Amended 29/03/2010 (template with spaces ICs,SEN Officers, Schools))


The Oxfordshire Audit of Educational Inclusion – Showing SEN Officer and Inclusion Consultant ‘leads’ 

	
	Audit statement
	Evaluation criteria
	Some sources of evidence which school may use for their own evaluations

	Achievement and Standards



	1
	INCLUSION CONSULTANT

· Pupils with LDD/AEN progress well in National Curriculum core subjects.

· Analysis of data and pupil tracking informs strategic planning.` 

· Strategic planning includes preventative as well as reactive planning.

(Cross Reference Audit: 2,8,10,12,17,19,20)

(Cross Reference SEF: Sections 1a,3)
	Outstanding:  A large majority of attainment indicators for the final key stage over the past three years have been significantly above average for pupils with LDD/AEN. Other data and pupils’ work show that attainment is high and attainment of pupils in other year groups is significantly above average. Progress is at least good in all key stages and key subjects and is exemplary in some. Data analysis is rigorous and informs the school’s target setting and improvement planning cycle. Rigorous systems are in place to track pupils’ progress and inform strategic planning.

Good:  Attainment indicators for the final key stage over the past three years have been significantly above average for pupils with LDD/AEN. Other data and pupils’ work shows that attainment is above average. Instances of below average attainment are rare and there is a pattern of improvement. A very large majority of groups of pupils make at least good progress and some may make outstanding progress, with nothing that is inadequate. Analysis informs the school’s target setting and improvement planning cycle. Staff almost always implement appropriate systems for assessment and tracking.  

Satisfactory:  Generally attainment indicators for the final key stage over the past three years have not been significantly below average for pupils with LDD/AEN. Other data and pupils’ work shows that attainment is average. The pupils make the progress expected given their starting points and some, although not the majority, may make good progress. Progress is inadequate in no major respect (for example, a key stage or particular groups of pupils), and may be good in some respects. Data analysis has been undertaken but has not yet informed strategic planning. Assessment and tracking systems are more variable but generally satisfactory. 

Inadequate:  Attainment indicators for the final key stage over the past three years have been significantly below average for pupils with LDD/AEN. Other data and pupils’ work show that attainment is low. Pupils, or particular groups of pupils, make too little progress in one or more key stages. No data analysis has been undertaken for pupils with LDD/AEN. Pupil tracking is not securely in place and assessment practice is widely variable with much that is inadequate. 


	· RAISEonline Data.

· FFT Data.

· Pupil tracking records (e.g. from Assessment Manager).

· SEN action records.

· Records of work sampling.

· Other relevant AEN/pastoral records.

· Other assessment records.

· Data analysis.

· SEN/school improvement plan.


	2
	BOTH

Pupils progress well through intervention programmes and this progress is sustained following completion of the programme.

(Cross Reference Audit:
1,3,9,10,12,13,14,17,18,

19,20)

(Cross Reference SEF: Sections 3,4f)
	Outstanding:  Provision Management is in place and informs strategic planning.  Almost all pupils on intervention programmes make significantly accelerated progress and analysis shows that it is sustained over time. The school is rigorous about assessment procedures and evaluates progress at regular intervals, including the use of standardised assessments pre and post interventions.

Good: Provision Management is in the process of being developed. A majority of pupils make accelerated progress; it is not clear that this is always sustained over time. Progress is monitored at regular intervals and informs further interventions.
Satisfactory: The school has a timetable of provision in place. However this is not yet evaluated or linked to pupil needs. Whilst there is evidence of progress through intervention programmes, there is no evidence yet that this is either accelerated or sustained.

Inadequate: There is no overview of current provision.  Progress and assessment is inconsistent and many pupils do not maintain progress over time.


	· Evaluated provision maps.

· Records of assessment relating to intervention programmes.

· Group Education Plans.

· SEN action records.

· Other relevant AEN/pastoral records.

	3
	BOTH

Pupils progress well towards targets set in IEPs and/or other personalised plans 

(Cross Reference Audit:
2,8,9,10,12,13,16,17,18,19,

20)

(Cross Reference SEF: Sections 3,4f,5c)
	Outstanding:  Personalised plans, including IEPs, are of good quality and contain SMART targets which are informed by good assessment practice. Strategies are clear and based on additional and different provision. Systems are in place to monitor progress towards targets and the quality of planning. Almost all (80% plus) are met.

Good:  Personalised plans are of good quality and almost always containing SMART targets which are informed by good assessment practice. Strategies are clear and systems are in place to monitor progress towards targets. Most targets (65% plus) are met.
Satisfactory:  Whilst most pupils achieve their targets, a significant minority do not. The quality of personalised plans are more variable but generally satisfactory. Systems are not yet in place to monitor planning.

Inadequate:  Many targets are not SMART and are repeated over a period of time. Most targets are not met.


	· IEPs and other personalised plans.

· Monitoring Form (Appendix A) or ‘Monitoring the quality of IEPs’ (Appendix D).

· SEN action records.

· Other relevant AEN/pastoral records.

· Evidence that objectives in statement are relevant and being met.



