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Changes to Inspection Arrangements 
From September 2014 

 
Headteacher Briefing 

  
 
There are a number of important changes to the way in which Ofsted will inspect schools 
from September 2014. These are summarised on the Ofsted and inspections page of 
the Oxfordshire intranet. 
 
Ofsted has significantly reduced, by over 275 pages, the amount of guidance it 
publishes for inspectors, schools and other stakeholders. There are now just three 
guidance documents: The Framework for school inspection; the School inspection 
handbook; and Inspecting safeguarding in maintained schools and academies . 
 
Inspectors will use this new guidance for the inspection of maintained schools and 
academies from September 2014. 
 
Section A: 
Key changes identified by Ofsted 
 
The revised School Inspection Handbook incorporates guidance and briefings for 
inspectors that were previously spread across a number of documents. The exception 
is in the area of inspecting safeguarding, where guidance is set out in a separate 
document. 
 
While Ofsted says there is no fundamental change to inspection methodology, 
inspectors will from September 2014: 
 

1. Make graded judgements for early years and sixth form provision. 
The Inspection Handbook (paragraphs 124 to 127) informs inspectors that, 
124.  Inspectors should first make the key judgements on: 

 the behaviour and safety of pupils at the school 

 the quality of teaching in the school 

 the achievement of pupils at the school. 
 
125.  In coming to each of these key judgements, inspectors will also draw on evidence  
from inspection of any early years or sixth form provision and consider its impact.  
 
126.  Inspectors should then judge the effectiveness of any early years or sixth form 
provision. For either (or both) cases, inspectors must report a numerical grade and write 
sections in the inspection report that summarise the key findings and explain the 
effectiveness grading. Early years and sixth form provision grades may be higher or 
lower than the overall effectiveness grade; inspectors should explain any variation 
between the grades in the report text. The early years and sixth form provision grades 

http://schools.oxfordshire.gov.uk/cms/node/162
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may not determine, but could influence, the key judgements, including on 
leadership and management, and in turn the school’s overall effectiveness. 
 
127.  Inspectors then make the key judgement on the quality of leadership in and 
management of the school. In making this judgement, inspectors must take into 
proportionate account any significant issues in the quality of early years or sixth form 
provision that may reflect on the quality of leadership and management of the school as a 
whole.’ 
 
Paragraph 7 says, ‘All members of the inspection team must contribute to the evaluation of 
each of the four key judgements and any early years and/or sixth form provision and come 
to a collective view about the quality of the education provided by the school.’ That is, 
unless there is only one inspector, judging the EYFS or sixth form will not be the sole 
responsibility of one person. Teachers in these departments should expect to see 
more than one inspector during the course of the inspection.  
 
It is unclear precisely what impact EYFS and sixth form judgements will have on overall 
judgements for the school. However, the impact is likely to be proportionate, depending on 
the number of children/students in that key stage. For example, in a small primary school 
where there are 4 or 5 Reception children in a mixed EYFS/Key Stage 1 class the 
influence of EYFS judgements is likely to be less than in a large infant school where 
Nursery and Reception children account for half of the school’s roll. 
 
 
 
 
 
 

2. No longer record on evidence forms a grade on the quality of teaching for 
individual lesson observations. 
The Inspection Handbook (paragraph 38) is unequivocal:  
The key objectives of lesson observations are to inform the evaluation of the overall quality 
of teaching over time and its contribution to learning and achievement, and to assess the 
behaviour and safety of pupils and the impact of leadership and management in the 
classroom. When inspectors carry out observations in lessons, they should not grade 
the quality of teaching for that individual session or indeed the overall quality of the 
lesson. Where there is sufficient evidence, inspectors will grade the other key judgements: 
achievement; behaviour and safety; and leadership and management. For short 
observations, inspectors might not award grades. 
 

Paragraph 30 of the handbook tells inspectors that they should expect to see ‘records 
of the evaluation of the quality of teaching, but inspectors should not expect to see records 
of graded lesson observations.’ 
 
 
 
 
 
 

Schools’ monitoring procedures should include specific reference to EYFS/sixth 
form in order to inform records of self-evaluation. 

