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Judging achievement and setting targets in schools 

 

This booklet can be used for: 

 School self-evaluation by school leaders 

 School self-evaluation by governors 

 Preparation for inspection 

 Whole school target setting 

 Individual learner target setting 

This booklet complements 
information from: 

 RAISEonline 

 Dashboards 

In addition 
 

 Oxfordshire Infant and Primary schools are sent the NEXUS analysis in the Autumn 
term 

 Performance data and target setting information from the Fischer Family Trust (FFT) 

 Schools with post-16 provision will get an analysis of performance at A and AS level 
from Advanced Level Performance Systems (ALPS). 

It will: 

 Explain National pupil performance expectations 

 Indicate the expectations of pupil performance in Oxfordshire 

 Reflect the expectations from inspection teams as they judge achievement 

 Support whole school and individual target setting. 
 

 
This guidance is designed to match with the use of the Oxfordshire Pupil Tracker (OPT) 

 
Inspection judges achievement using evidence of attainment and progress for all and groups of learners over time.

Important messages for 2014 – 2015 
 1. Track and evaluate the proportion of learners making expected and better than expected progress 
 2. Evaluate the performance and progress of groups of learners; especially those receiving pupil premium (PPG) and are 

designated as School Action plus or have a statement of special need (SEN) 
 3. Track learners through key stage 1 using the expectation that those at a Good Level of Development (GLD) gain a 

minimum of level 2b at the end of level 1 
 4. At key stage 2, reading and writing performance is no longer amalgamated into an English performance level 
 5. To key stage 4, track 5 years of progress from key stage 2 using, maths ks2 to maths Kks4, Eng ks2 to Eng KS4 and, for 

other subjects, average ks2 to ks4. 
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This means: 

National expectations for expected progress are 2 full levels between ks1 and ks2, 3 full levels between ks2 and ks4. 

Oxfordshire expectations of progress are 3 full levels between ks1 and ks2, 4 full levels between ks2 and ks4. 

Attainment floor standards are: 

65% for reading, writing and maths L4+ at ks2 and 40% 5A* to C inc Eng & maths at KS4 (GCSE or iGCSE) 

The national median for progression for pupils making expected progress: in reading, writing, and mathematics by ks2; between 
ks2 and ks4 in English or mathematics 

For school self-evaluation 

 

For the primary sector, national comparators for attainment are available for end of ks1 and ks2 outcomes, EYFS, Year 1 phonic 
screening, and Year 2 phonic re-screening. 

National minimum expectation of progress 
EYFS  Key Stage 1  Key Stage 2  Key Stage 4 (GCSE) 

Good level of 
development 

 Reading, writing and maths  Reading, writing and maths  
English, mathematics and 

other subjects 
GLD → Level 2b → Level 4 → Grade C 

 
Better than expected progress and Oxfordshire minimum expectations 

EYFS  Key Stage 1  Key Stage 2  Key Stage 4 (GCSE) 
Good level of 
development 

 Reading, writing and maths  Reading, writing and maths  English, mathematics and 
other subjects 

GLD → Level 2a → Level 5 → Grade A 
 
        
       
     
 

School leaders need to be able to answer, at any one moment in time, two fundamental monitoring questions:  

1. How well are learner’s achieving? 
2. How do we know? 
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For the secondary sector, national comparators for attainment are available between ks2 and GCSE for English and mathematics 
and average KS2 scores and 5 A* to C GCSEs including English and mathematics. Other subject areas should also track student 
performance and be able to answer the monitoring questions above. 

For primary schools, measuring progress from the end of the Reception year using EYFS outcomes to the end of year 1 or 
end of ks1. The ELGs do not translate precisely to NC levels. However, as a broad rule of thumb children who reach a good level 
of development across the ELGs ought to be reaching at least 2b by the end of ks1. Children exceeding the ELGs at the end of 
reception ought to be reaching 2a as a minimum and more likely level 3. 

In ks2, data indicates that most pupils now make at least two levels of progress over the key stage, whatever their ks1 outcome. A 
measure of the school’s success is increasingly dependent on the percentages of pupils making more than two levels 
(more than expected progress). See appendix B 

For secondary schools, all students entering ks3 with at least an average of level 4 in reading, writing and mathematics 
should be expected to gain 5+ GCSE grades C in En & Ma (72% in Oxfordshire). Transition matrices indicating expected 
progress also help schools compare how well pupils and groups from specific starting points are doing compared with national 
data. See appendix B 

Tracking progress through the use of teacher assessment for individuals, groups and cohorts throughout a year remains a task that 
requires continual refinement and moderation (usually measured in sub-levels of progress or points at KS2 and KS3 and grades at 
GCSE). Robust evidence for pupil progress from school tracking should be used on inspection. 

Tracking of student progress in post-16 should follow similar principles to that throughout secondary; Target setting and monitoring 
progress leading to early intervention. 

 

Three basic principles to keep in mind at all times 

 High expectations secure good progress   Accurate assessment enables robust data analysis 

 Age and prior attainment advise the expectations we have of pupil achievement.  

