.




c-at




m-an




p-in




f-og


· Pairs games - Matching pictures that end in the same rime.


· Group games


The group is divided into ‘on-sets’ and ‘rimes’.  Each child is given a card on which is written an ‘on-set’ or a ‘rime’.  Pupils have to find a partner to make a word.  Then to find the picture to match the word


e.g.
c-at

h-en




d-og

l-ip




p-in

t-ap


· Circle games – Pass the toy when the music stops, the child holding the toy generates a word ending in the same rime.


(At this stage the activities are aural so that the spelling of the onset or the rime is not important.  It is a matching sounds activity.)


e.g.
rope and soap
)




wool and full

)  are all acceptable in this context




my and buy

)


Suggestions for developing awareness of the initial sound in a word (alliteration)

· Kim’s game – using a tray of objects or set of pictures all beginning with the same sound.


· Odd one out – a tray of objects or set of pictures with one beginning with a different sound.


· I spy – using word beginning with the same sound (at this stage do not worry about spelling).


· Odd one out – feely bag or box – find the odd one out by feeling the objects.


· Find the phoneme – identify the initial sound by feeling the objects in a box/bag.


· Circle games – Choose an object from the box that begins with the same sound.


· Pass the ball – when you get the ball, say a word beginning with the same sound.


· I went to market – and I bought:-  bananas, bread, butter, beans etc.


· Sound Story box – build a story round the items in a box or bag beginning with the same sound.


· Find the letter – Place 3 different plastic letters into Elkonian boxes – say a word or show a picture or object.  The child has to pick up the initial letter of the word.


Suggestions for developing awareness of phonemes in a word


· Count the phonemes:-  Using a phoneme frame (Elkonian boxes) with, 2, 3 or 4 boxes.


Child places a counter/cube/toy in each box as they hear the phonemes.  Using a hand puppet is often a very motivating way to model this process.


(Care needs to be taken that in emphasising each phoneme you do not distort the sounds by adding a ‘schwa’/er/ sound to each phoneme.  Do not try to say the sounds too loudly, but encourage the children to listen carefully.)


· Phoneme Snap – Using pictures of words with the same sound at the beginning, middle or end of a word.


e.g.
for initial sound the words - bat, ball, boy




for medial sound the words - tap, cat, man




for final sound the words - man, pen, sun


This can be done as a group or class activity, where the children are given different picture cards and have to get into groups according to the initial, medial or final sound of the word.


· Fishing game – Using fish shaped pictures, pupils have to ‘catch’ pictures that make phoneme pairs.  Using a magnet and pictures with paper clips attached.


Suggestions for linking phonemes to graphemes

The previous suggestions have focused on aural activities to promote the development of phonological awareness.


The following ideas can be used to help to promote the accurate linkage between the phonemes that the child can now identify and the graphemes (letters) that we use to represent those sounds when we write.


Pupils need to be able to blend phonemes and segment words into phonemes for both reading and writing.  They also need to link phonemes to graphemes and graphemes to phonemes very quickly and accurately if they are to become fluent readers and writers.


Children need regular opportunities to overlearn phoneme-grapheme links if they are to become fluent.  It is essential that pupils who may find the acquisition of these skills more difficult are given frequent, short practice activities to ensure they retain the links.  Insufficient opportunities to practice often means that information that they need to be able to access quickly is not retained and pupils develop their knowledge incompletely.


Alphabet Pack – Basic Routine


An alphabet pack consists of a pack of 26 cards, one for each letter of the alphabet.  On the front of each card the letter is written in lower case and in upper case.  On the reverse is a prompt picture of a noun beginning with that letter sound.






FRONT


    BACK


Look at the front of the card:



Look at the letter



Say the letter name



Say the letter sound



Say a word beginning with the same sound


Turn over to check


The picture on the back can be used as a visual prompt for pupils who are unable to remember the letter sound.


Alphabet Pack - Speeding Up Sound Recognition


For children who know their letter sounds but take a little while to recall them, a pack of alphabet cards can be used to help them develop instant recall.  If it takes a child a few seconds to recall each letter sound, then decoding words will be slow and laborious, speeding up recall can help to make decoding more fluent. 


Shuffle the cards and say the sound of each letter as quickly as you can.


Can you say all the sounds in less than a minute?


Can you say all the sounds in 30 seconds?
Can you say all the sounds in 20 seconds?


Suggestions to develop the reading and writing of syllables in words


· Key rules:  ‘EVERY SYLLABLE MUST CONTAIN A VOWEL OR VOWEL DIGRAPH’.  If you count the number of syllables in a word you will know how many vowels/vowel diagraphs you must have in the word.


· Syllable Pairs:  Using cards with words cut up into syllables – match the syllables to make the words.


· Syllable word searches:  Find all the words containing the same syllable.


· Word syllable jigsaws:  Children read familiar short poems or rhymes.  Cut up the words into syllables then reconstruct the rhyme.


· Syllable Bingo:  2 or 3 syllable words are written on the Bingo cards.  Use a pack of cards made from 2-3 syllable words cut up into syllables.  Syllables are read out from a pack until the winner has all the syllables for the words on his/her card.


· Linking rhyme to reading and writing


· Use word cards or plastic letters alongside oral rhyming activities.


· Generate rhyming words by changing the initial sound (onset) before a given rime


e.g.
bat




cat




fat




hat




mat


· Ladder game


Word slides – enable students to experiment in generating words with different onsets or rimes








· Same activity using plastic or wooden letters – changing one letter at a time – (discuss any words that may be non-words).


· Match the onset and rimes.  One set of cards on which onsets are written


e.g.  – at – it – en


One set of cards on which onsets (initial letters or consonant digraphs) are written.


· Match the pairs to make a word.


· Fishing game – a variation on the game above, fish shape cards with the onset written on the head and the rime on the tail.  Cut up.  Each piece of the fish has a paper clip attached.


Fish for the onset and rime with a magnet on a string to make the complete word.


Developing grapheme, phoneme knowledge


Research indicates that using multi-sensory methods is important in order to develop fluent and accurate grapheme-phoneme links.


Using plastic or wooden letters helps in learning the links and in promoting the ability to manipulate phonemes in a word.


- Make sure that you use letters that are good examples of letter shapes (some magnetic letters are not good examples) and preferably all one colour for consonants and a different colour for vowels e.g. blue and red.


· Identifying the phonemes in a word – Start with 2 or 3 phoneme words e.g. at – in – on – big – hat – sit – dog.  Plastic letters can be used with a phoneme frame (Elkonian boxes) to identify the phonemes in a word.  The child chooses a letter and place the appropriate letter in the frame as the child hears the word


		h




		e

		

n






Blending phonemes in a word.



Using flip over split books.



Using CVC words or CVCC words


		

p




		a

		

n





Pick the odd word out


-
sets of 3 or 4 letter words.  One word has a different initial phoneme/ final phoneme/medial vowel.