Whilst Ofsted has taken the decision not to grade the quality of teaching in 
individual lessons, it is nonetheless advised that the schools’ senior leaders 
do so in the course of their own monitoring and evaluation procedures. 
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Paragraph 35 of the handbook says, ‘Inspectors must spend as much time as possible 
gathering evidence on teaching and learning, observing in lessons, scrutinising work 
(including in pupils’ books and folders), talking to pupils about their work, gauging both 
their understanding and their engagement in learning, and obtaining pupils’ perceptions of 
typical teaching.’  
None of this is new but inspectors are likely to spend more time than previously talking to 
pupils and scrutinising work. 
 
 
 
 
 
 
Paragraph 41 of the handbook says, ‘Inspectors will not expect teachers to prepare lesson 
plans for the inspection. However, they will use the evidence gathered from lesson 
observations to help judge the overall quality of the school’s curriculum.’ 
 
 
 
 
 
 
 
 

3. Pay even greater attention to a school’s curriculum to ensure that it is 
appropriately broad and balanced to help prepare young people for life in modern 
Britain. 
The Inspection Handbook (paragraph 4) instructs inspectors to check the school’s 
website to ensure that it complies with requirements, including, ‘the statutory sharing 
with parents of curriculum information (so the lead inspector can start to assess the 
breadth and balance of the school’s curriculum and whether it is likely to promote 
preparation for, and an appreciation of life in modern Britain).’  
 
How well schools prepare pupils for life in modern Britain will be a recurring theme 
throughout the inspection. Inspection reports are likely to include a bullet point 
specifically evaluating this. Please refer to the paragraphs in Section B on ‘pupils’ 
spiritual, moral, social and cultural development.’ 
 
 
 
 
 
 
 
 
 
 
 

Schools’ senior leaders should collate evidence of pupils’ engagement in their 
learning and the impact this has on their achievement. 

Teachers should not be asked to plan differently for lessons during an 
inspection from how they normally plan. However, schools should ensure that 
copies of teachers’ planning are made available to inspectors so that learning 
intentions are entirely clear to inspectors should the lesson be observed. 

 Schools should include their curriculum map on their website. 

 Schools should ensure that wherever possible curriculum plans include how 
topics/subjects promote pupils’ knowledge, understanding, appreciation of 
and preparation for life in modern Britain.  

 Schools should refer to paragraph 152 of the Inspection Handbook for 
details of what inspectors will be looking for when evaluating the 

curriculum. 
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4. Guidance has also been revised to support inspectors in making judgements 
following the phased removal of National Curriculum levels from September 
2014. 
Please see Annexe A, Ofsted’s ‘Note for inspectors – use of assessment information 
during inspections during 2014 – 2015.’ This document says, 
‘As now, inspectors will use a range of evidence to make judgements, including by looking 
at test results, pupils’ work and pupils’ own perceptions of their learning. Inspectors will not 
expect to see a particular assessment system in place and will recognise that schools are 
still working towards full implementation of their preferred approach.1   
However, inspectors will:  

 spend more time looking at the range of pupils’ work to consider what progress they 
are making in different areas of the curriculum 

 talk to leaders about schools’ use of formative and summative assessment and how 
this improves teaching and raises achievement 

 evaluate how well pupils are doing against relevant age-related expectations as set 
out by the school and the national curriculum (where this applies)2 

 consider how schools use assessment information to identify pupils who are falling 
behind in their learning or who need additional support to reach their full potential, 
including the most able 

 evaluate the way schools report to parents and carers on pupils’ progress and 
attainment and assess whether reports help parents to understand how their 
children are doing in relation to the standards expected. 

 

                                            
1 Further advice and guidance to support schools in selecting an appropriate system may be found by 

following the links below: 

Assessment principles: school curriculum, DfE, April 2014: 
www.gov.uk/government/publications/assessment-principles-school-curriculum. 

Schools win funds to develop and share new ways of assessing pupils: 
www.gov.uk/government/news/schools-win-funds-to-develop-and-share-new-ways-of-assessing-pupils. 