	Overall, achievement of pupils with LDD is

(   outstanding

(   good

(   satisfactory       ( inadequate



	Overall, achievement of pupils with AEN (state which) is

(   outstanding

(   good

(   satisfactory     (  inadequate



	Personal development and well-being



	4
	INCLUSION CONSULTANT

· Pupils with LDD/AEN enjoy school and show positive attitudes to learning.

· They have appropriate conduct and learning behaviours (within the context of any specific difficulties that they may have).

(Cross Reference Audit:
  5,6,7,8)

(Cross Reference SEF: Sections 4c,4d)
	Outstanding:  The quality of learning is consistently very positive and pupils with LDD/AEN demonstrate excellent concentration and are rarely off task, even in extended periods without direction from an adult. They have developed resilience when tackling challenging activities.  Pupils’ consistently thoughtful behaviour is an outstanding factor in their successful learning and creates an extremely positive school ethos. Pupils are highly considerate and very supportive of each other in lessons. Behaviour for all groups around the school is exemplary and pupils encourage others to conduct themselves well. Pupils with BESD are well supported with a range of strategies to improve their behaviour and there is evidence of significant progress.

Good:  The quality of learning is consistently good and pupils with LDD/AEN are keen to do well, apply themselves diligently in lessons and work at a good pace. Pupils’ behaviour makes a strong contribution to good learning in lessons. Their behaviour is welcoming and positive. They routinely show responsibility in responding to the expectations of staff, set consistent standards for themselves and respond quickly and well to any additional guidance from staff about how to conduct themselves. They behave considerately towards each other. Pupils with BESD are well supported with strategies to improve their behaviour and there is evidence of progress.

Satisfactory:  The quality of learning is consistently satisfactory. Most pupils work effectively in a range of subjects when provided with appropriate tasks and guidance but lack confidence in improving the quality of their work. They generally work steadily and occasionally show high levels of enthusiasm and interest. Pupils behave so that learning proceeds appropriately and time is not wasted. They understand what is expected when asked to work on their own or in small groups and only gentle prompting is needed to maintain discipline. Around the school pupils’ behaviour is orderly so that public spaces are safe and calm. Pupils are polite and generally respond appropriately to sanctions. Incidents of poor behaviour are uncommon. Pupils with BESD show some improvement over time.
Inadequate:  For a significant minority of pupils with LDD/AEN, the quality of learning is frequently inadequate. Too many pupils fail to work effectively unless closely directed by an adult and give up easily. Pupils do not enjoy the activities provided, which is reflected in poor completion of tasks across a range of subjects. Pupils’ poor behaviour and rudeness occur more frequently than on very isolated occasions and inhibit progress in lessons or well-being on more than isolated occasions. Time is wasted through persistent low-level disruption, excessive off-task chatter and a lack of attention in too many lessons or some pupils show a lack of respect for – or direct challenge to  ̶̶  adults or other young people, including instances of racist or sexist behaviour and other forms of bullying. There is little evidence of improvements in behaviour for pupils with BESD.


	· Monitoring evidence of classroom visits.

· Pupil discussions.

· Pupil comments at review meetings.

· Pupil questionnaires.

· Action records.

· Behaviour Management Policy.

· Objective assessment of behaviour, e.g. tally chart.

· Level of exclusions.

· Ofsted grade.

· QCA scale monitoring.

	5
	SEN OFFICER

· Attendance for pupils with LDD/AEN 

· Where pupil attendance is poor the school has systems in place to address this and ensure continuity of learning is addressed.

(Cross Reference Audit:
 4,6,16)

(Cross Reference SEF: Sections 4c,5c)
	Outstanding:  Attendance is high for pupils with LDD/AEN and is within 1% of the overall school attendance. Systems to address low attendance for specific pupils are in place and attention is given to issues of continuity of learning, including ensuring home learning for pupils with medical needs and evidence in planning to ensure opportunities to catch up.

Good:  Attendance is above average for pupils with LDD/AEN and there is no more than 2% difference from the overall school rate. Systems to address low attendance for specific pupils are in place. The school is aware of the need to address continuity of learning with some systems in place.

Satisfactory:  Attendance is broadly average for pupils with LDD/AEN and few pupils are persistently absent. Attendance of pupils with LDD/AEN is no more than 3% different from the overall school rate. Systems to address low attendance for specific pupils are in place.

Inadequate:  Attendance for pupils with LDD/AEN has been well below average for the last three years and there is no sign of improvement. The attendance of pupils with LDD/AEN is more than 3% different from the overall school rate. Systems are not yet consistently used to address poor attendance.


	· Analysis of attendance records.

· Attendance Policy.

· IEPs and other personalised plans.

· Attendance codes used appropriately.


	6
	BOTH

· Pupils with LDD/AEN feel safe from the antisocial behaviour of others, including bullying and racist incidents, and have confidence to talk to staff and others when they feel at risk.

· Schools monitor incidents of behaviour and actively support a preventative approach.