· Feely bag phonemes


Place 2 or 3 plastic letters in a bag and ask the child to find the letter to match a given sound by feeling the letters, not looking at them.


Suggestions for developing knowledge of high frequency words


In English there are approximately 220 words that make up 70% of all the words we use for both reading and writing.


Many of our pupils have difficulty in learning this vocabulary for reading and writing.  Consequently, it is very important that pupils are given frequent opportunities to over learn these words so that they become ‘automatic’, and are able to recognise them quickly and accurately.


NB.  It is better to know a few high frequency words really well.  So that the pupil can read and write them accurately and quickly than to attempt to learn too many words at once and retain none of them.


Multi-sensory – methods have been found to be the most successful.  Each word is practiced using all the senses, including kinaesthetic feedback through writing.  Practising reading and writing the words are combined into one activity.


-
The word to be learned is written on a card.


The pupil


-
Reads the word


-
Says the word


· Spells the word using letter names


· Covers the word

· Writes the word

· Checks that the word they have written is correct

· If the word is not written correctly, point out the error/difference and start the routine again – DO NOT JUST ALTER THIS INCORRECT WORD.  Always make sure the child succeeds in writing the whole word correctly otherwise they will be over learning an incorrect spelling.


Games to support word recognition


Word bingo – use cards that target the words pupils are currently learning – (Do not try to teach too many words at a time.  5 is often a good number, 3 familiar words that need consolidation plus 2 new words.  Some pupils may only be able to cope with 2 or 3 words at a time.)


Word searches – use only words that track from left to right to begin with to help reinforce the left – right sequence of the letters in the word.  Avoid diagonal and vertical scanning until pupils are quite proficient.


Pairs games – find the matching word to make the pair.


Track games – where on landing on a coloured square or particular number.  The player picks up a card reads the word or picks up card and the partner reads word for player to spell – if correct, double your score on the dice.


Criteria for success

If a child can read or write the word in isolation on request, they have only achieved partial mastery and will continue to need further practice.


High frequency words will continue to need regular practice and opportunities for over learning.  Complete mastery of these words is indicated when the child can read and write the word in context without any prompting or support.

Interleaved learning strategies are very effective.  Instead of choosing a fixed number of words to be learned and then changing all of them, choose a selection of words, some of which may already be familiar or partially mastered.


Only introduce new words to the list when the child can demonstrate mastery by reading and/or writing the target word independently in a sentence.


When recording pupil progress indicate


· which words are being targeted


· words that are mastered to the single word level i.e. the pupil can read/ write the word in isolation (as in a single word spelling test)


· words that are completely mastered i.e. the pupil demonstrates over a period of time the ability to read/write the word in context independently


· always remember to date when assessments are recorded.
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		[bookmark: _GoBack]Potential challenges and barriers to writing

		Strategies, approaches and resources to try



		General:

attitudes to writing

engagement with writing

motivation for writing

writing behaviours

		· Make sure you give very clear expectations. Highlight the key success criteria that the child needs to focus on (rather than all at once). 

· Reduce verbal information, increase visual prompts/reminders.

· Ensure that writing tasks have a clear sense of audience and purpose to engage pupils in writing for their reader.

· Ensure that writing tasks are linked to wider learning – texts, topics and projects in which they have become immersed – so that they are engaged with the content and purpose of the task and have become familiar with the knowledge and vocabulary required for the writing.

· Use mind maps, flips charts. 

· Keep useful flip chart/ visual work and display around the room for pupils to refer to (anchor chart to anchor key learning).

· Use a talk management board to enable instructions to be given in clear manageable chunks.

· Give very clear expectations e.g. ‘today, I want you to show me that you can use really interesting vocabulary and adjectives’ ‘I want you to show me your best handwriting in the first paragraph’

· Use shared writing and model key learning. ‘Think aloud’ as you write to model the thought processes.

· Set mini challenges: Put a coloured sticker where the child should try and write to; ask them to compose/write/check each sentence individually as they write and put a tick at the bottom of the page each time they complete a sentence. (Be careful focusing on quantity rather than quality.) This can be good for children who need a little motivation, especially when combined with a reward for achieving. 

· Use of ICT tools- - google docs has good and free speech- text software.



		Getting started

ideas

vocabulary

planning

		· Use an ideas book where the child can make notes during main teaching, so they can refer to this. Encourage use of mind maps and different colours.

· Word mats/ vocabulary prompts

· Opportunities to explore/rehearse before writing - role play, small world play

· To avoid writing overload at planning stage, use pictorial plans with key vocab added

· Offer a variety of planning styles – story mapping, story boarding, mind-mapping, graphic organisers (see Sue Palmer writing frames) boxing up. Offer less structured planning approach before boxing-up if child finds difficulty in organising ideas mentally.

· Lots of talk and oral rehearsal – storytelling, talk the text from plan before writing.

· Use of Talking Tin, USB microphone or iPad to orally rehearse and hear back before writing.

· Model, model, model! Model the writing process, thinking aloud to demonstrate writer’s choices and their effect on the reader.

· Scribe initial ideas to get the child started.

· Inspiration walk- encourage the child to go for a little stroll (even just round the classroom) to support their thinking or to give them a break from the pressure of staring at a blank page.

· Chop up the plan into manageable chunks – make a little book of their plan so that they can focus on one section at a time when converting plan to writing. Avoids the whole plan being written in one section without any expansion, or the plan becoming too overwhelming.



		Vocabulary

		· Word mats / vocabulary prompts

· Create visual glossary of text / topic to support writing

· Direct vocabulary teaching of words that are needed for the writing task

· Vocabulary bookmarks for pupils to collect words from own reading

· During shared reading and writing, focus on vocabulary choices and their effect on the reader

· Vocab dictionaries e.g. https://www.mrswordsmith.com/



		Sentences:

sentence composition

remembering sentences

full stops/ capital letters

		· Rainbow sentences in reading – highlight sentences in alternate colour pens to find sentence breaks

· Rainbow sentences in writing - write sentences in alternate colours to make individual sentences clear and highlight text-wrapping. Use when modelling and for pupils, where appropriate.

· ‘Sentence in the hand’ to compose, count words, rehearse on fingers and refer to when writing:

1. Say it - Say your sentence out loud

2. Hear it - Your partner (or an adult) says your sentence back to you

3. Say it again – Say your sentence out loud again

4. Count it – Say your sentence, counting the words one by one on your fingers. Do this a few times. How many words are in your sentence. 

5. Write it – Begin to write your sentence, word by word. Keep coming back to your ‘sentence in your hand’ and say it aloud on your fingers.

6. Check it – Count your words – have you written the same number of words as you’d counted on your fingers? Read your sentence aloud – does it sound the same as the sentence you planned? Read it to your partner – does it make sense? Is it a ‘Super Sentence’? Put a tick at the bottom of your page to show you’ve checked it.