National curriculum and assessment: information for schools, DfE, March 2014: 
www.gov.uk/government/publications/national-curriculum-and-assessment-information-for-schools. 

Assessment Commission Report, NAHT, February 2014, www.naht.org.uk/welcome/news-and-media/key-

topics/assessment/assessment-commission-resources/. 
Case study One - Assessment without levels, www.ascl.org.uk/utilities/document-summary.139FCCAF-54DA-

416D-B67D2FA2149B6BA7.html. 
Case study Two - Assessment without levels http://www.ascl.org.uk/utilities/document-summary.8A5E3F46-

2082-416E-928E83DAA69E3AB0.html. 
2 Schools are likely to use a combination of relevant national curriculum expectations and performance 
descriptors where they apply (see below), and expectations set by the school for other (continued in the 

footnote below) subjects and age groups through the chosen assessment system. For the end of each key 
stage, the government will set the expected standards in reading, writing, mathematics and science. In 

between, it is for schools to determine where pupils must be in relation to that standard. For Key Stage 1, 

the DfE will provide performance descriptors for expected national standards in mathematics, reading and 
writing. It will provide a single descriptor of the expected standard for science. For Key Stage 2, the DfE will 

provide performance descriptors for expected standards in writing. For science, reading and mathematics, it 
will provide a single descriptor of the expected standard. The DfE will publish the draft performance 

descriptors in autumn 2014. At both key stages, tests will be reported against scaled scores rather than 
levels. 

Key Stage 4 programmes of study for English and mathematics will be published in August 2014 for teaching 

from September 2015. Science will be published for teaching from September 2016. 
 

http://www.gov.uk/government/publications/assessment-principles-school-curriculum
http://www.gov.uk/government/news/schools-win-funds-to-develop-and-share-new-ways-of-assessing-pupils
http://www.gov.uk/government/publications/national-curriculum-and-assessment-information-for-schools
http://www.naht.org.uk/welcome/news-and-media/key-topics/assessment/assessment-commission-resources/
http://www.naht.org.uk/welcome/news-and-media/key-topics/assessment/assessment-commission-resources/
http://www.ascl.org.uk/utilities/document-summary.139FCCAF-54DA-416D-B67D2FA2149B6BA7.html
http://www.ascl.org.uk/utilities/document-summary.139FCCAF-54DA-416D-B67D2FA2149B6BA7.html
http://www.ascl.org.uk/utilities/document-summary.8A5E3F46-2082-416E-928E83DAA69E3AB0.html
http://www.ascl.org.uk/utilities/document-summary.8A5E3F46-2082-416E-928E83DAA69E3AB0.html
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In the leadership and management section, the Inspection Handbook (paragraph 148) 
says, ‘Inspectors should evaluate how well leaders use formative and summative 
assessment to ensure that pupils, teachers and parents know if pupils are achieving the 
expected standard or if they need to catch up. 
 Inspectors should consider how well: 

 assessment information, including test results, is used by leaders and governors to 
improve teaching and the curriculum 

 leaders ensure the accuracy of assessment through internal and external 
standardisation and moderation  

 schools adopt the best practice of working together to moderate assessment for year 
groups and the end of key stages, and come to a common understanding of attainment 
and share records at points of transfer (within the context of the revised common 
transfer file).’ 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

5. Schools previously judged to be good will no longer receive an interim 
assessment letter in the third year after their last section 5 inspection to inform 
them that they will not be inspected in the forthcoming year. Ofsted’s inspection 
selection policy for ‘good’ schools remains unchanged. 

 The procedures for determining the timing of the next inspection for schools judged to 
be good at their last inspection are explained in paragraphs 28 to 35 of the ‘Framework 
for School Inspections.’ For a school judged at their last inspection to be good, the timing 
of its next section 5 inspection is determined by a risk assessment of its subsequent 
performance. The criteria used in carrying out the risk assessment have not changed. 