· Exclusion data is monitored, analysed and the outcomes acted upon to reduce rates of fixed term and permanent exclusion.
(Cross Reference Audit:
  4,5,7,14,16,17,19,20)

(Cross Reference SEF: Sections 4b,4d,5c)

	Outstanding:  Pupils with LDD/AEN have an excellent understanding about what constitutes unsafe situations. They maintain a well-tuned perspective on their own safety and that of others. Pupils say they feel safe at school at all times. Parents and carers strongly agree that the school keeps pupils safe. Groups representing a wide range of pupils are entirely confident that issues they raise will be dealt with promptly and effectively by the school.
Data on behaviour incidents is rigorously collected, analysed and reported back to staff.  SLT use data to target teacher and pupil support and actively manage and evaluate preventative approaches.  There is highly effective communication between relevant staff. Systems are in place to ensure full time education for pupils from 6th day of exclusion. Part-time timetables are used only in exceptional circumstances. They are short-term arrangements 

agreed by Social Inclusion and SEN Officers. Good internal or partnership exclusion provision is in place.
Good:  Pupils with LDD/AEN say they feel safe at school. Parents and carers say the school keeps pupils safe and few raise concerns about their child feeling unsafe in school. Pupils generally understand what constitutes an unsafe situation. Pupils have an accurate perspective on their own safety and that of others. Pupils are confident that issues they raise will be dealt with promptly and effectively by the school. Data is collected and analysed but is not effectively used to inform frontline staff.

Satisfactory:  Pupils say they usually feel safe at school and parents and carers agree. Pupils know about the main risks they might face and understand how these risks may threaten their own and others’ safety. Pupils are clear that issues they raise will be taken seriously by the school and appropriate action taken. Data is monitored but, as yet, little significant action is taken as a result.
Inadequate:  Pupils with LDD/AEN, who understand what constitutes an unsafe situation at school say they do not feel safe or they have a worryingly inaccurate perspective on their own safety or have little confidence in the school’s ability to deal with safety issues. Data is not monitored or no action taken.

	· Analysis of incident records.

· Discussions with pupils.

· Analysis of exclusion data.

· Pastoral support plans.

· Whole school data.

· Department data.

· TA timetabling.

· Evidence of coaching/CPD where appropriate.

· Evidence of timetable adjustments.

· Provision map.

· SLT interventions.
· Bullying Charter.


	7


	BOTH

· Pupils with LDD/AEN make a positive contribution to the school and wider community, showing a growing understanding of their rights and responsibilities.

· Systems are in place to ensure the school is aware of students’ opinions and take account of these in strategic planning.

(Cross Reference Audit:
  4,6,11,14,17,20)

(Cross Reference SEF: Section 2,4e)
	Outstanding:  There is clear evidence that pupils with LDD/AEN make a very positive contribution. They are given a range of responsibilities and are keen and committed to succeed in all aspects of school life. They have a very clear understanding of their rights and responsibilities and are consistently actively involved in review and target setting processes and in monitoring their own attitudes and behaviour. Pupils have a strong voice in decisions relating to their learning and well-being. The pupils’ involvement in the school and their interaction in the wider community are substantial and highly valued. Interventions for pupils with LDD/AEN reflect the needs and opinions of the pupils.

Good:  Most pupils make a positive contribution and have a clear understanding of their rights and responsibilities.  They are almost always actively involved in review and target setting processes. Pupils hold clear views about their learning and well-being and participate keenly in discussions about these matters. Pupils understand and care about the issues facing their local area and where appropriate suggest and take actions to help improve the school and wider community. Interventions for pupils with LDD/AEN reflect the needs and opinions of the pupils.

Satisfactory:  Most pupils make a positive contribution and have a clear understanding of their rights and responsibilities but a small minority do not.  Whilst their progress is reviewed they are often not actively involved. They have some influence on decisions about school life. They support initiatives to improve aspects of life in school and the wider community.
Inadequate:  A significant proportion of pupils do not make a positive contribution and are not actively involved. Pupils have little or no influence on decisions which affect the quality of their learning and well-being. Pupils’ contribution to the school and wider community has little positive impact.

	· Pupil interviews.

· Evidence that pupil voice impacts on strategic planning.

· Target monitoring.

· Classroom visits.

· School council minutes.

· Review records.


	Quality of provision

Teaching and learning

	8
	· The quality of planning and teaching in class / subject lessons meets the needs of pupils with LDD/AEN and reflects the National Curriculum Inclusion Statement 

· Pupils are provided with opportunities to develop independent and collaborative learning skills.

· IEP targets and teachers planning show that AfL is well developed.

· Teachers plan and direct appropriately to ensure that effective use is made of TAs, learning mentors, and other support staff; support staff are well briefed about specific needs, objectives and outcomes for individual pupils.
· TAs are skilled at promoting independence.

· Secondary aged pupils engage in appropriately selected vocational and enterprise opportunities and have access to careers guidance.
(Cross Reference Audit:

 1,3,4,10,17,19,20)

(Cross Reference SEF: Section 4f,5a,5c)
	Outstanding:  Mainstream class teaching is highly inclusive, including scaffolding and support materials to overcome barriers to learning.  Specialist assessment consistently informs planning which is highly personalised, with clearly differentiated tasks with the result that the pupils are making exceptional progress. It is highly effective in inspiring pupils and ensuring that they learn extremely well. Excellent subject knowledge is applied consistently to challenge and inspire pupils. Resources, including new technology, make a marked contribution to the quality of learning, as does the precisely targeted support provided by other adults. Teachers and other adults are acutely aware of their pupils’ capabilities and of their prior learning and understanding, and plan very effectively to build on these. Marking and dialogue between teachers, other adults and pupils are consistently of a very high quality. Pupils understand in detail how to improve their work and are consistently supported in doing so. Teachers systematically and effectively check pupils’ understanding throughout lessons, anticipating where they may need to intervene and doing so with striking impact on the quality of learning. There are excellent arrangements for pupils to engage in a good range of vocational and enterprise opportunities, and personal and social education within Foundation Learning.