7. Repeat the process for your next sentence.

· Double sided counters -  use the same strategy as ‘sentence in the hand’ but once they’ve counted their words they can lay that number of counters on the table in front of them, with one colour showing. As they write their words, they turn the counters over to the other colour. 

· Post-it sentences – as ‘sentence in the hand’ then lay out the right number of small post-its and write each word of their sentence on each post it. This way, if they omit a word, it’s easy to shift post-its along and insert the missing word.

· Jumbled scribe- Adult to scribe words in sentence but not in linear fashion so child can look at map of words and remember. A step up from this is the adult to scribe just the key words in a sentence (again not in linear sequence) so child doesn’t have to remember all content as well as composition, grammar, handwriting, spelling etc.

· Record oral sentences – use talking tins, USB microphones or iPads for pupils to record their orally composed sentence then keep playing it back to themselves while they transcribe.

· Use two colours for capital letters / full stops e.g. green for go (write capital letter in green) red for stop (write full stops red). 

· Sticky full stops – use little balls of blue tack as full stops so that pupils can then re-read their writing to check that they have placed them in the correct places and replace with a pencil full stop or move if necessary. (non-permanent / non-threatening)



		Spelling:

phonics

words

spelling patterns/ rules

		· GPC mats/ phoneme prompts (ensure the use of these is demonstrated)

· Dash, dash, dash approach (aka Magic line). If a child is unsure of spelling, write the bits that they know and then use ___ to keep the writing fluency up and to stop spelling blocking thinking/ imagination e.g. The man wal—ed tow—ds the tall m—nt—n. The child can go back and edit spellings using tools to help them later.

· [image: Image result for child talking into plumbing corner joint like telephone]Wobbly Word or ‘Invent-Circle-Move On’ – to prevent children getting hung up trying to find correct spelling when writing.  They can return to correct later.

· Sound Linkage for children having difficulty hearing sounds in words.

· ‘Phonic Phones’ for segmenting phonemes. 

· Phoneme Frames to assign graphemes to identified phonemes.

· Individual spelling dictionary / ‘Have a go’ book

· Traffic light system for personal spellings – Pupils have a laminated traffic light card as a bookmark in the writing book(s). Identify a focus word that the child should be spelling correctly in their writing, e.g. ‘said’. This word is written on the red traffic light. Each time the child writes ‘said’ that week, they much stop and think and copy from the traffic light if necessary. Also focus on this word when proofreading. Can be rewarded each time they spell it correctly. Once ‘said’ is correct most times, it moves to the amber traffic light (still need to focus on it being correct as not quite automatic) and a further word is added to the red traffic light as the high-focus word for that week. Continue the process, collecting previous focus words on the green traffic light as a reminder and cue for proofreading/marking.

· Electronic spelling aids - use of iPad and predicted text, teach how to use spell checker

· Consider how you mark spelling, e.g. write the correct part of the word and leave blanks for them to complete (‘th_ _’ instead of correcting ‘they’)

· Teach proofreading and the use of resources to support. Children could read their writing froom the edn backwards to focus on spellings at word level.



		Handwriting:

physical

letter formation

application to writing

		· Handwriting warm-ups – shoulder, elbow, wrist, finger strength; core strength for sitting correctly.

· ‘Hand-gym’ box for developing finger strength and fine motor control.

· Use correct equipment- sharp pencil, pencil grip, moulded pencils/pens, writing slope.

· Pencil grip- encourage the child to point the pencil tip towards their belly button, hold with pincer grip and then flick). I’ve also seen this done in Reception with children placing the pencil on the table, tip facing towards them. They pick it up and flick ready to write- encourages correct grip and avoids fist grip.

· Ensure correct handwriting posture (feet to touch floor, back against chair, knees at right angle). 

· Make sure they have enough space to write (not too squished on the table). Consider seating of left-handed pupils.

· Use of ICT tools – google docs has good and free speech-text software.

· Start big (e.g. outside on playground with chalk), then smaller (class white board) then smaller (tray of salt, shaving foam on table) then write. From shoulder, elbow and then wrist.

· Use of vertical, sloped and horizontal writing planes.

· Look at OT materials: https://www.oxfordhealth.nhs.uk/childrens-occupational-therapy/resources/ 

· Grass and sky letters- draw green line in highlighter for the descenders (grass letters) draw blue line in highlighter for ascending letters (sky letters). See https://www.teachhandwriting.co.uk/handwriting-resources-children.html for ground/grass/sky videos

· Handwriting staves in English books to help transfer from practice to normal writing. 

· Writing on alternate lines to give additional space.

· Look at information/guidance on https://nha-handwriting.org.uk/handwriting/help-for-teachers/



		Spacing / presentation:

finger spaces

margins

setting writing out on page

		· Use of finger-spacing tool (a lolly stick works well and needs little prep).

· Draw a ‘spaceman’ face on child’s index finger nail on opposite hand to writing hand for use as spacer.

· Turn the book upside down for the child to see spaces- sometimes spacing is more obvious (or no spacing more obvious) upside down.

· To avoid a slanting margin, put a dot on each line where the child needs to start writing or a highlighter line down the margin line. 

· If writing on alternate lines, put a dot in the margin of each line to be written on.

· Provide a writing frame to help children lay out the sections of their writing.

· If writing for a particular lay-out (e.g. newspaper report), allow child to write content first without needing to worry about lay-out, then photocopy writing, chop into sections and arrange/stick onto page according to layout.



		Reading of written support materials

		· Seeing AI - free app (only on Apple at the moment). It can read written print (and good hand written print) to remove reading as a barrier to learning.
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		High Frequency Words 
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		Look at the word and try to take a mental photograph of it.

		Cover the word then write it in:

Sand

Glitter

Shaving foam

Water

Paint 

		Say the word slowly, and then segment the sounds.  

		Say the letters as you write them, then say the word as you underline it with your finger.



		Check that you have spelt the word correctly.

		Build the word with plastic letters

		Say the sounds of plastic letters, and then blend them to make the word.

		Say the letter sounds as you put them into the word.  Read the word when you have made it. 



		Read the words you are learning from flash cards.

		 Make a card for each word with the word on one side and a clue to help you remember it on the other.

		Listen to the sounds of a word as your teacher says them.  Can you blend the sounds to work out the word?

		



		

		Write the word from memory 6 times as quickly as you can.

		

		











		Number Bonds 
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		Make number bonds with Numicom

		Use visual patterns made in kinaesthetic activity to count/ say numbers

		Listen to number bonds recited/sung before repeating

		Say the number bond pairs made in kinaesthetic activities.



		Make number bond columns with 2 colours of cubes or counters

		Use visual patterns made in kinaesthetic activity to count/ say numbers

		Listen as your friend recites the number bonds.  Are they getting them right?