 Schools should continue to assess and track pupils’ progress regularly. As 
they develop new assessment procedures in line with the new National 
Curriculum expectations, schools should particularly record the proportions 
of pupils whose attainment is at age related expectations and the proportions 
exceeding expectations, and the proportions making expected and better 
than expected progress. 

 The need to track the achievement of different groups of pupils remains vital. 
Inspection reports are likely to include a specific bullet point on the 
achievement of the school’s most able pupils. 

 Assessment procedures need to include formative and summative 
assessments. 

 Progress in literacy and mathematics must be assessed by drawing on 
evidence from other subjects in the curriculum, where this is sensible. 

 Schools’ self-evaluation judgement on achievement will need to be backed up 
by data, evidence from work scrutinies and discussions with pupils. 

 Schools should record evidence of their work scrutinies, including what 
these tell them about the achievement of different groups of pupils, not just 
how well work is marked. 

 Schools need to demonstrate that assessments are accurate through internal 
and external moderation. 

 Schools need to demonstrate how they report to parents and carers on 
pupils’ progress and attainment. These reports need to help parents to 
understand how their children are doing in relation to the standards 

expected. 
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The only change is that when the risk assessment of a good school indicates that it 
should be inspected within 5 years rather than 3, the school will not be sent an 

interim assessment letter telling them of this decision. In any case, ‘Ofsted 
maintains an oversight of the performance of all schools and may decide to inspect a 
school where it is deemed necessary.’ This is true even for schools previously judged to be 
outstanding. 

 
 
 
 
 

6. The Inspection Handbook makes clear that the most important role of teaching is 
to promote learning and the acquisition of knowledge by pupils and to raise 
achievement. It reiterates Ofsted’s stated policy that there is no preferred 
teaching style; it is up to the classroom teacher to determine how they should 
teach. 
This has always been the case and is emphasised in the Inspection Handbook, 
paragraph 39 - Inspectors must not advocate a particular method of planning, teaching or 
assessment. They will not look for a preferred methodology but must record aspects of 
teaching and learning that they consider are effective, and identify ways in which teaching 
and learning can be improved.  
 
 
 
 
 
 

7. There is clear guidance for inspectors on the duties and responsibilities of 
school governors. 
Governance will be inspected more closely than previously. The criteria that inspectors will 
evaluate are detailed in paragraph 165 of the Inspection Handbook: 

165 .     Inspectors should consider whether governors: 

 carry out their statutory duties, such as safeguarding, and understand the boundaries 
of their role as governors 

 ensure that they and the school promote tolerance of and respect for people of all 
faiths (or those of no faith), cultures and lifestyles; and support and help, through their 
words, actions and influence within the school and more widely in the community, to 
prepare children and young people positively for life in modern Britain  

 ensure clarity of vision, ethos and strategic direction, including long-term planning (for 
example, succession) 

 contribute to the school’s self-evaluation and understand its strengths and 
weaknesses, including the quality of teaching, and reviewing the impact of their own 
work 

 understand and take sufficient account of pupil data, particularly their understanding 
and use of the school data dashboard  

 assure themselves of the rigour of the assessment process 

 are aware of the impact of teaching on learning and progress in different subjects and 
year groups  

All schools should be prepared for inspection at any time. Summary self-
evaluation documents should be kept up to date. 

Whilst inspectors must not have a preferred methodology, schools may do and 
must demonstrate the effectiveness of their teaching philosophy. 
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 provide challenge and hold the headteacher and other senior leaders to account for 
improving the quality of teaching, pupils’ achievement and pupils’ behaviour and safety, 
including by using the data dashboard, other progress data, examination outcomes and 
test results; or whether they hinder school improvement by failing to tackle key 
concerns or developing their own skills 

 use the pupil premium and other resources to overcome barriers to learning, including 
reading, writing and mathematics 

 ensure solvency and probity and that the financial resources made available to the 
school are managed effectively 

 are providing support for an effective headteacher 

 monitor performance management systems and understand how the school makes 
decisions about teachers’ salary progression , including the performance management 
of the headteacher, to improve teaching, leadership and management 

 engage with key stakeholders  

 are transparent and accountable, including in terms of recruitment of staff, governance 
structures, attendance at meetings, and contact with parents and carers. 
 