Good:  Mainstream teaching is mainly of a high quality with consistent evidence that staff apply a range of inclusive strategies and make good use of specialist assessment which is securing good progress and learning. Teachers generally have strong subject knowledge which enthuses and challenges most pupils and contributes to their good progress. Good and imaginative use is made of resources, including new technology to enhance learning. Other adults’ support is well focused and makes a significant contribution to the quality of learning. As a result of good assessment procedures, teachers and other adults plan well to meet the needs of all pupils. Pupils are provided with detailed feedback, both orally and through marking. They know how well they have done and can discuss what they need to do to sustain good progress. Teachers listen to, observe and question groups of pupils during lessons in order to reshape tasks and explanations to improve learning. Secondary aged pupils access what the school has to offer but Foundation Learning is not yet fully in place.
Satisfactory:  Teaching may be good in some respects and there are no endemic inadequacies in particular subjects or across year groups. Pupils show interest in their work and are making progress that is broadly in line with their capabilities. Teachers’ subject knowledge is secure. Adequate use is made of a range of resources, including new technology, to support learning. Support provided by other adults is effectively deployed. Teaching ensures that pupils are generally engaged by their work and little time is wasted. Regular and accurate assessment informs planning, which generally meets the needs of all groups of pupils. Pupils are informed about their progress and how to improve through marking and dialogue with adults. Teachers monitor pupils’ work during lessons, pick up general misconceptions and adjust their plans accordingly to support learning.  The school is beginning to address Foundation Learning.
Inadequate:  Expectations are inappropriate. Teaching fails to promote the pupils’ learning, progress or enjoyment. Assessment takes too little account of the pupils’ prior learning or their understanding of tasks and is not used effectively to help them improve. For secondary pupils, access to appropriate vocational enterprise and careers guidance activities is limited. The school has not yet begun to implement Foundation Learning.

	· Lesson observations both directly connected to LDD/AEN monitoring and by others, e.g. subject leaders.

· Monitoring of planning.

· Curriculum policies.

· Access Plan – in particular Curricular Access. 

· IEPs. 

· Pupil discussions/surveys.

· Classroom visits.

· Individual timetables.

· Staff discussion (e.g. connexions).

· Lesson observations and classroom visits.

· Monitoring of planning.

· Discussions with TAs and support staff.

· Recorded examples of TA/ teacher liaison.

· Pupil records.
· Transition plans (14+).

· Individual Learning Plans.

· Foundation Learning Implementation Plan.

· Independent advice and guidance for Foundation Learning.

	9
	INCLUSION CONSULTANT

· The quality of teaching and learning of intervention activities, both learning and behaviour, is consistently effective.

· There is a close match with needs expressed in IEPs /PSPs.
(Cross Reference Audit:
 2,3,10,12,17,18,19,20)

(Cross Reference SEF: Section 5a)

	Outstanding:  The quality of planning and teaching of intervention activities is specifically matched and targeted to pupils’ assessed needs. Teachers and TAs are acutely aware of their pupils’ capabilities and of their prior learning and understanding, and plan very effectively to build on these. Dialogue between teachers, other adults and pupils is consistently of a very high quality. Pupils understand in detail how to improve their work and are consistently supported in doing so. Adults systematically and effectively check pupils’ understanding throughout the session, anticipating where they may need to intervene and doing so with striking impact on the quality of learning.  Objectives and outcomes are well defined, consistently met and monitored.  TAs are well trained and confident in delivering programmes. Teachers and TAs work together to assess progress and next steps. 

Good:  Most of the above are met.
Satisfactory:  Some of the above are met.

Inadequate:  Expectations are inappropriate. Teaching fails to promote the pupils’ learning, progress or enjoyment. Assessment takes too little account of the pupils’ prior learning or their understanding of tasks and is not used effectively to help them improve.

	· Lesson observations both directly connected to LDD/AEN monitoring and by others, e.g. SENCO and BEACo.

· Evaluated provision map.

· Monitoring of planning.

· Track a pupil throughout the day, curriculum experience and tracking provision.

· Advice from external professionals helps to inform interventions LDD/AEN.

	10
	INCLUSION CONSULTANT

Staff are able to demonstrate their knowledge of local and national guidance relating to LDD/AEN (e.g. Oxfordshire’s Dyslexia Policy; national guidance related to curriculum strategies, Wave 3 interventions, Equalities, Exclusions, IDP).

(Cross Reference Audit:
 1,2,3,8,9,11)


	Outstanding:  Teaching and non-teaching staff can explain and are consistently applying recent guidance.

Good:  There is good awareness and most staff apply the guidance.
Satisfactory:  There is generally reasonable awareness of guidance but inconsistent application.

Inadequate:  Awareness is poor and application limited.


	· Discussions with staff.

· Lesson observations.

· Monitoring of planning.

· Subject policies, handbooks.