		Recite 

1 and 9

2 and 8 etc

using cubes as visual cue



		Cut and stick number bond patterns using squares of coloured paper

		Compare visual patterns to notice reversals – 1+9 =9+1 

		

		Recite 

1 and 9

2 and 8 etc 

without visual cue



		Use coloured stickers to make number bond patterns

		Try to guess the number bond pair by looking at the Numicom pattern.

		

		Quick-fire random number  to match bond



		Make number bonds with Cuisenaire rods 

		Try to guess number bond pair by looking at the cube pattern.

		

		Ask the child to say the numbers as they make the patterns.



		Number Bond Dominoes

		Try to guess number bond pair by looking at Cuisenaire pattern.

		

		Reinforce number bonds by asking child to say the two numbers when they find a match in a game.



		Number Bond Snap

		Give child number of cubes, child makes number bond pair with different colour
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Building School Capacity







Have staff attended relevant OCC courses?



See OXSIT INSET Calendar







Is the school tracking pupil progress to identify difficulties early?







Has SENCO monitored inclusive classroom practice, and given advice and guidance?











Have your staff had CPD on Dyslexia?



Support available from OXSIT.







Have your staff had CPD on SLCN?



Support available from SENSS Communication and Interaction Service







Working with pupils with literacy difficulties 







�







Worried about pupils’ literacy?







Individual Pupil







�







Has SENCO monitored inclusion in the classroom practice, and given advice and guidance?











Use Literacy Assessment Pack (LAPack) and follow advice in Assessment section page 13.







Have you considered wider language difficulties?



Refer to Communication and Interaction Service .(SENSS)







Does pupil have other difficulties? 



See Comorbidity section on page 7.



Use QCA or Strengths and Difficulties checklist to assess behavioural difficulties.











Plan appropriate intervention for at least 2 new terms.  



Refer to the Intervention section on page 20.



Ensure that target setting is appropriately ambitious 



Consider staff training needs.



Email Inclusion Consultant if advice needed.







Monitor progress







Continue intervention







Consult Inclusion Consultant.







Yes







No







Are you still concerned?







Continue intervention for 2 new terms







Email Inclusion Consultant if more support needed







Adjust intervention







Evaluate reasons for lack of progress and consider alternatives.







Continue to monitor







Monitor and record number of sessions and evaluate progress.  Has learning been accelerated?



Has pupil made expected progress for the year? Are you still concerned?







Evidence of progress?







Still concerned – progress is not adequate?







Have staff attended training for FFT Interventions?







Have any teachers taken the Oxford Brookes Working with Children and Young People with Literacy Difficulties Course?



� HYPERLINK "https://www.brookes.ac.uk/courses/postgraduate/children-with-literacy-difficulties/" �https://www.brookes.ac.uk/courses/postgraduate/children-with-literacy-difficulties/� 







To contact your Inclusion Consultant 



email:







North: 



� HYPERLINK "mailto:jane.elvidge@oxfordshire.gov.uk" �jane.elvidge@oxfordshire.gov.uk� 







Central:



� HYPERLINK "mailto:jo.robinson@oxfordshire.gov.uk" �jo.robinson@oxfordshire.gov.uk�







South:



� HYPERLINK "mailto:rachael.falkner@oxfordshire.gov.uk" ��rachael.falkner@oxfordshire.gov.uk� 











or email 



� HYPERLINK "mailto:oxsit@oxfordshire.gov.uk" �oxsit@oxfordshire.gov.uk� 
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Dolch High Frequency Word List





The following 12 words make up, on average, one quarter of all reading matter:







The following 20 words, added to the previous list, make up on average one third of all reading matter:



		all



		are

		as

		at

		be



		but



		for

		had

		have

		him



		his



		not

		on

		one

		said



		so



		they

		we

		with

		you









The next 68:

		about

		an

		am

		been

		before



		big

		by

		call

		came

		can



		come

		could

		did

		do

		down



		first

		from

		get

		go

		has



		her

		here

		if

		into

		just



		like

		little

		look

		made

		make



		many

		me

		much

		must

		my



		new

		no

		now

		off

		old



		only

		or

		our

		out

		over



		right

		say

		she

		see

		some



		their

		them

		then

		there

		this



		two

		up 

		want

		well

		went



		were

		what

		when

		where

		which



		who

		will

		your

		

		







The following 120 words, together with the previous lists, making 220 words in all, make up approximately 70% of all reading matter:



		after

		again

		any

		always

		around



		ask

		ate

		away

		because

		best



		better

		black

		blue

		both

		bring



		brown

		buy

		carry

		clean

		cold



		cut

		does

		done

		don’t

		draw



		drink

		eat

		eight

		every

		fall



		far

		fast

		find

		five

		fly



		found

		four

		friend

		full

		funny



		gave

		give

		goes

		going

		good



		got

		green

		grow

		hold

		hot



		how

		hurt

		its

		jump

		keep



		kind

		know

		laugh

		let

		light



		live

		long

		may

		myself

		never



		once

		open

		own

		pick

		play



		please

		pretty

		pull

		put

		ran



		read

		red

		ride

		round

		run



		saw

		seven

		shall

		show

		sing



		sit

		six

		sleep

		small

		soon



		start

		stop

		take

		tell

		term



		thank

		these

		think

		those

		three



		today

		together

		too

		try

		under



		upon

		us

		use

		very

		walk



		warm

		wash

		white

		why

		wish



		work

		would

		write

		yellow

		yes









High Frequency Nouns



		apple

		baby

		back

		ball

		bear



		bed

		bell

		bird

		birthday

		boat



		box

		boy

		bread

		brother

		cake



		car

		cat

		chair

		chicken

		children



		Christmas

		coat

		corn

		cow

		dad



		day

		dog

		doll

		door

		duck



		egg

		eye

		farm

		farmer

		father



		feet

		fire

		fish

		floor

		flower



		game

		garden

		girl

		good-bye

		grass



		ground

		hand

		head

		hill

		home



		horse

		house

		leg

		letter

		man



		men

		milk

		money

		morning

		mother



		mum

		name	

		nest

		night

		paper



		party

		picture

		pig

		rabbit

		rain



		ring

		robin

		school

		seed

		sheep



		shoe

		sister

		snow

		song

		squirrel



		stick

		street

		sun

		table

		thing



		time

		top

		toy

		tree

		watch



		water

		way

		wind

		window

		wood
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“Additional intervention and support cannot compensate for a lack of good quality teaching.”