 

 
 
 
 
 
 
Section B:  
Further implications of the changes 
 
Safeguarding 
The importance of safeguarding is demonstrated by the fact that this is the only issue that 
Ofsted has published separate guidance for inspectors. Whilst September 2014 brings no 
major changes to regulations, inspectors will spend more time evaluating how effective 
schools’ safeguarding procedures are.  
 
 
 
 
 
 
The Inspection Handbook informs inspectors (paragraphs 5 and 10) that,  
5.   ‘There may also be other relevant information that is in the public domain and reported 
in the press. Inspectors should therefore conduct a brief internet search as part of their 
pre-inspection planning to see whether there are any safeguarding or other issues - for 
example governance - that may need to be followed up during inspection. When 
evaluating the effectiveness of a school’s safeguarding procedures, inspectors should also 
ask whether there have been any safeguarding incidents since the last inspection of the 
school. Inspectors should record the school’s response.’   
 
 
 
 

 Schools should ensure that governors have sufficient skills and information to 
be judged positively against the above criteria. 

 Evidence that they do so must be recorded in minutes of FGB and/or 
committee meetings. 

 Schools should brief governors on what they will be asked when meeting 

inspectors. 

Schools should do such a search for themselves in order to be aware of any 
information that inspectors will have. 

All school staff and governors should be aware of the contents of the Ofsted 
guidance document, ‘Inspecting safeguarding in maintained schools and 
academies’ and its implications for their role in the school. 
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10.   ‘It is essential that inspectors are familiar with the content of the following key 

documents: 

 ‘Keeping children safe in education: information for all school and college staff’, DfE 
2014 

 ‘Working together to safeguard children’, 2013.’ 
 
 
 
Section B: 
Spiritual, moral, social and cultural (SMSC) development 
This is not a new evaluation for inspectors to make but will be given greater emphasis, 
notably its influence on how well pupils are prepared for life in modern Britain.  
The Inspection Handbook (paragraphs 131 to 134) informs inspectors that,  

 ‘The spiritual development of pupils is shown by their:  

 ability to be reflective about their own beliefs, religious or otherwise, that inform their 
perspective on life and their interest in and respect for different people’s faiths, feelings 
and values 

 sense of enjoyment and fascination in learning about themselves, others and the world 
around them 

 use of imagination and creativity in their learning 

 willingness to reflect on their experiences. 
 The moral development of pupils is shown by their: 

 ability to recognise the difference between right and wrong, readily apply this 
understanding in their own lives and, in so doing, respect the civil and criminal law of 
England  

 understanding of the consequences of their behaviour and actions 

 interest in investigating and offering reasoned views about moral and ethical issues, 
and being able to understand and appreciate the viewpoints of others on these issues. 

 The social development of pupils is shown by their: 

 use of a range of social skills in different contexts, including working and socialising 
with pupils from different religious, ethnic and socio-economic backgrounds 

 willingness to participate in a variety of communities and social settings, including by 
volunteering, cooperating well with others and being able to resolve conflicts effectively 

 acceptance and engagement with the fundamental British values of democracy, the 
rule of law, individual liberty and mutual respect and tolerance of those with different 
faiths and beliefs; the pupils develop and demonstrate skills and attitudes that will allow 
them to participate fully in and contribute positively to life in modern Britain. 

 The cultural development of pupils is shown by their:  

 understanding and appreciation of the wide range of cultural influences that have 
shaped their own heritage and that of others 

 understanding and appreciation of the range of different cultures within school and 
further afield as an essential element of their preparation for life in modern Britain 

 knowledge of Britain's democratic parliamentary system and its central role in shaping 
our history and values, and in continuing to develop Britain 

 willingness to participate in and respond positively to artistic, sporting and cultural 
opportunities 

 interest in exploring, improving understanding of and showing respect for different 
faiths and cultural diversity, and the extent to which they understand, accept, respect 

Senior leaders and governors should also be familiar with these documents. 
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and celebrate diversity, as shown by their tolerance and attitudes towards different 
religious, ethnic and socio-economic groups in the local, national and global 
communities.’ 