Leaders are telling us that being able to analyse end of key stage and internal tracking data quickly and efficiently, enables fine 
tuning of provision to ensure pupils make good progress over time and that, as a result, gaps are narrowing for pupil premium and 
SEN/D pupils. All primary and secondary schools are encouraged to regularly review progress and attainment throughout the 
year. Three points of assessment (autumn, spring and summer) may be sufficient but, where rapid improvement is being sought, 
up to six points of assessment (terms 1-6) may be more appropriate. The choice is yours. 
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Early Years Foundation Stage (EYFS) 

For recording purposes: Emerging = 1; expected = 2; exceeding = 3 

The following is an extract from the Subsidiary Guidance for inspectors (April 2013). This is currently the only national guidance 
on progress in the EYFS. This may help deciding a judgement about progress for your cohort. 

Attainment on entry to nursery at age three 
Most children are likely to be working within the ‘Development Matters’ band for 30–50 months, having shown competence in the 
preceding band for 22–36 months. This may be referred to as the age-related expectation at the beginning of nursery. Attainment 
on entry is likely to be below age-related expectations where a substantial proportion of children in a school do not demonstrate 
competence in the 22–36 month band.  
Attainment on entry to reception at age four 
Most children are likely to demonstrate some of the skills, knowledge and understanding described by the development statements 
in the ‘Development Matters’ band for 40–60+ months, in addition to those in the preceding band for 30–50 months. This may be 
referred to as the age-related expectation at the beginning of reception. Attainment on entry is likely to be below age-related 
expectations where a substantial proportion of children in a school do not demonstrate competence in the 30–50 month band. The 
statutory early learning goals establish national expectations for most children to reach by the end of Reception Year.  
Judging progress in the Early Years Foundation Stage  
Where children make progress from age-related expectations at the beginning of nursery, to age-related expectations at the 
beginning of reception and the end of reception (where levels of development can be compared with Early Years Foundation Stage 
Profile national figures) this is likely to represent expected progress during the Early Years Foundation Stage.  
Note that these bands overlap and children will not necessarily progress sequentially through each statement within them. For self-
evaluation take account of how children learn their development in relation to their starting points and capabilities together with the 
proportions that make and exceed the progress expected.  

Reception Year outcomes - Defining a Good Level of Development (GLD): 

From 2013, children are defined as having reached a GLD at the end of the EYFS if they achieve at least the expected level in: 

 the ELGs in the prime areas of learning (personal, social and emotional development; physical development; and 
communication and language) and; 

 the ELGs in the specific areas of mathematics and literacy 
 In total there are 12 ELGs within the GLD  

Note: a GLD is a measurement of attainment not progress. A child needs to score 2 or more in all 12 ELGs to attain a GLD. EYFS 
teachers continue to refine their accuracy of judging GLD. As a starting point for measuring progress you may wish to consider this. 
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Primary Schools 
 
Standards in KS1 and KS2 are judged in terms of sub-level, which relate to National Curriculum levels, to which a point score is 
allocated: 

Level Points  Level Points 

W* 3  3b 21 

1c 7  3a 23 

1b 9  4c 25 

1a 11  4b 27 

2c 13  4a 29 

2b 15  5c 31 

2a 17  5b 33 

3c 19  5a 35 

 
Refinement: 
Some schools have refined their Teacher Assessments, using APP as a guide and evidence base. They have introduced the 
concept of a sublevel +. This equates to one point above the sub-level point score equivalent. For example, 2a+ equates to 18 
points, 3b+ equates to 22 points. They moderate these assessments carefully using the APP evidence as a guide. Typically, they 
would expect to see clear evidence that the pupil is very secure at the sub-level specified with good evidence that many aspects of 
the sub-level above are now in place. 
 
Key Stage 1  

Entry to year 1 - guidance from September 2013:  

It should be possible to assess most pupils on entry to ks1 against NC criteria (using APP) to create a baseline. To do this 
it is recommended that observation and discussion with their previous teacher are done within the first weeks of the autumn term. 
This initial assessment should be then used to measure pupil progress against across the year or key stage.  

It is inaccurate to assume that children who reached a Good Level of Development (GLD) in the Foundation Stage will all be at the 
same NC level, as some may be higher. There is an overlap between EYFS criteria and NC criteria for 1c, 1b and 1a. For children 
that have not yet reached a GLD, it may still be possible to place them at a NC start point. 

Many children will have missed reaching a GLD by only a relatively small number of measures and may still be assessed as a 1c (7 
NC points) or just below (possibly 5 NC points). Others may have only been judged as emerging in many measures. These may be 
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recorded more accurately as ‘W’ (3 NC points). For some of these children (summer born, for instance) it may be more appropriate 
to continue to use the EYFS profile a little longer (but not beyond Christmas).  

 

Most pupils should have an NC level of some sort by the end of December. There is no specific national guidance as to 
whether it is more appropriate for a very low attaining child to be assessed against the EYFS Profile or the P scales from this point. 
Each case will be individual and should be considered in accordance to the child’s strengths and or areas for development and 
provision within the school. However, it should be remembered that P scales are designed for children with quite severe needs who 
are only progressing very slowly. P scales are not usually suitable for most mainstream SEN/D pupils.  