· Strategies in IEPs and other plans.

· CPD Records.

· Action Plan for IDP.


	11
	SEN OFFICER

· Codes of Practice (SEN and Disability) are implemented consistently in accordance with school policy and Oxfordshire’s guidance.

· Specifically, an appropriate schedule is maintained for the review of IEPs (or appropriate alternatives) and statements.

· Specific guidance relating to other identified groups (e.g. OCC Guidance for Personal Education Plans for Children and Young People in Public Care) is similarly implemented consistently.
(Cross Reference Audit:
  7,10)


	Outstanding:  LDD/AEN action records are consistently and efficiently maintained and disseminated.  Moderation criteria are systematically used to place pupils on register and used to track movement within the register. Annual reviews are consistently carried out within 12 month cycles and reports sent to officers within 10 working days.  High quality Transition Plans are produced for pupils in year 9 and above and are informed by appropriate, personalised Information Advice and Guidance (IAG) linked to pupil aspirations. There are appropriate reviews and monitoring of pupils at high level SAP.  IEPs and other personalised plans are reviewed in accordance with OCC guidance.

Good:  LDD/AEN action records are almost always efficiently maintained and disseminated with only very occasionally lapses in the schedule.  Moderation criteria are consistently used to place pupils on the register. Good quality Transition Plans are produced for pupils in year 9 and above.
Satisfactory:  LDD/AEN action records are generally well maintained and disseminated with most reviews carried out according to schedule.  Moderation criteria are not always systematically used to place pupils on the register. Transition Plans are produced for pupils in year 9 and above.
Inadequate:  Procedures for managing and disseminating LDD/AEN information are inefficient.  There is significant slippage in the review schedule.

Transition Plans are of poor quality or not produced for pupils in year 9 and above.


	· SEN action records.

· Moderation criteria.

· Schedule (dates) of annual reviews and reports.

· Schedule of IEP reviews.

· Monitoring Form (Appendix A) or ‘Monitoring the quality of IEPs’ (Appendix D).

· Other relevant AEN/ pastoral records.

· Personal Education Plans.

· Re-integration Plans.

· Pastoral Support Plans.

· Provision Mapping.

· Transition Plans.


	Curriculum and other activities



	12
	BOTH

· An appropriate range of provision is available to meet diverse needs.

· Individual provision reflects identified needs (informed by assessment) including “additional and different” elements, as appropriate and the level of action required.

· An evaluated provision management cycle is in place.

· There are adequate and appropriate learning resources for specialist (LDD/AEN) teaching.

(Cross Reference Audit:
 1,2,3,9,14,17,19,20)

(Cross Reference SEF: Section 5a,5b)


	Outstanding:  Criteria fully met.  Provision is ‘additional and different’ to the standard expectation for the Key Stage and is well chosen to meet individual needs. Progress is accelerated. There is a comprehensive provision map in place which is regularly evaluated and updated.  A very good range of appropriate learning resources are clearly in evidence in intervention sessions and mainstream lessons.  These include multi-sensory equipment, differentiated texts, and the effective use of ICT.
Good:  Criteria almost fully met.  There is a good range of personalised provision.  There is a comprehensive provision map in place.  A good range of appropriate learning resources are clearly in evidence in intervention sessions and mainstream lessons.  These include multi-sensory equipment, differentiated texts, and the use of ICT.
Satisfactory:  A range of ‘additional and different’ provision is in place but not consistently well matched to individual needs.  Interventions sessions are appropriately resourced but resourcing of mainstream lessons is more variable.

Inadequate:  Little or no ‘additional and different’ provision is in place.

Intervention sessions and mainstream lessons are inadequately resourced and there is inadequate attention to resource differentiation.
	· Evaluated Provision map(s).

· Resources list.

· Evaluation data.

· Pupils’ time tables.

· Pupil action records.

· Other relevant AEN/pastoral records.

· Observation / classroom visits (specialist and mainstream lessons).

· Feedback from teachers, TAs and pupils.

· Feedback from visiting professionals.


	13
	INCLUSION CONSULTANT
· There are a range of extended school opportunities including extra curricular activities which are accessible to pupils with LDD/AEN.

· Effective links with special schools increase opportunities for pupils with complex needs.

(Cross Reference Audit:
 2,3,14)

(Cross Reference SEF: Section 4e,5b)
	Outstanding:  The school is particularly proactive in ensuring that all pupils are able to access extended learning opportunities, including extra-curricular activities, and these support the achievement of pupils with LDD/AEN. Links are made outside of the school to enable a broader range of provision to be available. The school is proactive in making more favourable adjustments to enable pupils with disabilities to participate in a wide range of opportunities.

Good:  The school ensures that all pupils are able to access extra curricular activities. There are good links with the extended schools co-ordinator. There is a policy to develop and extend opportunities open to disabled pupils.

Satisfactory:  The school is committed to inclusion but some elements of the criteria are not met.

Inadequate:  Not all pupils are able to access every thing the school has to offer.  Participation rates in extra-curricular activities are poor.  There are no links yet to the extended school co-ordinator.


	· Audit of participation rates for extra-curricular activities.

· Case study evidence.



	14
	INCLUSION CONSULTANT

· The curriculum helps pupils with LDD/AEN to develop the skills and knowledge which enables them to make healthy choices, develop good emotional health and ability to evaluate risk.