 
 
 
 
 
 
 
 
 
New academies 
Paragraphs 61 to 67 of the Inspection Handbook clearly explain the implications of 
inspection for new academies. 

 Schools should ensure that wherever possible curriculum plans include how 
pupils’ SMSC development is promoted. 

 Inspectors will ask pupils about how well the school promotes their SMSC 
development. 



Annex A 

 

Note for inspectors: use of assessment 

information during inspections in 

2014/15

All schools, academies and free schools are required to publish, in relation to each 
academic year, the content of the school’s curriculum for each subject and details of 
how additional curriculum information may be obtained. 

From 1 September 2014, all maintained schools will be required by law to teach the 
relevant national curriculum programmes of study by the end of the key stage. 
Schools can teach the elements in the programmes of study in any order, even 
where they are written for separate year groups. Academies and free schools do not 
have to teach the national curriculum. 

National curriculum levels will be removed from September 2014. In 2014/15, Year 2 
and Year 6 pupils will not be taught the new curriculum. The 2015 Key Stage 1 and 
Key Stage 2 assessments and tests will be on the old national curriculum and will be 
the last to be reported on against levels.  

In 2014/15, most schools, academies and free schools will have historic performance 
data expressed in national curriculum levels, except for those pupils in Year 1. 
Inspectors may find that schools are tracking attainment and progress using a 
mixture of measures for some, or all, year groups and subjects. 



 

  

As now, inspectors will use a range of evidence to make judgements, including by 
looking at test results, pupils’ work and pupils’ own perceptions of their learning. 
Inspectors will not expect to see a particular assessment system in place and will 
recognise that schools are still working towards full implementation of their preferred 
approach.3   

However, inspectors will:  

spend more time looking at the range of pupils’ work to consider what progress they 
are making in different areas of the curriculum 

talk to leaders about schools’ use of formative and summative assessment and how 
this improves teaching and raises achievement 

evaluate how well pupils are doing against relevant age-related expectations as set 
out by the school and the national curriculum (where this applies)4 

consider how schools use assessment information to identify pupils who are falling 
behind in their learning or who need additional support to reach their full potential, 
including the most able 

evaluate the way schools report to parents and carers on pupils’ progress and 
attainment and assess whether reports help parents to understand how their children 
are doing in relation to the standards expected. 

                                            
3 Further advice and guidance to support schools in selecting an appropriate system may be found by 

following the links below: 

Assessment principles: school curriculum, DfE, April 2014: 
www.gov.uk/government/publications/assessment-principles-school-curriculum. 

Schools win funds to develop and share new ways of assessing pupils: 
www.gov.uk/government/news/schools-win-funds-to-develop-and-share-new-ways-of-assessing-

pupils. 
National curriculum and assessment: information for schools, DfE, March 2014: 
www.gov.uk/government/publications/national-curriculum-and-assessment-information-for-schools. 

Assessment Commission Report, NAHT, February 2014, www.naht.org.uk/welcome/news-and-
media/key-topics/assessment/assessment-commission-resources/. 

Case study One - Assessment without levels, www.ascl.org.uk/utilities/document-summary.139FCCAF-
54DA-416D-B67D2FA2149B6BA7.html. 

Case study Two - Assessment without levels http://www.ascl.org.uk/utilities/document-

summary.8A5E3F46-2082-416E-928E83DAA69E3AB0.html. 
4 Schools are likely to use a combination of relevant national curriculum expectations and performance 

descriptors where they apply (see below), and expectations set by the school for other (continued in 
the footnote below) subjects and age groups through the chosen assessment system. For the end of 

each key stage, the government will set the expected standards in reading, writing, mathematics and 
science. In between, it is for schools to determine where pupils must be in relation to that standard. 

For Key Stage 1, the DfE will provide performance descriptors for expected national standards in 

mathematics, reading and writing. It will provide a single descriptor of the expected standard for 
science. For Key Stage 2, the DfE will provide performance descriptors for expected standards in 

writing. For science, reading and mathematics, it will provide a single descriptor of the expected 
standard. The DfE will publish the draft performance descriptors in autumn 2014. At both key stages, 

tests will be reported against scaled scores rather than levels. 