There is no national guidance on what is expected by the end of year 1. Many schools now aim for 1a on average for the 
cohort by the end of year 1 (equivalent to an average point score (APS) of 11 points) as this gives pupils a good chance of 
accelerated progress in year 2. Nearly all children (including SEN/D pupils) should reach 1c or above by the end of year 1. It is only 
considered appropriate to use level ‘W’ at this stage for children with English as an additional language. As stated above, for 
children with severe SEN/D, P scales may be appropriate.  

The percentage of pupils reaching the expected score in phonic screening by the end of Y1 remains a figure that is 
benchmarked against the national percentage. Schools are advised to try to improve this percentage year on year. Where there are 
pupils who fail to reach the expected score, further action should be taken immediately to ensure that they quickly gain the phonic 
skills required. It is recommended that schools should aim to get as many of these pupils as possible to the expected standard by 
October (December at the latest). Do not assume that it is acceptable to set the date when they are re-screened at the end of year 
2 as a deadline.  

A judgement for self-evaluation for the end of ks1 should be against attainment nationally, see appendix C 

Schools that have been, in the past, below national averages at the end of key stage 1 should set the national average as 
their cohort target (aim for 16 points or more). Setting the national average as a cohort target will be more challenging for some 
schools or cohorts than for others but leaders need to anticipate this and target resources carefully to ensure that, if at all possible, 
no cohorts are at risk of falling significantly below average.  

For schools that have in previous years exceeded national averages at the end of the key stage 1, a useful strategy to 
maintain a drive for improvement is to look back at your best ever KS1 APS scores and try to exceed these (see below for guidance 
on target setting for individual pupils).  

There is a national requirement to reduce the attainment gap for specific groups such as SEN/D and Pupil Premium. The 
school also has a duty to ensure that no specific groups of pupils underperform so must constantly monitor this. 

Cohort and group averages can conceal under-attainment, particularly where cohorts are small, as a few very high attaining pupils 
can balance out a significant group of low attaining pupils. You are advised to monitor the percentages of pupils likely to reach 2b 
and above, 2a and above and level 3 and every effort should be made to meet or exceed the latest national figures.  
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Teachers’ (and indeed inspectors’) professional judgement needs to be used to judge progress. As a guide, if a cohort 
leaves EYFS with the percentage reaching a GLD in line with the national percentage and completes KS1 broadly in line with 
national averages, progress is likely to be examined closely on inspection. If the cohort completes KS1 generally above national 
averages, progress is likely to be good. If the cohort completes ks1 generally below average, progress is likely to be of concern. 
There is no direct correlation between individual EYFS outcomes and NC outcomes.  

 
Leaders will want some way of measuring progress throughout KS1 for individuals, groups and cohorts. It is recommended that 
they carefully track the progress of individuals, groups and cohorts from their September Year 1 baseline. Ten points of 
progress across key stage 1 from the September baseline should be expected [used by OPT]. 
 
Expected progress may map out as follows: 
 

September baseline Year 1- NC Levels Year 2- NC Levels 

1a 2b/2a 3b 

1b 2c/2b 3c 

1c 1a/2c 2a 

Wa (5 NC points) 1b/1a 2b 

W (3 NC points) 1c/1b 2c 

 
Better than expected progress is likely to equate to 12 points of progress from the baseline to the end of ks1 as follows:  
 

September baseline Year 1- NC Levels Year 2- NC Levels 

1a 2a 3a 

1b 2b 3b 

1c 2c 3c 

Wa (5NC points) 1a 2a 

W (3 NC points) 1b 2b 

 
Please be aware that, where pupils have been relatively disadvantaged during their early years, they may not be working at levels 
that reflect their actual ability on entry to school, entry to ks1 or even entry to ks2. Low percentages of pupils gaining the higher 
levels are usually an indicator of this. It is important to identify such pupils as quickly as possible and ensure that they are 
supported in reaching their true potential. If pupils make good progress then targets for them must be revised upwards (but never 
downwards). 
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Key Stage 2 

Attainment at the end of year 6 is judged in comparison to average attainment nationally, see appendix B, with schools 
judged to attain broadly in line with, significantly above or significantly below national averages.  

Schools that have been, in the past, below national averages at the end of key stage 2 should set a target in line with most 
recent national averages for Reading, Writing and Mathematics.  

For schools that have in previous years exceeded national averages at the end of the key stage 2, consider looking back at 
your best ever attainment and trying to exceed this. 

The attainment of specific groups of pupils must also be kept under careful review. Remember, there is a national 
requirement to reduce the attainment gap for specific groups such as SEN/D and Pupil Premium. The school also has a duty to 
ensure that no specific groups of pupils underperform so must constantly monitor this. Cohort and group averages can conceal 
under-attainment, particularly where cohorts are small, as a few very high attaining pupils can balance out a significant group of low 
attaining pupils. 

There are no national comparators for end of year attainment for years 3, 4 and 5 and the best we can do is extrapolate up 
from the ks1 national outcomes or down from the KS2 national outcomes. Appendix C is offered as a guide to enable schools to 
loosely benchmark. 

School leaders are encouraged to draw up and use Transition Matrices of progress from ks1 to identify underachievement and 
use when setting targets. These should also be done for groups of learners. Transition matrices for year 6 last year are in 
RAISEonline and should be used to identify issues to be improved that caused underachievement, if any. 