Brooks’s What Works for Literacy Difficulties? (theschoolpsychologyservice.com)

Teaching Assistant Interventions | EEF (educationendowmentfoundation.org.uk)





		Cognition and Learning





		Phonic Knowledge & Phonological Skills 





		Title

		Suitability

		Links & costing

		Staffing

		Impact measures and assessments

		Focus areas



		Launch Into Reading Success

		Designed for Year 1, but suitable for others

		Launch Into Reading Success: 



£102 inc. VAT



		Small group

		LAPack Sections 1&2:

Tests A, B, C, F, G, H,I

		Develops phonological skills.   



		Read, Write Inc

		Early programme for teaching phonics and reading. FS/KS1/KS2

		Read Write Inc. | Literacy programmes for ages 4-11 | OUP  



Wide range of resources at various prices.

		Small group

		LAPack Sections 1&2:

Tests A, B, C, F, G, H,I, and phonic checks

Salford, YARC or DRA

		Phonic knowledge, reading accuracy and comprehension



		Read, Write Inc Freshstart

		For pupils who need to further embed phonics - KS2 and above.

		Read Write Inc. Fresh Start | Reading intervention | OUP



Starter pack £325

		Small group

		LAPack Sections 1&2:

Tests A, B, C, F, G, H,I, and phonic checks

Salford, YARC or DRA

		Phonic knowledge, reading accuracy and comprehension



		Acceleread/Accelewrite

		Develops phonological skills and phonics, but often impacts fluency and comprehension.  Needs talking word processor programme for aural feedback.  KS2 and above. 

		AcceleRead AcceleWrite: 



£59.95



		

		LAPack Section 6: Phonic Checks

Salford, YARC or DRA

		Phonic knowledge, reading accuracy and comprehension



		Reading Interventions



		

		



		Title

		General information

		Links & costing

		Staffing

		Impact measures and assessments

		Focus areas



		FFT Wave 3 Reading Programme



		A 1:1 programme designed for children in Y1 The programme uses an approach based on the principles of Reading Recovery. The sessions alternate between reading and writing.

		FFT Literacy - FFT



£950 for 3 days training and file of resources.

		Trained TA

		Has own assessments but standardised reading test useful- Salford/ YARC

		Reading and writing levels



		Project X Code 

		This is an intervention programme within the wider Project X reading scheme. 





		Primary Reading Intervention, Project X CODE (oup.com)

Wide range of resources at various prices.





		Trained TA

		PERA is used for this intervention

		Early Reading Skills



		Precision Teaching 



		Precision Teaching can be used to provide over-learning for things that have to be memorised, such as high frequency words, letter sounds, number bonds or multiplication facts.

		John Taylor's Freebies (johnandgwyn.co.uk) 

		Free

		LAPack Section 5:

High Frequency Words

		Knowledge of HFWs



		Talking Partners@Primary



		TP@Primary is a successful small group intervention programme from Foundation to Year 6 which gives children the opportunity to develop the skills to listen attentively and talk confidently. 

		Speaking and Listening (educationworks.org.uk)

		Trained TA

		Salford, , YARC or DRA useful for overall measures.

		Reading and comprehension 



		Boosting Reading Potential @Primary (BRP)



		The programme is for pupils in KS1 & KS2 who lack skills and confidence as readers, require a boost to their reading age and need to develop their understanding of texts



		Reading Support (educationworks.org.uk)



		Trained TA

		Salford, , YARC or DRA useful for overall measures.

		Reading and comprehension 



		ECC Better Reading Support Partners (BRSP) 

		A trained Better Reading Support Partner provides a 10- week programme of three 15-minute one-to-one sessions per week for pupils who have fallen behind at reading. The Partner uses simple assessments to select three texts for each pupil to read in each session. The Partner is supported by an in-school Link Teacher who manages the partnership.





		Better Reading Support Partners - Every Child Counts (edgehill.ac.uk)





		Trained TA

		

		



		Rapid Readers 

(Primary)

		An attractive reading scheme of books and interactive ebooks.  A quiz at the end of each book helps to develop comprehension. 

Starter Level A - designed for a reading age of 5 years to 5 years and 3 months.

Stage 1-6 for a reading age of 8 years to 8 years 5 months. 

Stage 7-9 for children about to go up to Secondary school, or already in Year 7, Rapid also has a range of Stage 7-9 books.

		Primary Literacy Reading Pathways 



Range of resources available

		Trained TA

		Salford, YARC or DRA

		Reading accuracy and comprehension



		ABRA

		Develops phonological skills and phonics, impacts fluency and comprehension. Can be online or paper based.  

		ABRACADABRA Teacher Resources (concordia.ca)



Range of resources available

		Trained TA

		Salford, YARC or DRA

		



		Rapid Plus

(Secondary)

		Rapid Plus is designed for struggling readers at KS3.  Suitable for pupils with SEN or EAL.  Books have age-appropriate content and dyslexia-friendly font.  Supported by software with ‘read to me’ feature.

		Rapid Plus 



Range of resources available

		Trained TA

		DRA or YARC

		Reading accuracy and comprehension



		Reading Comprehension 



		

		



		Intervention

		Suitability

		Links and costings

		Staffing 

		Suggested assessments for measuring impact

		Focus areas



		New Reading and Thinking

More Reading and Thinking 

		Comprehension through discussion groups. The reading age of Book 1 is about 7 and book 6 is about 9. However, they can be used with pupils with a lower reading age either by using as a listening comprehension or buying the audio CDs that are available.

		New Reading and Thinking - Learning Materials Ltd



Set of 6 books £25 or £230 for 10 sets.

		Trained TA

		Salford,YARC or DRA

		Reading accuracy and comprehension



		Looking and Thinking 

		Comprehension work based on pictures, helps to develop pupils’ language and thinking skills.  Pictures each have two sets of questions – one set are observational, one set require inference.

		Looking and Thinking - Learning Materials Ltd



£79 for set of 5 books

		Trained TA

		British Picture Vocabulary Scales



Salford, , YARC or DRA

		Vocabulary knowledge





Reading accuracy and comprehension



		Once Upon a Picture resources





		Pictures and suggested questions to develop comprehension skills. The website also has a range of materials for developing creative writing. 

		The Fiction Collection - Once Upon a Picture



Free online

		Trained TA

		British Picture Vocabulary Scales



Salford, YARC or DRA

		Vocabulary knowledge





Reading accuracy and comprehension



		Hi Five

		Hi Five is designed for groups of 1-4 pupils from Y5 or above, working at a low Level 2 with a RA of 6.5 to 7.0. One chapter of text is used each week.  Session 1 Guided reading and clarification

Session 2 Re-reading, questioning and summarizing

Session 3 Supported writing

Session 4 Editing.

		Out of print

		

		Has own assessments but Salford, YARC or DRA also useful for overall measures.

		Reading and comprehension levels



		Online Programmes for Reading Skills





		[bookmark: _Hlk124952201]Intervention

		Suitability

		Links and costings

		Staffing

		Suggested assessments for measuring impact

		Focus areas



		Dyslexia Gold

		An online programme with three components:
Engaging Eyes –vision training helps children learn to focus both eyes on the same letter and track across the page.