Key Stage 4 programmes of study for English and mathematics will be published in August 2014 for 
teaching from September 2015. Science will be published for teaching from September 2016. 

 

http://www.gov.uk/government/publications/assessment-principles-school-curriculum
http://www.gov.uk/government/news/schools-win-funds-to-develop-and-share-new-ways-of-assessing-pupils
http://www.gov.uk/government/news/schools-win-funds-to-develop-and-share-new-ways-of-assessing-pupils
http://www.gov.uk/government/publications/national-curriculum-and-assessment-information-for-schools
http://www.naht.org.uk/welcome/news-and-media/key-topics/assessment/assessment-commission-resources/
http://www.naht.org.uk/welcome/news-and-media/key-topics/assessment/assessment-commission-resources/
http://www.ascl.org.uk/utilities/document-summary.139FCCAF-54DA-416D-B67D2FA2149B6BA7.html
http://www.ascl.org.uk/utilities/document-summary.139FCCAF-54DA-416D-B67D2FA2149B6BA7.html
http://www.ascl.org.uk/utilities/document-summary.8A5E3F46-2082-416E-928E83DAA69E3AB0.html
http://www.ascl.org.uk/utilities/document-summary.8A5E3F46-2082-416E-928E83DAA69E3AB0.html


 

  

Leadership and management 

In arriving at judgements within leadership and management, inspectors will usually 
consider how well: 

a suitably broad and balanced curriculum and the system of assessment set out what 
pupils are expected to know, understand and do, and by when 

the assessment system is linked to the school’s curriculum 

information about what is taught in the curriculum is shared with parents and carers, 
including by meeting the legal requirement to make curriculum information available 
on the school’s website 

the school uses detailed formative and summative assessment to ensure that pupils, 
teachers and parents know if pupils are achieving the expected standard or if they 
need to catch up 

assessment information, including test results, are used by leaders and governors to 
improve teaching and the curriculum for all pupils. 

Accuracy of assessment  

In evaluating the accuracy of assessment, inspectors will usually consider how well:   

any baseline assessment, teacher assessment and testing are used to modify 
teaching so that pupils achieve the expected standards by the end of year or key 
stage 

assessment draws on a range of evidence of what pupils know, understand and can 
do in the different aspects of subjects in the curriculum, for example, through regular 
testing  

teachers make consistent judgements and share them with each other; for example, 
within a subject, across a year-group and between adjacent year-groups 

leaders ensure the accuracy of assessment through internal and external 
standardisation and moderation  

governors assure themselves of the rigour of the assessment process 

schools adopt the best practice of working together to moderate assessment for year 

groups and the end of key stages, and to develop common understanding of 

attainment and share records at points of transfer (within the context of the revised 

common transfer file).    

Progress  

In arriving at judgements about progress, inspectors will usually consider how well:   

pupils’ work shows that, where possible, they have the knowledge, understanding 
and skills expected for their age as set out by the curriculum and assessment system  



 

  

all pupils are set aspirational targets and that they are on track to meet or exceed 
these expected standards by the end of each key stage 

assessment, including test results, targets, performance descriptors or expected 
standards are used to ensure that all pupils make the progress their teachers expect 
and that  more able pupils do work that deepens their knowledge and understanding    

progress in literacy and mathematics is assessed by drawing on evidence from other 
subjects in the curriculum, where this is sensible 

pupils’ strengths and misconceptions are identified and acted on by teachers during 
lessons, and more widely, to:  

plan future lessons and teaching 

remedy where pupils do not demonstrate knowledge or understanding of a key 

element of the curriculum 

deepen the knowledge and understanding of the most able. 

Reporting 

In evaluating the effectiveness of reporting, inspectors will assess the way the school 
reports on the progress and attainment of pupils to parents and carers. Inspectors 
will consider whether reports help parents to understand how well their children are 
doing in relation to any standards expected. 

 