Value Added (VA) is a measure of how well the school does for each pupil and also takes into account their individual starting 
points. VA is an important measure of a school’s effectiveness. 100 indicates the expected performance level. 

Target setting: Good progress for pupils over key stage 2 could look like this (showing 4 points of progress each year) 

End of KS1 End of Year 3 End of Year 4 End of Year 5 End of Year 6 

3a 4b 5c 5a 6b 

3b 4c 4a 5b 6c 

3c 3a 4b 5c 5a 

2a 3b 4c 4a 5b 

2b 3c 3a 4b 5c 

2c 2a 3b 4c 4a 

1a 2b 3c 3a 4b 

1b 2c 2a 3b 4c 

1c 1a 2b 3c 3a 
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Secondary Schools 

Equivalence between NC levels and GCSE grades 

NC level GCSE grade 

3 G 

4 F 

5 E 

6 D 

7 C 

8 B 

Ext A/A* 

Key Stage 3 to GCSE 

Standards at GCSE are judged using 5A* to C including English and mathematics, expected and more than expected progress in 
English and mathematics, value added and the extent to which gaps are closing. School leadership should set targets that seek to 
perform at least in the top 50% of schools, if not the top 25%. 

National expected progress is 3 levels with more than expected progress (Oxfordshire expectation) being 4 levels as follows: 

KS2 level (or 
average level) 

In RAISEonline, 
ability groups 

Expected progress minimum 
grade 

Better than expected progress 
and Oxfordshire expectation 

minimum grade 

3 or below Below D C 

4 average C B 

5 or above Above B A 

 

Transition matrices, referred to in appendix E, show GCSE performance depending on starting point for English and mathematics. 
Matrices for all subjects can be found on the RAISEonline site. The table above varies little between subjects and is applicable for 
all target setting. 
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Attainment on entry 

School leaders should use data of pupil performance at ks2 as a baseline.  

Although age and prior attainment are starting points to inform target setting, care must be taken to ensure that we do not import 
low expectations, particularly where this could be linked to poor teaching and learning, disrupted schooling, low expectations or 
inadequate assessment. 

Planning for progression, target setting and tracking to GCSE 

Good schools will seek for learners to add more than 2 sub-levels each year between ks2 and the end of GCSE. Refined tracking 
in English, mathematics and science should be able to produce secure evidence of this for each learner. Other subjects may more 
broadly demonstrate this. Modern languages and RE have always needed different rates of progress or their own curriculum, but 
the same 2 monitoring questions need to be answered. 

Typically, for individual students, schools set annual targets along the trajectory towards the GCSE target grade. They collect 
working at grades at least 3 times a year, sometimes up to 6 for core subjects. At each assessment point an evaluation of 
performance is done for cohorts, classes and groups. A review of how each subject is progressing can be done, including progress 
towards ultimate targets, and reported at senior team and governing body meetings. 

Senior team members need to be able to show that any evidence of under-achievement has been acted upon e.g. interventions, 
adjustment of curriculum, improving teaching. 

Value Added (VA) 

At ks4 (GCSE), value added is calculated around 1,000. RAISEonline not only shows an overall value added figure, but that for the 
performance of different groups. If you wish to know how this is done you will need to refer to the notes with RAISEonline as it’s 
different for groups than overall. An inspection team will seek evidence for why value added is below 1,000. 

Student’s early entry for GCSE, especially mathematics.  

The first entry counts towards performance of a school, though students will be able to use the grades from subsequent entries. 
Evidence shows that many students underperform and are inclined not to continue to study that discipline at ‘A’ level. Colleges do 
not take this into account on application for courses at Level 3 (QCF). It is worth noting that the OFSTED framework requires the 
inspection team to find evidence of inappropriate early entry to GCSE. Schools should seek to maximise student performance at 
both GCSE and in preparation for subsequent study. 

Recently, new GCSEs for English and mathematics have shown pass rates at higher levels have declined.  
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Closing the gap 

Increasingly, the framework for inspection examines progress for all learners, by looking at progress of whole cohorts and progress 
of groups, especially Special Education Needs or Disabilities (SEND) and those in receipt of Pupil Premium Grant (PPG). If your 
school has a high number of children from service families than these also will form a specific group whose progress is examined 
closely. Schools cannot be good if the progress over time for these groups is not good also. 

RAISEonline compares the attainment and progress of those who have been eligible for free school meals (FSM) in the last 6 years 
and those looked after (CLA) with those who are not in these groups. You will be expected to show you are closing this gap over 
time. 

SEN/D 

The vast majority of learners with SEND are working at National Curriculum levels. The focus for the majority of SEND should 
be on targeted intervention in order to accelerate learning so these learners make more progress than their peers. Several primary 
and secondary schools are involved in the coached support programme from Achievement for All 3As whose aim is to accelerate 
low achievers’ learning. 

Provision should match learning needs to enable learners to catch up and maximise their achievement. A focus should be on high 
expectations through carefully planned and staged teacher interventions to maximise attainment as well as achievement. 