Fluency Builder – phonological awareness training to teach children to hear the individual sounds in words.

Spelling Tutor – personalised, structured, spaced repetition algorithm to teach children to spell. 

		Dyslexia Gold



Prices vary -see website for details

		Trained TA

		Has own inbuilt tracking, but LAPack or a reading test may also be useful.

		Phonological Skills

Reading 



		NESSY

		A structured reading and phonics programme.

		Literacy support for dyslexia that follows the Science of Reading | Nessy



From £66 per year

		Trained TA

		Salford, YARC or DRA

		



		Lexia 

		Lexia Reading Core5 focuses on the areas which are critical to reading success: phonological awareness, phonics, fluency, vocabulary and comprehension.

Suitable for primary and students in KS3 working below age related expectations.



Lexia Reading Skills Software -

The activities in the program are specifically designed to accelerate the acquisition of essential reading skills while offering age-appropriate content and interface.

Suitable for secondary. 

		LexiaUK | Literacy Software for Schools 



Pricing depends on the size of the school.  .

		Trained TA

		Progress through the programme is measured by the company, and schools have access to online tracking.  

However, a text based reading test that measures accuracy and comprehension is a better measure of progress.

		Progress through the programme.







Reading accuracy and comprehension.



		Writing Interventions



		

		



		Intervention

		Suitability

		Links and costings

		Staffing

		Suggested assessments for measuring impact

		Focus areas



		Write Away Together



		This programme can be run 1:1 or in small groups (4 max).  It is based on Assessment for Learning, and works at the editing stage of writing.  A piece of the child’s independent writing is used for discussion and improvement.  The programme is suitable for any pupil, from those who are beginning to write a couple of sentences to those who are gifted writers.



		FFT Literacy - FFT



£170 for 1 person to be trained including resources folder.



		Trained TA

		Programme has own assessment, but in-school tracking data will give numerical measure.

		Writing levels



		1stclass@writing



		1stClass@Writing is a structured ‘light touch’ intervention for a small group of up to 4 pupils of 7-9 years old who struggle to write confidently and accurately. It is particularly suitable for pupils who need to work on key elements of transcription (spelling, handwriting, grammar and punctuation) and to apply these skills to compose a range of writing.

		1stClass@Writing - Every Child Counts (edgehill.ac.uk)

		Trained TA

		For composition: 

The class teacher analyses two independent pieces of writing, one completed just before the intervention and the other at the end. 

For attitudes towards writing: 

At the end of the programme, the class teacher completes the 1stClass@Writing exit Attitude Survey (Appendix D). 

For spelling: 

The pupils’ class teacher or the teaching assistant dictate sentences at the beginning and end of the programme. These are provided during the training. 

For handwriting: 

Pupils’ writing is observed at the beginning and end of the programme. 





		Maths



		

		



		Intervention

		Suitability

		Links and costings

		Staffing

		Suggested assessments for measuring impact

		Focus areas



		Numskills 

		The Numskills activities have been developed in collaboration with maths specialists at Oxford Brookes University. These activities are designed for small group work and involve using everyday items, such as playing cards, dice and counters in easy-to-learn games that target specific learning objectives. Each activity is adaptable to a range of abilities and comes with suggestions for simplifications and challenges. Activities can be adapted for pupils in Year 1 to Year 4, and for some less-able pupils in Years 5 and 6.

		NumSkills - Quest for Learning



The Numskills resources are available to buy at £150 per pack

		Trained TA

		Sandwell Early Numeracy Test - appropriate level for age

		Number skills



		*Becoming 1stClass@Number –

		Is a small group interventions for children who need further support to secure the Early Learning Goal for Number.

		Becoming 1stClass@Number - Every Child Counts (edgehill.ac.uk) 

£990 per course



		Trained TA

		Sandwell Early Numeracy Test  SENT-R

		Numeracy knowledge and skills



		*1st Class @ Number 1



		Is for children who need further support at the level of the Year 1 curriculum. Lessons and resources are all prepared and are post office themed. It is very effective - children make an average of 10 months progress in Number Age - many make more.



		1stClass@Number - Every Child Counts (edgehill.ac.uk)

£990 per course



		Trained TA

		Sandwell Early Numeracy Test - appropriate level for age

		Numeracy knowledge and skills



		*1st Class @ Number 2



		1stClass @ Number 2 is a small-group intervention for children who need further support at the level of the Year 2 curriculum.

		1stClass@Number - Every Child Counts (edgehill.ac.uk) 



£990 per course



		Trained TA

		Sandwell Early Numeracy Test  - appropriate level for age

		Numeracy knowledge and skills



		*Talk for Number



		It is for pupils mainly in Years 3 or 4 who need support and encouragement to use and understand mathematical language or to talk fluently about their mathematics and pupils in Year 3 or above who are in the later stages of learning English as an additional language.

		1stClass@Number - Every Child Counts (edgehill.ac.uk)

£990 per course

		Trained TA

		Sandwell Early Numeracy Test  KS2-3

		Numeracy knowledge and skills



		*Success@Arithmetic –



		Success@Arithmetic is a light touch calculation-based intervention for learners in Key Stage 2 and Key Stage 3 who have difficulties with arithmetic proficiency and need support to improve their understanding of number and written calculation skills. It helps them to make faster progress and to catch up with their peers through a mastery approach.

2 programmes available:



Success@Arithmetic: 

Number Sense

For pupils in Years 3 to 5 who need support to understand the number system and develop fluency with number facts.



Success@Arithmetic: Calculation

For pupils in Years 5 to 8 who need support to understand and develop fluency with formal written methods.





		Mathematics - Every Child Counts (edgehill.ac.uk)



£990 per course



		Trained TA

		Sandwell Early Numeracy Test  KS2-3

		Numeracy knowledge and skills



		*Spot on with numbers

		Aimed at KS1 – helps develop number sense. The Intervention Programme comprises 36 sessions of approximately 45 minutes each. It is designed to be delivered up to 3 times a week, either one-to-one or in small groups of up to 4 children.

		Intervention Programme — Spot On With Numbers



£175 – Full pack



		Trained TA

		Built in assessment



		Number sense

Place value

Dyscalculia



		*Number Stacks

		KS1/2  Helps children master basic number skills. Uses tens frames and stacking counters. Resources and online tutorials to do with child.