· Additional provision is in place for vulnerable pupils.

+SEN OFFICER

· There is appropriate attention to risk assessment.
(Cross Reference Audit:
 2,6,7,12,13)

(Cross Reference SEF: Section 4a,4b,4f,5a,5b,6a)


	Outstanding:  Criteria fully met.  Pupils with LDD/AEN have full access to an appropriately differentiated PSHE and Citizenship curriculum. Pupils have a great deal of knowledge and understanding of the factors affecting many aspects of their physical and mental health and emotional well-being. Many pupils have adopted healthy lifestyles. Many groups, including those most at risk, are very keen to take action to improve their health and enthusiastically take up activities to do so.  Where appropriate, interventions are in place to support pupils’ social and emotional development. Attention to risk assessment is rigorous and supports inclusion.

Good:  Criteria almost fully met.  Pupils access a well planned PSHE and Citizenship programme. Pupils know and understand many of the important factors which affect the different aspects of their health. Most want to take action to improve their health and participate regularly in activities which
enable them to do so. The majority of pupils have adopted a healthy lifestyle. Good risk assessment practice is in place.

Satisfactory:  PSHE and Citizenship are in place although not always well differentiated. Pupils understand the main threats to their health and how they can be avoided. Some, although not the majority, want to take action to improve their health and do so through activities provided by school.  Risk assessment practice is in place.

Inadequate:  Many pupils with LDD/AEN have difficulty accessing PSHE and Citizenship. A considerable number of pupils are unaware of factors affecting their health and express no wish to improve their knowledge. Few pupils have taken effective action to improve their health. Risk assessment is frequently not applied.

	· Classroom visits.

· PSHE and Citizenship planning documentation.

· Risk assessment documentation.

· Pupil discussion.

· PEPs.

· Provision Mapping.

· Foundation Learning Programme (14-19).

	Care, guidance and support



	15
	SEN OFFICER

· There are appropriate induction and transfer arrangements for pupils starting at the school and moving on to further provision.

· Structured systems are in place to ensure transfer between year groups is supported.

(Cross Reference Audit:
 16)


	Outstanding:  Excellent practice is consistently implemented to support pupils with LDD/AEN, entering and leaving the school including attendance at review meetings prior to entry and an appropriate induction programme which goes beyond that experienced by pupils without LDD/AEN.

Clear systems are in place to ensure information is passed between staff before the end of the school year and time is allocated in the new school year to induct pupils to new systems, structures and rules.

Good:  Most of the above criteria are met but aspects could be improved.

Satisfactory:   SENCO/ staff attend annual reviews prior to admission but few other meetings. Induction does not specifically address the needs of pupils with LDD/AEN. Transfer between year groups is not consistently planned for all pupils with LDD/AEN.

Inadequate:  SENCO/ staff attendance at reviews prior to admission is unusual. Induction programmes for pupils with LDD/AEN are little different than that for other pupils. Transfer between year groups relies on informal discussions between staff.


	· Monitoring of induction arrangements, e.g. through discussion with staff responsible (pre-school, Foundation Stage teachers, Head of Year 7, SENCO). 

· Links with EYSENITs.

· Feedback from pupils.

· SEN action records for pupils in years 6 and/or 7.

· Other relevant AEN/pastoral records for pupils in years 6 and/or 7.

· 14-19 Transition arrangements, including liaison with adult education college for smooth transition on leaving school).




	16
	SEN OFFICER

· A named adult has been identified for each pupil on the SEN register, and for those with significant AENs, and staff, pupils and parents know this.

· The named adult liaises effectively with the identified key worker (where this is applicable).

· The school is actively engaged in the CAF/TAC process where appropriate.

· The school is aware of, and works within, the safeguarding children guidance.

· Families are included in the planning for pupils with LDD/AEN.

· Advice and guidance for pupils with LDD/AEN and their families is of a high quality.

· Where appropriate workshops are set up to inform parents about matters relating to their children’s education.
(Cross Reference Audit:
 3,5,6,15)

(Cross Reference SEF: Section 2,5a,5c,6a)