It can be challenging to develop appropriately high expectations of learners who are starting a key stage well below their peers and 
who may not make the expected National Curriculum levels of progress over that key stage. Inclusion consultants can advise you 
and there is additional guidance on the DfE website to help with target setting for very low attainers. The Progression Guidance 
should be used for all pupils where the gap is widening due to complex needs to establish national expectations for pupils working 
at low levels. 

Children within the Early Years Foundation Stage (EYFS) with SEND are entitled to high-quality Early Years provision based 
on the EYFS framework, its principles and commitments. They should be supported in pursuing unique paths in their learning and 
development toward the early learning goals. Assessment of their progress should take account of the developmental bands 
described in the EYFS framework, recognising that progress is not linear.  

P scales do not relate to the EYFS framework and therefore, the P scales and EYFS are not compatible. P scales are not an 
appropriate assessment or monitoring tool for young children and should only be used for pupils in year 1 at the start of term 3.  

Early Support Developmental Journals for young children with very specific needs e.g. Down’s syndrome/autism etc. are 
available. They provide practitioners and families with guidance for monitoring progress and supporting assessments for children 
with SEND in the EYFS. They can be accessed from the DfE or NCB websites – http://ncb.org.uk/early-
support/resources/developmental-journals/early-years-developmental-journal  

http://ncb.org.uk/early-support/resources/developmental-journals/early-years-developmental-journal
http://ncb.org.uk/early-support/resources/developmental-journals/early-years-developmental-journal
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Final thoughts 

 A target = projection + challenge 

 Pupils and students have learning aspirations. We should enable these to be realised. 

 Robust assessment must lie at the heart of whatever tracking and evaluation system you use. Teachers’ professional 
judgements based on evidence from moderated assessment of children’s work over a period of time, possibly informed by test 
results, should give a more accurate picture of how well children are doing. Subsequent challenging targets need to be set 
enabling teachers to accurately plan learning including intervention. It is not recommended to rely solely on tests. Schools are 
strongly encouraged to draw on opportunities for both internal and external moderation to ensure that their assessment is 
secure throughout the school and in line with that of other schools. Assessments consistent with APP good practice are strongly 
recommended with regular opportunities for sharing and discussion, particularly at points of transition, so that everyone has 
confidence in the judgements being made.  

 Assessment of student progression should continue throughout study at secondary school towards GCSE. The National 
Curriculum is written so that schools should plan for 5 years of progression rather than starting again for GCSE. Students 
should not feel wasted time redoing already secured knowledge and skills, just because they start year 10. 

 Effective target setting should not be solely based on any formula or table. Teachers’ knowledge of children is essential to 
ensure that a target is appropriate. Most assessment and tracking tools now include an opportunity to ‘generate’ a target based 
on a child’s prior attainment but these must always be carefully reviewed by the teacher. In some cases, they will not be 
challenging enough for the child concerned, in others they may be too challenging. There must be an opportunity for discussion 
with SLT and individual adjustment to targets where this is considered necessary. However, leaders will need to remain alert to 
standards and progress overall and their ambition to ensure the school provides the best possible outcomes for all pupils.  

 If an end of year target is missed, careful consideration needs to be given as to whether or not the next year’s target should be 
adjusted. There is a danger that lowering subsequent targets will perpetuate under-achievement. It would be better to introduce 
strategies that will help accelerate progress in the following year to make up for the ground lost. 

 It is important for teachers to be fully involved in analysing their impact on pupil learning, whatever system schools use to record 
attainment and track children’s progress. Train them to use the system themselves as this really helps them to analyse progress 
for groups and individuals and understand where they are being most effective. 

 School leaders need to know and produce evidence of how well they are catering for the learning of vulnerable individuals and 
groups. Systems should enable early interventions to occur for all learners, but especially those who are known to 
underachieve. The inspection framework now pays particular attention to those receiving Pupil Premium funding. A good school 
enables all its learners to achieve well, especially to read, communicate effectively and apply mathematics. 

Appendices A and B show how Government proposes assessment will change as new curriculum is introduced.  
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Appendix A 

At the end of consultation (March 2014) the Government propose that assessment changes from 2016 as follows: 

Current system  Post reform  

Floor standard  

Above the floor if:  

Progress measure – median % of pupils make expected progress from KS1 
to KS2 in any of reading, writing and mathematics or  

Floor standard  

Above the floor if:  

Progress measure – from 2016 pupils make sufficient progress from 
reception baseline to KS2 in all of reading, writing and mathematics or  

65% meet expected standard (level 4)  85% meet new expected standard  

Reception:  

Optional assessments e.g. home visits, teacher observation, school-
created assessments or off-the-shelf assessment products.  

Reception:  

New reception baseline of all pupils within their first few weeks at school. 
This will continue to be supplemented by teachers’ broader assessments 
and observations.  

The Early Years Foundation Stage Profile is statutory.  The Early Years Foundation Stage Profile is no longer compulsory.  

Key stage 1:  

Teacher assessment in reading; writing; speaking and listening; 
mathematics and science. Informed by externally-set, internally-marked 
test scores (apart from speaking and listening and science where there is 
no test).  

Results are expressed as levels (including sub-levels for level 2a-c).  

Key stage 1:  

Teacher assessment in reading; writing; speaking and listening; grammar, 
punctuation and spelling; mathematics and science. Informed by test 
scores (assessment of writing informed by grammar, punctuation and 
spelling test; no test for speaking and listening and science).  