1:1 but could be 1:2



15 mins - 

		Number Stacks – Making sense of numbers



£30 -Resource kit

£25 – online tutorial, one year

		TA

		Built in assessment

		Number sense

Place value

Dyscalculia



		IDL Numeracy

		

		IDL Numeracy Programme | Numeracy Software | IDL | IDL (idlsgroup.com)

		

		IDL Numeracy Screener | FREE Dyscalculia Test for Schools | IDL (idlsgroup.com)

Free

		



		Plus 1

Power of 2

		

		Plus 1: The Introductory Coaching System for Maths Success: 

		

		

		



		Numicon Big Ideas 

		Numicon Big Ideas is a programme of additional sessions for small groups, focusing on key elements of the Primary maths curriculum for pupils not meeting age-related expectations in Upper Key Stage 2 or Key Stage 3 (aged 10 upwards), and laying the foundation for success at Secondary level as well as in end-of-Primary assessments.















		Numicon: Big Ideas: Oxford University Press (oup.com)



£166.25



		Trained TA

		Sandwell Early Numeracy Test  KS2-3

		Numeracy knowledge and skills



		Memory Skills



		

		



		Short Term Memory Difficulties in Children – A Practical Resource

Joanne Rudland

		A complete programme of ideas for developing a child's short-term memory skills. The programme can be administered in its entirety, or as an accompaniment to clinician's existing packages of care and is best suited to individual intervention. The structured programme is intended for individual therapy, although activities may be adapted for group therapy. Containing photocopiable activity sheets and supporting material, ideal for use with 7 to 11 year-olds, the book also includes child-friendly recording forms and progress charts.

		Short-Term Memory Difficulties in Children: A Practical Resource 

£36.99











		Trained TA

		Working Memory Rating Scale (WMRS)

		Working memory



		Communication and Interaction





		Speaking and Listening



		

		



		Intervention

		Suitability

		Links and costings

		Staffing

		Suggested assessments for measuring impact

		Focus areas



		Spirals



		Spirals consists of a series of pre-planned practical activity based sessions. It supports the needs of linguistically vulnerable children covering key areas in developing language and communication, thinking skills, social skills, self-esteem and emotional literacy. 

		Developing Language and Communication Skills through Effective Small Group Work: SPIRALS:



From £31.63



		Trained TA

		Renfrew Action Picture Tests (RAPT)

		Expressive language



		Early Talk Boost



		Early Talk Boost aimed at 3-4 year old children with delayed language development and intact language learning ability, typically those who have:

-Difficulty listening/paying attention 
-Poor vocabulary 
-Difficulty understanding language 
-Difficulty organising and using language 
-Immature sentences 
-Difficulty explaining or describing 
-Difficulty taking turns . 

		Early Talk Boost)



£550 for 1 adult and resources.

Additional adults from the same setting, £50 per adult

		Trained TA

		Has own assessment 



Renfrew Action Picture Tests (RAPT)

		

Expressive language



		Talk Boost KS1

		Talk Boost supports language-delayed children Key Stage 1 to make significant progress with their communication skills. Trials of Talk Boost have shown it can boost a child's communication by on average 18 months after just 10 weeks of intervention.

		Talk Boost KS1 



£550 for two staff to attend the training, one of whom must be a teacher





		Trained TA

		Has own assessment 



Renfrew Action Picture Tests (RAPT)

		

Expressive language



		Talk Boost KS2

		Talk Boost supports language-delayed children Key Stage 2 to make significant progress with their communication skills. Trials of Talk Boost have shown it can boost a child's communication by on average 18 months after just 10 weeks of intervention.

		Talk Boost KS2 



£550 for two staff to attend the training, one of whom must be a teacher.



		Trained TA

		Has own assessment 



Renfrew Action Picture Tests (RAPT)

		

Expressive language



		Chatty Bats 

		Written by a speech and language therapist these award winining stories are packed with multiple repetitions of selected sounds and rhymes. The stories are expertly crafted to support children's developing speech sound awareness and vocabulary knowledge. These are key foundation skills for success with phonics, early reading and spelling.

Designed as a universal resource for Early Years, but may be useful with older children with SLCN and early literacy difficulties.

		Chatty Bats Language Development Programme - Clickety Books



Prices start at £30 for 5 books 

		Trained TA 

		

		



		Narrative Therapy – Nursery – KS2 

		Supports narrative skills – oral/written.  Foundation, KS1 and KS2 packs available. 

		Black Sheep Press



A range of resources are available





		Trained TA

		WellComm Assessement 







Renfrew Action Picture Tests (RAPT)

		Early language skills, comprehension and vocabulary



Expressive language



		Toddler Talk

		Activities to develop a wide range of skills in EYFS.

		Toddler Talk (toddler-talk.com)



£7.99

		Trained TA

		WellComm Assessement 







Renfrew Action Picture Tests (RAPT)

		Early language skills, comprehension and vocabulary



Expressive language



		WellComm

		A short assessment (10-15 minutes) explores early language, comprehension and vocabulary. Accompanying handbook of ideas/ activities to work on identified gaps.  For children 6 months to 6 years.



		WellComm - GL Assessment (gl-assessment.co.uk)



Complete set – assessment and intervention materials £359.95

		Trained TA

		Own assessment 

		Early language, comprehension and vocabulary.

Could be used to track other interventions.



		Nuffield Early Language Intervention (NELI) 

		Nuffield Early Language Intervention (NELI) is a 20-week programme for children in their first year of primary school who show weakness in their oral language skills and who are therefore at risk of experiencing difficulty with reading.  (Developed by Maggie Snowling.)  20 week intervention, split into two 10 weeks.

		

Nuffield Early Language Intervention (NELI) (oup.com)

		Trained TA

		Renfrew Action Picture Tests (RAPT)

British Picture Vocabulary Scales (BPVS) 

		Expressive language 

Understanding of vocabulary



		Comprehension



		

		



		Language for Thinking

		Structured comprehension programme. Pictures plus short text with questions at 3 levels of difficulty. Also supports organisation of expressive language. Gives pre/post ratings

		Language for Thinking: A structured approach for young children: 



£47.99

		Trained TA

		British Picture Vocabulary Scales (BPVS)

WellComm Assessement 

		Vocabulary





Early language skills, comprehension and vocabulary



		Social Language/Social Skills



		

		



		Social Thinking

		Programme to support students with use of language in social situations

		Marcia Garcia Winner

Information available via SENSS



		Trained TA

		The social interaction and social communication sections of the AET Progression Framework

Progression Framework Resource | Autism Education Trust

		Social interaction and social communication



		Socially Speaking 

		Socially Speaking introduces pupils to the skills needed to develop and maintain relationships and to lead independent lives outside the school context. It provides a year’s programme divided into three units: let’s communicate, let’s be friends, and let’s practise. 

		Socially Speaking: Pragmatic Social Skills Programme for Pupils with Mild to Moderate Learning Disabilities : Schroeder, Alison, Jomain, Jacqueline M.: Amazon.co.uk:  



£17.70

		Trained TA

		Has own assessment /evaluation checklist 

The social interaction and social communication sections of the AET Progression Framework





		Social interaction and social communication



		Time to Talk

		Small group intervention. Contains 40 sessions, designed to take place two to three times a week, the book aims to help teachers to develop the "rules" of interaction.