	Outstanding:  An appropriately trained and briefed named adult is clearly denoted for each pupil and is the first point of contact for staff, pupils, parents, carers, visiting professionals and key workers (where appointed). Appropriate time is made available to enable this to take place. Key staff have been trained in the CAF process and systems are in place to ensure all staff are aware of when and how to initiate this. The school engages appropriately in the TAC process, including the role of the lead professional when appropriate. There is a comprehensive awareness of safeguarding issues among the governors and staff at all levels, all of whom receive regular training on safeguarding, in particular child protection and the school has a named safeguarding professional. The school’s work with families, children and a range of agencies to sustain the learning, development and well-being of individual pupils facing challenging circumstances is deeply embedded at all levels. Consistently good use is made of external agency support with evidence that it informs personalised planning.  Parents and carers are heavily involved in decision-making on key matters through well-established procedures. Parents and carers are exceptionally well informed about all aspects of their own children’s achievement, well-being and development. The school provides tailored guidance and information about precise ways parents and carers can support their children’s learning across a wide range of subjects.
Good:  A named teacher is denoted but is not consistently well briefed or trained.  Good-quality advice and guidance are provided consistently, enabling pupils to make confident and well-informed choices about their future. Key staff have been trained in the CAF process and are engaged in TAC where appropriate.  There is a named safeguarding professional and training of all staff, in particular in child protection, is of good quality. The school regularly asks parents and carers for their views and ensures that these are used to inform important decisions about whole-school matters. Parents and carers are kept well informed about their children’s achievement, well-being and development. The school helps parents and carers to support their children’s learning in different ways. Advice from external agencies is generally well used to inform personalised planning.
Satisfactory:  A named adult is denoted but this is not always well known to pupils, parents/carers etc. who still routinely contact other staff, such as the class teacher, tutor or SENCO. Staff are aware of the CAF/TAC process but are not yet systematically engaged. There is a named safeguarding professional and all staff have been suitably trained and have the skills and expertise required.  Impartial advice and guidance help pupils to make informed choices about their future. The school regularly seeks and takes account of the views of different groups of parents about important issues. There is a regular exchange of information with parents and carers, providing them with adequate information on how well their children are achieving, their well-being and development. There are some general strategies to help parents and carers support their child’s learning.  External agency support generally informs planning.

Inadequate:  There is a lack of clarity relating to who leads on the management of provision for individual pupils. Parents/carers and visiting professionals are not sure who the main point of contact is. Staff are not yet fully aware of CAF/TAC or when it would be supportive. The quality of advice and guidance is weak and pupils are insufficiently prepared to make important decisions about their future. Parents and carers, or particular groups of parents and carers, are not sufficiently involved in supporting and making decisions about their children’s well-being.
Inadequate use is made of external agency support with little evidence that it informs personalised planning.

Or, the effectiveness of safeguarding is inadequate.

	· SEN Register.

· Feedback from pupils, parents/carers, visiting professionals, external agencies, other staff in the school.

· Case work files.

· Feedback from pupils, parents, carers, external agencies.

· Pastoral and other relevant policies.

· Audit of staff knowledge in relation to LDD/AEN and CPD records to match.

	Leadership, management and ethos
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	CONSULTANT

· The SENCO role has significant status within the school.  The SENCO monitors and evaluates systems, teaching and pastoral care and takes a lead on strategic planning to improve achievement throughout the school. Time is allocated to fulfil the responsibilities of the role. 

· An appropriate management structure is in place for SENCO and support staff with clear job descriptions and allocation of roles.

· Efficient management is supported by an appropriate meetings schedule.

· There are clear line management and performance management arrangements. 

(Cross Reference Audit:
 1,2,3,6,7,8,9,12,19,20)

(Cross Reference SEF: Section 6a)

	Outstanding:  The SENCO and other relevant coordinators have QTS, high levels of expertise and professional knowledge, keep up to date and enable all staff to develop skills and knowledge in relation to SEN.  The SENCO is conspicuously successful in inspiring the school community to share a strong sense of purpose which involves work towards meeting or sustaining ambitious targets for pupils with LDD/AEN. Rigorous and extensive monitoring, searching analysis and self-challenge enable the school to devise exceptionally well-focused plans. The SENCO has sufficient non contact time to implement school policy and appropriate facilities to carry out the role.  SENCOs should have easy access to SLT and status at least commensurate with that of core subject leaders.  Job descriptions for key staff including TAs are appropriate and regularly reviewed.  There is an appropriate meetings schedule in which inclusion issues can be considered by all relevant staff.  Performance management is in place for all staff (including non-teaching staff) and linked to CDP opportunities where appropriate.

Good:  Most of the above criteria are in place and there are plans to improve those elements which are not.

Satisfactory:  Most criteria are in place but are not equally applied to all staff (e.g. no performance management of TAs). The SENCO is not yet fully involved in strategic planning.

Inadequate:  Many of the above criteria are not in place.  Deficiencies are significant.


	· Discussion with SENCO/ other key staff.

· SENCO’s timetable.

· SENCO’s CV and Inset record.

· Feedback from other staff and visiting professionals.

· SIP.

· SEF.

· Performance management policy.

· Job descriptions.

· Evidence of meetings schedule, minutes etc.

· Discussions with staff.
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	BOTH

· Specialist (e.g. SEN, EAL, behaviour facility, pastoral offices) accommodation is welcoming and appropriately equipped.

· There is access to appropriate space to enable intervention programmes to be effectively carried out.

(Cross Reference Audit:
 2,3,9)


	Outstanding:  Criteria fully met.  Feedback from staff, pupils and visitors relating to specialist accommodation is consistently very positive. Interventions are not limited by lack of appropriate space.

Good:   Accommodation is appropriate and welcoming and generally well equipped.  Feedback is mainly positive.  Space for interventions is occasionally limiting.

Satisfactory:  Whilst generally satisfactory, some aspects of accommodation are in need of improvement.  Lack of space for interventions limits what can be provided.

Inadequate:  Accommodation is unsatisfactory.  There is a significant element of negative feedback.  Interventions are carried out in areas that significantly inhibit learning.

	· Observation/classroom visits (specialist and mainstream lessons).

· Feedback from teachers, TAs and pupils.

· Feedback from pupils, teachers, TAs and parents.