Results expressed by the performance descriptor a child most closely 
meets.  

Key stage 2:  

Externally set tests in reading; grammar, punctuation and spelling; and, 
mathematics. Sample test for science. Teacher assessment in science, 
mathematics and reading and writing.  

Results of these tests and assessments are reported to pupils and parents 
as levels.  

Key stage 2:  

Externally set tests in reading; grammar, punctuation and spelling; and, 
mathematics. Science sample test continues. Teacher assessment of 
writing, reading, science and mathematics. These tests will reflect the new 
curriculum.  

Test results reported to pupils and parents as a scaled score. Writing 
assessment results reported through new performance descriptors. The 
results of the science, mathematics and reading teacher assessments 
expressed as whether a pupil has met the new expected standard.  

Taken from Reforming assessment and accountability for primary schools, Government response to consultation on primary school assessment and 
accountability (DfE 2014) 
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Appendix B Changes to GCSEs and Key Stage 3 (KS3) curriculum and assessment A timetable for change 

 
  

 2013/2014 2014/2015 2015/2016 2016/2017 2017/2018 

Ye
ar

 7
 KS3 curriculum disapplied   

Existing KS3 curriculum or 
New KS3 Curriculum 

Start new KS3 curriculum 
(All new NC subjects) 

Start new KS3 curriculum 
(All new NC subjects) 

Start new KS3 curriculum 
(All new NC subjects) 
First cohort to enter 
without NC levelled data 

Start new KS3 curriculum (All new 
NC subjects) 

Ye
ar

 8
 KS3 curriculum disapplied   

Existing KS3 curriculum or 
New KS3 Curriculum 

Start new KS3 curriculum 
(All new NC subjects) 

Start new KS3 curriculum 
(All new NC subjects) 

Start new KS3 curriculum 
(All new NC subjects) 

Start new KS3 curriculum (All new 
NC subjects) 

Ye
ar

 9
 KS3 curriculum disapplied  

Complete existing KS3 
curriculum or new KS3 
curriculum 

Complete new KS3 
curriculum (All new NC 
subjects) 

Complete new KS3 
curriculum (All new NC 
subjects) 

Complete new KS3 
curriculum (All new NC 
subjects) 

Complete new KS3 curriculum (All 
new NC subjects) 

Ye
ar

 1
0

 

Existing GCSE (Assessed in 
2015 – schools can opt into 
Progress 8 measures) 

Existing GCSE (Assessed in 
2016 – Progress 8 
measures) [Terminal exams  
only] 

New GCSE for Eng lang, Eng 
lit and maths  
Existing GCSEs all other 
(Assessed 2017 – New 
GCSEs grades 9 – 1. Existing 
GCSEs A* - G. Progress 8 
measures) [Terminal exams  
only] 

New GCSE for Eng lang, Eng 
lit. and maths, science, 
geography, history, modern 
and ancient languages. 
Existing GCSEs all other 
(Assessed 2018 – New 
GCSEs grades 9 – 1. Existing 
GCSEs A* - G - Progress 8 
measures) [Terminal exams  
only] 

New GCSE for Eng lang, Eng lit. 
and maths, science, geography, 
history, modern and ancient 
languages Existing GCSEs all other 
(Assessed 2019 – New GCSEs 
grades 9 – 1. Existing GCSEs A* - G 
- Progress 8 measures) [Terminal 
exams  
only] 

Ye
ar

 1
1

 

Existing GCSE  
(Assessed in 2014) 

Existing GCSE (Assessed in 
2015 – schools can opt into 
Progress 8 measures) 

Existing GCSE (Assessed in 
2016 – Progress 8 
measures) [Terminal exams  
only] 

New GCSE for Eng lang, Eng 
lit and maths Existing GCSE 
all other (Assessed 2017 – 
New GCSEs grades 9 – 1. 
Existing GCSEs A* - G - 
Progress 8 measures) 
[Terminal exams only] 

New GCSE for Eng lang, Eng lit. 
and maths, science, geography, 
history, modern and ancient 
languages. 
Existing GCSE all other (Assessed 
2018 – New GCSEs grades 9 – 1. 
Existing GCSEs A* - G - Progress 8 
measures) [Terminal exams only] 
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Appendix C 
 

For comparative purposes 
 
Progress 

National progress 
data 2013 

Measure of 
Expected progress 

% 

More than expected progress 
(Oxfordshire expectations) 

% 

KS1 to KS2 

Reading 88 30 

Writing (TA) 91 30 

Mathematics 88 31 

KS2 to GCSE 
English 69 30 

Mathematics 70 32 

 
Attainment 

National attainment 
data 2013 

Measure of % 

KS1 – L2c+ 

Reading 89 

Writing (TA) 85 

Mathematics 91 

KS2 – L4+ 

Reading 86 

Writing (TA) 83 

Mathematics 85 

EGPS – English Grammar, 
punctuation and spelling 

74 

KS4 - GCSE 

5A* to C inc. Eng and Maths 60 

English A* to C 67 

Mathematics A* to C 70 
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Appendix D 
 

Primary School benchmarking showing sub-level and points starting at 1c 
 

 Autumn - Nov/Dec Spring – Mar/Apr Summer June/July 

Year 1 1c 7 1b 9 1a 11 

Year 2 1a+ 12 2c+ 14 2b+ 16 

Year 3 2a 17 2a+ 18 3c 19 

Year 4 3c+ 20 3b 21 3b+ 22 

Year 5 3a 23 3a+ 24 4c 25 

Year 6 4c+ 26 4b 27 4b+ 28 

 
The ‘+’ added to a sub-level indicates that attainment is generally assessed as above that of the sub-level indicated but not yet fully 
secure at the sub-level above - the point score allocated takes account of this. 
 