		Time to Talk: Implementing Outstanding Practice in Speech, Language and Communication 



£28.99



		Trained TA

		Has own assessment /evaluation checklist 

AET Progression Framework



		Social interaction and social communication



		Lego Therapy

		LEGO® therapy, or Lego® club, as many schools call it, is a structured social skills group that develops turn taking skills, collaborative skills, joint attention, negotiation and how to ask for and accept help and clarification. Generally, one adult leads a group of three children, each adopting a role for the model building focal task. 

		Webinar: Lego Therapy - SENDsuccess 



SENSS C&I team can train schools 

		Trained TA

		Has own assessment 

		



		Circle of Friends 

		Circle of friends is an approach to enhancing the inclusion, in a mainstream setting, of any young person, who is experiencing difficulties in school because of a disability, personal crisis or because of their challenging behaviour towards others.  The ‘circle of friends’ approach works by mobilising the young person’s peers to provide support and engage in problem solving with the person in difficulty. ‘Circle of friends’ is not the same as ‘circle time’ but many of the skills and techniques used by teachers in ‘circle time’ can be used to support the ‘circle of friends’ process.



		Circle of Friends | Inclusive Education      Creating a Circle of Friends book £17.99



		Trained TA



		The social interaction and social communication sections of the AET Progression Framework



		Social interaction and social communication



		The Friendship Formula

		A social skills programme to develop an awareness of self and others. Four units of 10 sessions on: Self Awareness, Emotions, Conversations and Friendship.  Suitable for 8-14 year olds.

		The Friendship Formula | LDA Resources  





£25.99





		Trained TA

		Has own assessment checklists

The social interaction and social communication sections of the AET Progression Framework

Progression Framework Resource | Autism Education Trust

		Social interaction and social communication



		Talkabout 

(various titles in series) 



		A photocopiable social communication skills package

		Talkabout: A Social Communication Skills Package: 



£39.99

		Trained TA

		Has own assessment checklists

The social interaction and social communication sections of the AET Progression Framework

Progression Framework Resource | Autism Education Trust

		Social interaction and social communication



		SENSS Resources 



		

		



		Attention/Listening programmes:

EY, KS1/2, KS3



 

		SENSS resources as advised by advisory teachers.

Training is available if SENSS staff have advised the use of these resources for a child on our caseload. Training would be free if part of case work.  Other training would be charged.

Support workers are sometimes available to model, facilitate and set schools up to deliver group work.



		Contact your school’s Communication and Interaction Advisory Teacher.

		Trained TA

		Own assessment rating scale included









		



		Colourful Semantics



		

		

		

		Measure length of sentences produced pre/post MLU (mean length utterance) individually or RAPT 

		Expressive language



		Reading Comprehension



		

		

		

		Reading test that measures comprehension

		Comprehension



		Social Skills/

Social Skills Secondary

		

		

		

		Own assessment written in and self-assessment

		



		Talktime Series:

TeddyTalktime

Talktime

Talktime 2





		

		

		

		Renfrew Action Picture Test (RAPT)

		Expressive language



		SEMH





		Intervention

		Suitability

		Links and costings

		Staffing

		Suggested assessments for measuring impact

		Focus areas



		Emotional Literacy Support Assistant (ELSA) 

		ELSA is an initiative developed and supported by educational psychologists who apply psychological knowledge of children’s social and emotional development to particular areas of need and to specific casework.  Experienced TAs are trained to work 1:1 with children and work under the supervision of an EP.

		ELSA Network – Emotional Literacy Support Assistants

Contact your EP to find out about training.

		Trained ELSA

		GL Emotional Literacy Assessment,  



		Social skills and emotional regulation



		The Zones of Regulation 

		The Zones is a systematic, cognitive behavioural approach used to teach self-regulation by categorizing all the different ways we feel and states of alertness we experience into four concrete coloured zones.  The Zones framework provides strategies to teach students to become more aware of and independent in controlling their emotions and impulses, manage their sensory needs, and improve their ability to problem solve conflicts.  
The framework is designed to help move students toward independent regulation.  

		Learn More about the Zones - THE ZONES OF REGULATION: A SOCIAL EMOTIONAL LEARNING PATHWAY TO REGULATION



£59.99



The C&I team can provide support and training. 

		Teacher or TA

		

		Self-regulation 



		Volcano in my Tummy 

		Activities to help children manage their feelings.

		A Volcano in My Tummy: Helping Children to Handle Anger: 



£12.39



		Trained TA

		Boxall, GL Emotional Literacy Assessment, QCA Behaviour Checklist, or Strengths and Difficulties Questionnaire (SDQ),http://www.sdqinfo.com/

		Social skills and emotional regulation



		The Homunculi Approach to Social and Emotional Well-being

		The Homunculi, (or 'little people'), is a fun activity that builds social and emotional resilience in children and young people, aged 7 upwards, and into the teenage years. It is particularly suited to those with high functioning autism or Asperger's Syndrome who often have difficulty identifying troubling feelings such as anger, fear and anxiety.

		https://www.amazon.co.uk/Homunculi-Approach-Social-Emotional-Wellbeing/dp/1843105519 



£25.99

		

		Boxall, GL Emotional Literacy Assessment, QCA Behaviour Checklist, or Strengths and Difficulties Questionnaire (SDQ),http://www.sdqinfo.com/

		Social skills and emotional regulation



		The Incredible 5 Point Scale 

		Helps children and young people understand social interactions and control their emotional responses.

		The Incredible 5-Point Scale: 



£24.05

		Trained TA

		Boxall, GL Emotional Literacy Assessment, QCA Behaviour Checklist, or Strengths and Difficulties Questionnaire (SDQ),http://www.sdqinfo.com/

		Social skills and emotional regulation



		Physical and Sensory Difficulties





		Intervention

		Suitability

		Links and costings

		Staffing

		Suggested assessments for measuring impact

		Focus areas



		Write from the Start 



		Programme to develop the fine motor and perceptual skills necessary for effective handwriting (3 volumes)



		Write from the start: 



£29.50



		Trained TA

		Handwriting checklist or DASH for older students.

		



		Occupational Therapist Activities 

		The OT website has a wide range of activities to support the development of motor skills.  The OT service expects schools to have used the activities for 3 months before referring to them for further advice.

		Occupational therapy - (oxfordhealth.nhs.uk)



		Trained TA

		OT resources

		



		Physiotherapy Activities

		The Integrated therapies website has a range of activities and resources.

		Physiotherapy - Children’s Integrated TherapiesChildren’s Integrated Therapies (oxfordhealth.nhs.uk)

		Trained TA

		Physiotherapy resources
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Flow Chart to show possible interventions for pupils having difficulties on the Literacy Assessment Pack 
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Letters and Sounds Phase 3
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