· Feedback from visiting professionals.
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	BOTH

· Arrangements are in place to monitor the effectiveness of LDD/AEN provision and this informs the extent to which delegated (and other) funds are efficiently used.

· There are clear systems in place to ensure the effective use of resources to meet the changing needs of pupils.

(Cross Reference Audit:
 1,2,3,6,8,9,12,17,20)


	Outstanding:  An appropriate monitoring schedule is in place enabling the school to evaluate the effectiveness of provision and of value for money e.g. costed and evaluated provision map.  Monitoring includes attention to intervention activities and to the quality of TA (and other) support. The SENCO is actively involved in monitoring effective use of delegated funds. Support is effectively targeted at areas of greatest need and systems are in place to ensure this is reviewed and revised as appropriate.

Good:  An appropriate monitoring schedule is in place using most of the above criteria and enabling value for money to be ascertained. Support is effectively targeted at areas of greatest need.

Satisfactory:  Whilst monitoring of classroom and intervention provision takes place, it is insufficiently robust to inform value for money. Support is not yet targeted at areas of greatest need.

Inadequate:  There is too little attention to the monitoring of effectiveness of LDD/AEN provision and/or there is a lack clarity regarding the deployment of delegated (and other) funds.


	· Monitoring schedules and outcomes.

· Financial analysis.

· Evaluation reports.

· Reports to Governors.

· Individual pupil timetables.

· Provision Management.
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	SEN OFFICER

· The governing body is proactive and evaluative in its consideration of LDD/AEN provision.

· An SEN named Governor has been identified and takes an active interest in monitoring, evaluation and continued planning for improvement.

· The governing body ensures the school has given specific attention to pupils who might be at risk of underachievement, and this is reflected in the school’s Disability Equality Scheme, Gender Equality Scheme and Access Plan.

· The governing body ensures that school Policies applying to LDD/AEN arrangements and provision fully reflect the statutory framework, including the Codes of Practice (SEN and Disability) and that all statutory policies are in place, including the statutory requirements for the Prospectus.

· The Governing Body ensures that parents are informed annually about the impact of arrangements for SEN and progress through the Access Plan.

(Cross Reference Audit:
 1,2,3,6,7,8,9,12,19,20)

(Cross Reference SEF: Section 5c,6a)
	Outstanding:  An evaluative report is published annually and specifically addresses progress through the Access Plan as well as the impact of SEN provision.  The named governor for SEN is proactive in support of the school, including self evaluation exercises.  Governors are aware of classroom practice and take part in some monitoring exercises e.g. monitoring quality of IEPs.  Appropriate SEN policy, Charging Policy and other relevant policies are in place and regularly reviewed.  They fully inform practice in the school. 

The prospectus meets the statutory requirements for pupils with disabilities. 

The school has been particularly creative in enabling all pupils to access the curriculum. The needs of pupils at risk of underachievement are specifically addressed in the school’s Equalities Policy, Disability Equality Scheme (DES), Access Plan and Gender Equality Scheme (GES), and the impact is regularly reviewed.

Good:  The Governing Body reports annually but reports are not consistently evaluative.  The SEN Governor is proactive in support of the school.  Policies are up to date and comply with requirements.  The school ensures that all pupils are able to access the curriculum and extra curricular activities and this is reflected in Equality Schemes, Charging Policy and Access Plan.

Satisfactory:  The Governing Body takes steps to comply with requirements but annual reports are descriptive and do not address the impact of provision.  A named governor has been identified but does little to actively support key staff.  Whilst there is due regard for the statutory framework, there are either some deficiencies in the content of policies and Access Plan or they are not well matched to actual practice in the school.  The school is committed to inclusion but some elements of the criteria are not met, e.g. an appropriate DES, GES or Access Plan are not in place.

Inadequate:  Governors have little involvement in the self evaluation of LDD/AEN and do not comply with requirements to report annually.  Either there is no named governor or the named governor has very little involvement in support of the school.  Policies and/or up to date Access Plan do not fully comply with requirements, are inappropriate to meet the needs of pupils at risk of underachievement, or are a particularly poor match with actual practice in the school. 


	· Feedback from SENCO and other key staff and/or named governor.

· Annual report relating to SEN arrangements and the Access Plan.

· SEN / other AEN Policies.

· SEN action plan (or section in School Improvement Plan).

· Access Plan.  (N.B.  The two may be merged into one document).

· Disability Equality Scheme.

· Gender Equality Scheme.

· Charging Policy.

· Prospectus.

· Minutes of Governors’ Meetings. 

· Evidence of SEN Governor visits to the school.

· School Website.

· School Profile.




	The effectiveness of the school

How successful is provision for pupils with SEN? 



	No.
	Audit statement
	Evaluation and commentary



	
	To what extent has the effectiveness of LDD / AEN provision improved since the last evaluation report (or inspection)?
	

	
	Overall, how effective is LDD / AEN provision?


	Overall, provision is xxxxxxx and there is xxxxxxx capacity for sustained improvement.
Strengths:

Areas for development:



	
	Does the school provide ‘value for money’ in respect of LDD / AEN provision?
	

	
	What should the school do to improve?

These recommendations should be incorporated into an action plan, sensibly phased over time.  Inclusion Consultant support is available for this task under the terms and conditions of OQSA membership.
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