You can easily shift sublevels forward if the pupil starts at a higher sublevel. 
 
Even ‘though these ‘age related cohort averages’ for autumn, spring and summer are tentative, leaders tell us they find them 
helpful in identifying any cohorts that are at risk of falling below national averages by the end of the key stage whilst there is still 
time to do something about them. 
 
  



  2014 version 1  

17 
Judging achievement and setting targets in schools 

Appendix E: Transition Matrices for English (KS2 English to GCSE English 2012) 

schools whose VA in top 50% 
 

schools whose VA in top 25% 

  Attainment at the end of KS4 in English     Attainment at the end of KS4 in English 
Su

b
-l

ev
el

 A
ch

ie
ve

d
 in

 K
S2

 E
n

gl
is

h
 

  U G F E D C B A A*   

Su
b

-l
ev

el
 A

ch
ie

ve
d

 in
 K

S2
 E

n
gl

is
h

 

  U G F E D C B A A* 

B 4% 11% 26% 30% 20% 7% 1% 0% 0%   B 3% 9% 24% 31% 22% 9% 1% 0% 0% 

N 3% 10% 29% 35% 18% 5% 0% 0% 0%   N 2% 9% 25% 35% 21% 7% 1% 0% 0% 

2 2% 7% 22% 37% 24% 7% 1% 0% 0%   2 1% 5% 18% 38% 26% 10% 1% 0% 0% 

3c 2% 4% 14% 34% 32% 12% 1% 0% 0%   3c 1% 3% 12% 32% 34% 15% 2% 0% 0% 

3b 1% 2% 8% 26% 38% 22% 2% 0% 0%   3b 1% 2% 6% 25% 38% 25% 3% 0% 0% 

3a 1% 1% 5% 18% 38% 32% 4% 0% 0%   3a 1% 1% 4% 16% 37% 35% 5% 0% 0% 

4c 1% 1% 2% 8% 29% 46% 12% 2% 0%   4c 0% 1% 2% 7% 27% 48% 13% 2% 0% 

4b 0% 0% 1% 3% 16% 49% 25% 6% 0%   4b 0% 0% 1% 2% 14% 49% 27% 7% 1% 

4a 0% 0% 0% 1% 7% 37% 38% 15% 2%   4a 0% 0% 0% 1% 6% 35% 38% 17% 3% 

5c 0% 0% 0% 0% 2% 17% 37% 33% 11%   5c 0% 0% 0% 0% 2% 15% 36% 35% 12% 

5b 0% 0% 0% 0% 0% 4% 21% 43% 32%   5b 0% 0% 0% 0% 0% 4% 18% 43% 34% 

5a 0% 0% 0% 0% 0% 1% 7% 33% 59%   5a 0% 0% 0% 0% 0% 1% 6% 30% 63% 

  

 
Grade C+ at 

GCSE Eng 

for schools whose VA 
is in the  

Grade A+ at 
GCSE Eng 

for schools whose VA is 
in the 

top 50% top 25% 
 

top 50% top 25% 

Su
b

-l
ev

el
 A

ch
ie

ve
d

 in
 K

S2
 E

n
gl

is
h

 

B 9% 11% 
 

Su
b

-l
ev

el
 A

ch
ie

ve
d

 in
 

K
S2

 E
n

gl
is

h
 

3 - 0% 0% 

N 6% 7% 
 

4c 2% 2% 

2 8% 11% 
 

4b 6% 7% 

3c 13% 16% 
 

4a 17% 19% 

3b 24% 28% 
 

5c 43% 47% 

3a 37% 41% 
 

5b 74% 77% 

4c 59% 63% 
 

5a 92% 94% 

4b 80% 83% 
 

4a 92% 93% 
 

5 + 99% 99% 
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Transition Matrices for mathematics (KS2 mathematics to GCSE Mathematics 2012) 

schools whose VA in top 50% 
 

schools whose VA in top 25% 
Su

b
-l

ev
el

 A
ch

ie
ve

d
 in

 K
S2

 M
at

h
s 

Attainment at the End of KS4 in Mathematics     Attainment at the End of KS4 in Mathematics 

  U G F E D C B A A*   

Su
b

-l
ev

el
 A

ch
ie

ve
d

 in
 K

S2
 M

at
h

s 

  U G F E D C B A A* 

B 14% 36% 28% 13% 6% 3% 1% 0% 0%   B 12% 34% 29% 13% 7% 4% 1% 0% 0% 

N 10% 37% 34% 13% 5% 1% 0% 0% 0%   N 8% 36% 33% 15% 6% 2% 0% 0% 0% 

2 4% 25% 40% 20% 7% 3% 0% 0% 0%   2 3% 23% 38% 23% 8% 4% 0% 0% 0% 

3c 3% 15% 36% 27% 12% 6% 1% 0% 0%   3c 3% 13% 33% 27% 14% 8% 1% 0% 0% 

3b 1% 7% 24% 30% 23% 13% 2% 0% 0%   3b 1% 5% 22% 29% 25% 15% 2% 0% 0% 

3a 1% 3% 12% 24% 30% 25% 4% 1% 0%   3a 1% 2% 11% 22% 30% 28% 5% 1% 0% 

4c 0% 1% 5% 14% 28% 41% 9% 2% 0%   4c 0% 1% 4% 12% 27% 43% 11% 2% 0% 

4b 0% 0% 2% 6% 19% 49% 19% 4% 0%   4b 0% 0% 1% 5% 17% 49% 21% 6% 1% 

4a 0% 0% 0% 2% 9% 42% 32% 13% 2%   4a 0% 0% 0% 2% 8% 41% 33% 15% 2% 

5c 0% 0% 0% 0% 3% 26% 37% 27% 6%   5c 0% 0% 0% 0% 3% 25% 36% 29% 7% 

5b 0% 0% 0% 0% 1% 11% 27% 41% 20%   5b 0% 0% 0% 0% 1% 10% 26% 41% 22% 

5a 0% 0% 0% 0% 0% 3% 11% 36% 50%   5a 0% 0% 0% 0% 0% 2% 10% 34% 54% 
 

Grade C+ at 
GCSE maths 

for schools whose VA is in 
the  Grade A+ at 

GCSE maths 

for schools whose VA is 
in the 

top 50% top 25% 
 

top 50% top 25% 

Su
b

-l
ev

el
 A

ch
ie

ve
d

 in
 K

S2
 m

at
h

s B 4% 5% 
 

Su
b

-l
ev

el
 A

ch
ie

ve
d

 in
 

K
S2

 m
at

h
s 

3- 1% 1% 

N 2% 2% 
 

4c 2% 2% 

2 4% 5% 
 

4b 5% 6% 

3c 7% 10% 
 

4a 15% 17% 

3b 15% 18% 
 

5c 33% 36% 

3a 30% 34% 
 

5b 60% 63% 

4c 51% 56% 
 

5a 86% 88% 

4b 73% 76% 
 4a 89% 90% 
 5+ 98% 99% 
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Transition to 5 GCSE A* to C inc. En and Ma (2012) 

Given the average attainment at KS2 this is how schools deliver the national standards at GCSE 

all pupils 

 

schools whose VA in 
top 50%  

schools whose VA in 
top 25% 

Achieved 5A*-C 
GCSEs inc En & Ma 

 

Achieved 5A*-C GCSEs 
inc En & Ma  

Achieved 5A*-C GCSEs 
inc En & Ma 

A
ve

ra
ge

 K
S2

 s
u

b
-l

ev
el

 in
 E

n
gl

is
h

, M
at

h
s 

an
d

 
Sc

ie
n

ce
 

2, N 
or B 

1% 

 

A
ve

ra
ge

 K
S2

 s
u

b
-l

ev
el

 in
 E

n
gl

is
h

, M
at

h
s 

an
d

 
Sc

ie
n

ce
 

2, N 
or B 

2% 
 

A
ve

ra
ge

 K
S2

 s
u

b
-l

ev
el

 in
 E

n
gl

is
h

, M
at

h
s 

an
d

 
Sc

ie
n

ce
 

2, N 
or B 

3% 

3c 2% 

 

3c 3% 
 

3c 4% 

3b 4% 

 

3b 6% 
 

3b 7% 

3a 9% 

 

3a 12% 
 

3a 14% 

4c 22% 

 

4c 27% 
 

4c 32% 

4b 45% 

 

4b 52% 
 

4b 56% 

4a 71% 

 

4a 77% 
 

4a 80% 

5c 90% 

 

5c 93% 
 

5c 94% 

5b 97% 

 

5b 98% 
 

5b 99% 

5a 99% 

 

5a 100% 
 

5a 100% 

 

 

Transition matrices are available for all vocational and GCSE subjects from average KS2 sublevels, 
https://www.raiseonline.org/OpenDocument.aspx?document=135 

  

https://www.raiseonline.org/OpenDocument.aspx?document=135
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Contacts 

 

Schools helpline 0844 264 2204 

 

Performance and Information team 

Tel: 01865 816253 

email: DataAnalysisTeam@oxfordshire.gov.uk 

 

School Improvement team 

For school intervention leaders (SIL) 

Tel: 01865 89 7770 

email: schoolimprovementteam@oxfordshire.gov.uk 

 

EYFS team 

Schools tel: 01865 815830 

Settings tel: 0845 604 2346 

 

OPT (Oxfordshire pupil tracker) 

Please contact the OCC Schools Support Team 

Tel: 0845 052 1000 

email ict.service@oxfordshire.gov.uk 

 

mailto:DataAnalysisTeam@oxfordshire.gov.uk
mailto:schoolimprovementteam@oxfordshire.gov.uk
mailto:ict.service@oxfordshire.gov.uk

